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^Preface 



The Handbook presents a set of gentral guidelines for using the questionnaires 
provided by the NCMEMS/College Board Student-Outcomes Information 
Services (SOIS): It also presents a set of procedures for using the questionnaire 
response-analysis service that is provided as part of the SOIS program. The 
Handbook is intended for use by researchers working in the area of institutional 
student-outcomes assessment; by administrators and faculty members concerned 
with program planning, program evaluation, and insiitutionj\l self-study; and by 
other practitioners interested in obtaining information about student outcomes for 
decisionmaking purposes. 

This second edition of the Handbook is greatly expanded and emphasizes not 
only the ways in which student-outcomes information can be collected and analyzed 
but also.the ways in which it can be most effectively used. A new questionnaire— the 
Long-Term Alumni Questionnaire— has been pilot tested and added to SOIS, and 
is included in .this edition of the Handbook. It is our hope that this edition of the 
Handbook \yiil serve as more than simply a set of instructions on how to use a 
particular range of questionng^ires. Consequentlyj we have attempted to provide 

• guidelines that are applicable to effectively utilizing and integrating student data of ^ 

I all kinds from many sources. 

Many people have helped rtiake this second edition possible. First, the authors 
of the original edition (Robert G. Gray, Edmund J^cobson, Sidney S. Micek, 
Cathleen Patrick, Nancy RenkiewicZj, and William Van Dusen) .provided a solid 



xi 



Ibuiuhuion upon^hich to build. Much ol'iho originiil text hrts been chiuined, Init^ 
there is also much to be ad^nowlci^lgecl. .Jani\" Mattjiews iiiul Dennis Jones oC 
NCHRMS and Darrell Morris and Sue Watts of The College Board reviewed the 
manuscript and provided helpful suggestions. Joan Knapp and Mary Hey provided 
«^^iloMal assistance, Clara Roberts supervised production, and Paula Dressier, 
Cindy Dempster, and l-ran Iluth typed the manuscript. Paula was especially 
helpful in making final changes to the manuscript. 



Introduction 



As institutional resources tighten/college and university administrators at all levels 
are growing more concerned about demonstrating and improving the impact of 
their programs on students. An increasing demand for information on what has 
been termed ''student outcomes" is a result of this concern. 

This growing demand for student-outcomes information arises both from 
within and from outside the institution. Institutional researchers and planners need 
information on student enrollment and behavior patterns in order to accommodate 
changing trends in "programmatic enrollments and in the demand for particular 
student services. Department heads and faculty need to know the planned majors 
-fields-of newly-enrolled,siudent^^ their motivations, and their perceived educational-; 
needs in order to plan and deliver effectiveacadeniic programs. -Institutional fiscal^ 
managers need to be able to forecast future enrollment patterns and the reasons 
behind them in order to plan effective resource allocation and reallocation 
Strategies. H^a^s.of student service units need to know the level of demand for par- 
ticular services and the degree to which existing services meet perceived student 
needs in order to plan new" programs and reevaluate old ones. All are vitally 
interested in the percentage of students who leave college and why. 9^ 

In addition to-these internal demands for outcomies information^ most institu- 
tions are facing escalating external reporting demands. Those institutions partici- 
pating in federal (and most state) student-aid programs must provide information" 
about retention and program completion to prospective students. Truistees, central 
governing boards, and state planning commissions frei iu^ntly request (or require) 
information about program utilization, degrees granted, and the subsequent 



success of graduating students. And increasingly, state legislators faced with dif- 
ficult funding decisions are requesting information on the impacts of programs and 
institutions paid for with state dollars. 

Finally, studems and prospective students are themselves asking for mforma- 
tion on the employment and postgraduate educational experiences of recent 
graduates in order to help them choose which institutions, to attend and which 
major fields to consider. Increasingly, as a result, outcomes information is being 
used by institutions as a tool for recruitment. 

Only a fraction of this growing demand for information on student outcomes 
can be met by regular institutional administrative and enrollment records. Most 
must be obtained by surveying or interviewing students. Because of this, many- 
institutions have tried to develop local questionnaires and interview strategies to 
meet the need. But considerable time, money, and staff are required to develop a 
framework for organizing a data-collection effort, to design the necessary instru- 
ments, and to integrate the data gathered into understandable formats for institu- ^ 
tional decisionmakers. Even when these difficulties are overcome, there is an 
implicit waste of resources irf the duplication of effort when different mstitutions 
(and often different departments and units within the same institution) spend time 
and money for similar research efforts. And most likely, the data obtained from a 
specific local source will not be comparable with that obtained by another institu- 
tion using a different instrument or data-gatheringmethodology. 

An effective and efficient alternative to developing local survey questionnaires 
and interview guides is to regularly administer pretested standardized instruments 
that collect the kinds of information that have proved most useful to institutional 
managers and for which an analysis frameWork is available. Student-Outcomes 
Information Services (SOIS), jointly offered by the National Center for Higner 
Education Management Systems (NCHEMS) and the College Board, has since 
1978 provided this support to higher-education institutions by offering: 

• A plan for collecting student-outcomes_data and for integrating these - 
1.^ data with other institUtionardaHToform'aneffective information base 

for management decision 

• Guidelines for conducting different kinds of outcomes studies to 
obtain cross-sectional or longitudinal data on different populations of 

students , 

• A sdt of six standardized questionnaires for conducting surveys of dif- 
ferent student populations .. 

• A questionnaire-analysis service that provides the institution with 
timely, easy-to-use,.computer^enerated analytical reports of question- 
naire responses 

■ ■ -A distinct set of questionnaires and analyses specifically designed to 
meet the needs of community colleges and junior colleges, and another 
.. especially developed for four-year colleges and universities 



To date, institutions across the country have purchased more than 400,000 
SOI.S questionnaires for administration to their students. For these institutions, . 
rSOIS has proven to be an easy-to-use and cost-effective method for gathering 
increasingly needed information on student outcomes. Furthermore, these institu- 
tions have found the information collected by means of SOIS to be a permanent 
resource. Rather than simply providing answers to immediate questions of interest 
to decisionmakers, the information collected by means of SOIS may be used on an 
ongoing basis as particular questions arise. Resources devoted to a sound data- 
collection effort are thus less an expenditure than an investment. 

For institutions using or considering SOIS, this Handbook is intended as a 
general guide to administering SOIS questionnaire instruments and to using the 
> services provided through the SOIS Questionnaire-Analysis Service. Questions 
addressed in this and subsequent chapters of the Handbook include the following: 

• . What are student outcomes and what is the proper place of student- 

outcomes information in higher-education management decision- 
making? 

>i 

• What specific kinds of students and outcomes do the SOI^S question- 
naires study, and how do the different questionnaires fit together? • 

• How can, an effective student-outcomes data-gathering plan be 
developed at an institutional or departmental level? ■ 

• What specific alternatives are available for administering SOIS ques- . 
tionnaires to students, and what are the costs and benefits of different ' 
approaches? 

iV'^f - ■ '•"*■ 

• How can the questionnaire-analysis sdr.yice be most effectively uti- 

. lized, and how should the results be interpreted? 

• How can resulting student-outcomes information be most beneficia41y 
used in institutional decisionmaking, and in what specific decision 
processes is it most effective? 

What Are Student Outcomes? 

There are numerous conceptions and definitions of the term -'student outcomes" as 
related to the process of postsecondary education. Perhaps the most general 
approach is to define a student outcome as any consequence of a student's enroll- 
ment in a given educational institution and involvement in its programs. 

Within this broad definition, a number of distinctions among types of out- 
comes can usefully be made. Astin, for example, has presented student outcomes in 
terms of a fourfold conceptual scheme on two dimensions (Astin, Panos, and 
Creager 1967): .. ^ . 

• 3 ' . ; • ■ ' ■ 
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FIGURE 1.1 



CLASSIFICATIOl^ OF STUDENT OUTCOMES BY 

Type of Outcome and Type of Data 
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source: Alexander W.-Astin, R. J. Panos, and J. A. Creager, Nanonal Norms for Eniering College Freshmen Fall 1966 
(Washington, D.C.: American Council on Education, 1967): p. 16. . _ ^ ,^5,, ' 

Educational measurement has .traditidnally concentrated upon the Psycho- 
logical/Cognitive cell of tb-> Hassification. Indeed, academic achievements as 
assessed by. such indicator, r grades and rank in class are probably the most^ 
commonly recognized outcome statistics in.most -institutionsT~General aptitude, 
"aptifude indTch^ particular knowledge and skill areas, and basic skills 

competence are commonly assessed by means of a variety of standardized tests. 
These are coinmonly used both to establish entrance and placement criteria and to 
assess educational implct or growth after completion of a particular program of 
- study. 

Psychological/Affective outcomes are somewhat more subtle and consequently 
more difficult to assess, but they are no less important to institutional decision- 
makers. Proponents of liberal education, for example, feel strongly that academic 
. programs should be evaluated not only .on the basis of the skills students possess 
upon graduation but also upon the kinds of attitudes that they hold. Of perhaps 
more immediate importance to institutional decisionmakers, such factors as self- 
perceptions of achievements and psychological lack of fit between the student and 
the institution have been shown to be strongly correlated with student attrition. 

Behavioral/Cognitive outcomes are most often assessed in terms of career 
development and subsequent educational attainment. The degree to which 
students are prepared. for entry into and progress in various occupations and the 
degree to which Uey are prepared for postgraduate study can be of Considerable 
value in assessing , and improving an institution's array of programs, as well as m 



planning new programs. Furthermore, such butcomjss are increasingly, important 
to recruitment and for public relations. 

■-Behavioral/Affeetive outcomes are perhaps the least assessed and are probably 
the least directly related to institutional decisionrnaking. Most often, these are long- 
term and are of more interest to researchers than to decisionmakers. For those insti- 
tutions whose missions claim the full development of students as individuals and as 
effectively functioning citizens, however, assessment of such outcomes remains an 
ultimate test uf success . 

A second major way of classifying different kinds of student outcomes is to view 
outcomes in terms of the interactions among students, institutions^, and particular 
segments of society. Such an approach has the advantage of placing student- 
outcomes information firmly within the context of other kinds of management 
information. For example, Dennis Jones proposes the following heuristic frame- 
work in terms of which to structure a management data base (Jones 1982): 



FIGURE 1.2 

Basic Entities of the System of Higher Education 




Sor'RCH: Dennis Jones, iData and Information for Executive Decisions in Higher Education (Boulder, Colo.: National Center 
for Higher Education Management Systems, 1982): p. 38. . 



Data on outcomes appear in this framework in two ways. First, an outcome may 
consist, of a change of state within one or more of the basic entities represented. 
Learning gains, attitude changes, and skills development, for example, are all 
changes in state in the entity "students'' occurring as a result of an educational 
program. Secondly, however, an 'outcome may consist of a change in the relationship 
between two entities. Dropping out of a particular institution as a result of a 
negative experience, for example, represents a change in the relationship between 



-the studen': an^ the institution: Finding a job as the result of completing^a certifi-^ 
cation program represents a change in the relationship between a strident and; a 
particular critical constituent (in this case, an employer). 

■ The primary advantage of this approaqh is that it classifies different kinds of 
information in comparable terms. Information about stud nts is but one portion of 
the information needed to inform an effective institutional management decision, 
for example, the decision to offer a new degree program. Information on student 
outcomes must be integrated with li.xormation on the demand for the program (the 
characteristics of potential students), with information on support for the program 
(the relationship between the institution and employers), with information 'on 
major competitors also offering the program (the characteristics of other providers), 
and with information on the current ability of the institution to supply the program 
,(the resources of the institution). The challenge to the institutional manager is to 
* gather gnd utilize information on student outcomes ind to do so in a manner that 
allows this- information to appropriately inform decisions in the context of other 

kinds of information. ' 

Cutting across such basic classifications of student outcomes are a number of 

other outcome dimensions: J'^ 

• Outcomes may be either short-term-of long-term, dtptndii^ upon their , 
persistence over time and upon the length of time after graduation or 
completion that it takes for the Outcome to^appe^r. AlthW^^^ 
lerm per"sIstenT^o^^^^^^^ as the benefit of higher ■ 

education, most decisionmakers are primarily concerned with the 
assessment of short-term outcomes. This concern is appropriate both 
because of the difficulties involved in collecting data on jong-term out- 
• comes and because such outcomes can rarely be linked back to e^^plicit 
factors over which.institutional decisionmakers have some control. 
. • Outcomes may be either subject-aware or subject^imaware, depending 
upon the degree to which the student is conscious of the outcome. For 
example, a student's own perception of growth in a particular 
academic field may have little relation to actual levels of achievement. 
.Institutional decisionmakers will be primarily concerned with subject- 

awar^^outcomes, both because of their relative ease of measurement 
. and because they- are most directly related to student choice of institu- 
tion, choice of program, level of effort, and persistence. 

• Furthermore, outcomes may be either direct or indirect depending 

• ' upon how closely they; are causally connectedjo an - J;,:cational 

. program. For example, a direct educational outcome is u student's • 

acquisition of new facts and skills as a result of attending a particular 
course. Conversely, an indirect outcome may be a particular student's 

increased interest in civic affairs, stimulated in part by participation in 
student government while in college. 



Finally, particular outcomes may^be either intended ov unintended con- 
sequences of particular prograriis. An unintended consequence of an 
effective two-year baccalaureate transfer program at a community or - 
junior college, for example, may be successful transfer to a four-year 
institution well before completion of the program.. While institutional^ 
decisionmakers appropriately concentrate upon ihe assessment of in- 
tendtd outcomes, a sensitivity to unintended outcomes can often'yield 
particularly useful information. 



Many other distinctions can be made among different types of student out- 
comes. Some are easy to measure (the earning of a degree); others are more difficult 
to measure (improvement in the ability to think critically). Some outcomes involve 
changes' in student knowledge, skills, attitudes, or activities;., others preserve 
student knowledge, skills, attitudes, or activities. Interested readers are referred to 
the bibliography, which contains a list of major recent works on the concept and 
assessment of student outcomes. . 

What Students and Outcomes Does SOIS Cover? 

The primary emphcsis of SOIS is on providing information of immediate use to 
institutional decisionmakers. Given this emphasis, the SOIS questiohhaires-are 
designed to provide data on outcomes that are largely psychplogical/affeptive 
(student attitudes and satisfaction)' or cognitive/behavioral (placement and job 
success) in Astin's fourfold typology. Other than self-reported gains, SOIS does riot 
attempt to measure changes in actual student skill levels or achievement. Nor does 
it attempt to assess such generalized educational impacts as improved citizenship or 
interpersonal relations. Furthermore, SOIS concentrates on assessmei.t of those 
short-term outcomes that have a good possibility of informing changes in individual 
institutional programs. While the newest instrument in the SOIS questionnaire 
series (The Long-Term Alumni Questionnaire) probies outcomes from three to five 
-years~after-graduation,-the-Gthe^-frve4n&tTOment:S~assess4mmedia 
institutionaf experience. " 

In general the objective of SOIS islo provide institutional decisionmakers with 
immecliate,' practical, and usable information on student characteristics, 
backgrounds, goals, attitudes, satisfactions, reasons for making various educational 
choices, activities, educational plans, occupational choices, and subsequent 
achievements. The six instruments in the SOIS questionnaire series, described 
below, are designed to be administered to student populations at different points in 
their college careers, knd'all are. available in distinct versions for two-year andTor 
four-year institutions. A key feature of the questionnaires. is that all.six contain a 
comnion set of core questions, enabling direct comparisons to be drawn between 
different populations of students or between different points in the college careers- 
of the same body of students over time. ^ - - r -.ni^v 



• SOIS survey instruments have also been designed to allow each institution to 
add up to fifteen questions unique to the institution, system, ot state. In this way, 
college and university administrators can collect standardized comparative data 
about theif students at the same tjme^that they examme particular institutional or 
statewide problems not addressed by the standard qutr tions. 

Particular types of data collected by each questionnaire in the SOIS seri.i are 
described briefly below: 1^ ^_ 

1. Entering-Stiident Questionnaire. Administered to students as they first 
register at. the institution, this questionnaire provides a baseline of 

~ data on demographic characteristics, educational and occupational ex- 
perience and plans, sources of financial support, goals, and reasons for 
selecting the institution. It can provide a valuable data supplement to 
the information routinely collected through admissions procedures. 

2. Contihuing-Student Questionnaire. Administered to students as they 
reenroU each term and to students who reenroU after being away from 
the institution for a term or more, this instrument collects data'kbout 
student characteristics and backgrounds as well as information on 
students' current and long-range goals; employment status; and need 
for, use Of, and level of satisfaction with the services^rovided by the 

college. A 

3. Former-Student Questionnaire. This instrument is administered to 
students who leave the institution without formally completing a pro- 

^"^^ ^ - gram or receiving a degree or certificate. In addition to demographic 
. ^4nd background data concerning students' experiences and progress 
at the institution,, the questipnnaire provides detailed information as 
to why students did norreturn_(both positive and negative reasons, 
and their level of satisfaction with various institutional services. 

4. Program-Completer and Graduating-Student Questiomaire.-Adrmms- 
tered to all^students who are about to complete a program or earn a— - 
degree or certificate, this questionnaire provides demographics, back- 
ground data, and information on students' level of satisfaction with 

' various institutional services as well as student ratings of how well the 
institution helped them reach their goals. Information about students' 
future educational plans is also collected. 

6 Recent-Alumni Questionnaire. Administered from three months to a 
year after a student's completion of a degree,- certificate, or vocational 
. program, this questionnaire ^provides demographic and. background 
data on students' progress at the institution as well as considerable 
detail about the first degree program!, that students enrolled in after 
graduation and the. first full-time jobs they held after leaving the 
institution. 
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•6. Long-Term Alumni Questionnaire, Adminisiered from three, to five 
ye. - s after a student's completion of a degree, certificate, or vocational 
program, this questionnaire provides demographic and J^ackground 
dii'ii about students' enrollment at the institution and considerable 
aetail about postgraduate educational and full-time job experience. 

All six questionnaires in each series can be used in sequence to collect longi- 
tudinal data, or they can be used separately to collect data about a particular group 
of students or about a specific problem, such as student retention. With periodic 
administration of these questionnaires, an institution can measure the progress of 
its students and assess tlie relative impacts of various educational and service pro- 
grams. Data obtained from longitudinal outcomes studies can be compared to the 
results cxFprevious studies of the institution's students, as well as with similar data 
obtained from other institutions using the SOIS questionnaires. Normative data 
reports (entitled "Prograrn Profiles") are currently a part of the SOIS Question- 
naire-Analysis Service; these enable .an institution to directly compare the 
responses of its students to those of students at other institutions. 

Each questionnaire in the series is designed to. provide the most important and 
appropriate information colleges and universities want at a particular time. For 
example, information about student satisfaction with various college services is in- 
cluded on the Continuing-Student, Program-Completer/Graduating-Student, and 
Former-Student' questionnaires because student feelings toward and attitudes 
about these services are particularly timely^^hese questionnaires contain few 
questions about student postgraduate occupational and educational plans because- 
many students at this point in their college careers have not yet finalized their plans. 
The Recent-Alumni and Long-Term Alumni questionnaires, on the other hand, 
are intended for students who have be^n a\yay from the institution for one to five 
years: These questionnaires include relatively few questions on student satisfaction 
with college scrvicespristead, they concentrate upon postgraduate educational and 
occupational experiences. 

Generally, institutions will find SOIS instruments most valuable if they are 
viewed as part of an integrated data-collection system rather than as a set of 
"one-shot" data-gathering instruments. Institutions that have made the best use- 
of SOIS results have done so by integrating the data obtained from various SOIS. 
instruments into a single student-outcomes data base. Whether such a data base 
exists in the form of computer tapes of responses or in the form of hard-copy reports 
from the SOIS Questionnaire-Analysis Service, analyses may be conducted as 
needed and as particular institutional questions arise. Furthermore, treating SOIS 
results as part of an ongoing data base emphasizes the need to combine data 
obtained by survey with other kinds of institutional data—'enrollment reports, " 
tracking statistics, and replacement data, for example— to investigate a particular 
loca>problem. Writing a report on the results of a particular SOIS survey should be 
seen no^a;s^the end point of outcomes information utilization but as the beginning. 



How Were SOIS Questionnaires Developed? ' * 

The measures included in SOIS were developed as a result of preliminary pilot-test 
work that began in- 1 973 and continues today with a number, of colleges and univer- 
sities. In addition to this ongoing 'field work, NCHEMS-CoUege Board staff 
reviewed many questionnaires and survey reports written by mstitutional re- 
searchers studying various aspects of two- and four-year college and university 
educational outcomes. Two surveys (Micek and Arney 1974; Romney 1978) that 
assessed the relative importance of various outcomes, measures to different types Of 
MtiltioTiaf toioliiiiikers wer^ in identifying the items to be included 

in these questionnaires. 

Most items in the two series of questionnaires have been tested individually, 
either on previous versions of the SOIS questionnaires or on comparable question- • 
naires such as the Bureau of Census Educational Attainment Survey or the 
Cooperative Institutional Research Program Survey of Entering Freshmen, which 
is sponsored jointly by the American Council on Education and the Higher Educa- 
tion Research Institute of the University of California at Los Angeles. 

Pilot-testing of the initial series of five questionnaires took place in 1977, and as 
new questionnaires are added to the series, each is thoroughly pilot tested at both 
two-year and four-year institutions. The final versiohs of the currently available 
questionnaires were developed in consultation with actual users of the field-test ver- 
sions at [hose institutions. In addition, each questionnaire is reviewed by students 
and former students to'enhance the reliability and validity of the instruments. 
Finally, institutions using^the questionnaires are periodically surveyed .to detect . 
problems, and several adjustments in the Wording of particular questionnaire items 
have been made as a result of user feedback. , 

How Are SOIS Results Used? 

. Surveys of users' of SQIS have also revealed that institutions have used question- 
naire results for many different purposes. Most frequently, SOIS resultsjiave been 
used to improve institutional functioning and decisionmaking by proViding infor- 
mation on the impacts of particular programs and' servic*es. 

Improvements can occur in a variety of ways. Student jSoirveys can .provid^; 
information that suggests the need for particular institutionalor program clianges^ 
study of recent" alumni or program completers, for exanj^.Je,.-may reveal that 
students from certain -programs have difficulty getting accented in more-advanced 
educational programs. An attrition study may reveal that a disproportionately higli 
number of those who dropped put were concentrated in certain academic programs 

• and that most left because of dissatisfaction with their major, field. Each of these 
findings may suggest the need for particular program changes. 

. Outcomes studies can also., provide documentatipn attitudes and 

• activities related to institutional programs and services. For example, community- 
college personnel involved in the pilot testing of the Jormer-Student Questionnaire 



were pleased to find that most students who left were satisfied with their experi- 
ences at their schools. As administrators had suspected but had not been able to 
document; their community colleges were serving the impor tant function of pro- 
viding courses for the' occasional student— the person who wants to take a course 
as time and money permit, but who does not intendto enroll in or complete a formal 
degree or certificate program. This information was valuable, to the community 
colleger in demonstrating to funding agencies that the college was performiing a 

.useful community service'and that a high student-turnover rate was an expected 
outcome. ^ • . , . 

Outcomes studies also can provide information to help students with various 
decisions, such as choosing their program of study. Students are interested in such 

' information as type of job obtained, starting salary, satisfaction with first job, accep- 
tance into further educational programs, and particularly the current labor-market 
situation. Such information also is important to students in deciding where to 
enroll. For example, "better information'' studies conducted at NCHEMS and 
elsewhere indicate the importance of butcornes information for improving student 
decisions (Lenning and Cooper 1978). Student outcomes information collected at 
routine intervals and plotted over time can provide valuable and timely insights 
into student trends. Combined with other kinds of student data, student-outcomes 
information can help detect changes in attrition levels, choices of major field, 
student attitudes, satisfaction with institutional services, decisions about further 
schooling, and job availability. Problems can be detected when they first occur so 
that corrective action, when necessary, can be instituted. This approach seems 
better than waiting until a problem is so large that it either cannot be resolved or 
requires major reallocation of institutional resources. 

» 

Conclusion . 

The remaining five chapters of the Handbook will provide guidelines for .designing, 
implenienting, and using the results of a student-outcomes data-gathering effort 
using SOIS. Chapter.2 presents some guidelines fordeveloping a student-outcomes ^ 
data-collection plan and covers issues of scheduling, study design, and sarripling. 
Chapter 3 presents guidehnes for administering the SOIS instruments, including 
the design of local" questionnaire items, and covers the procedures and costs 
associated with different methods of administering the'' questionnaires to students. 
Chapter 4 presents guidelines, on how to use the SOIS .Quesjionnaire-Analysis 
Service and includes full explanations.of the computer-generated reports provided 
by the service. Chapter 5 covers issues involved in interpreting questionnaire 
results and 'integrating SOIS results with other institutional data to address' par- 
ticular institutional problems. Finally, chapter 6 discusses some of the mapy ways 
in which SOIS results can be used to inform institutionalevaluation, review, and- 
decision processes. * ^ ■ . ■ . \ " 



Developing a Student- Outcomes 
Data-Collection Plarf 



Because institutions differ widely in both their need for information and in the - 
resources available to support a data-gatheringeffortj there is no single best plan for 
administering SOIS questionnaires. Rather, each institution should develop. its ^ 
own appropriate data-collection plan consistent^*with what it needs to.know about 
student outcomes, how often it needs to know it, and what kinds of resources it can 
devote to gathering data and to interpreting the results. - . 

Many coUeg;es need to know not only about student attitudes, afctivities, and-, 
plans ^t particular points in time but also aboiit changes over time. For example, ^ . 
institutions that need information only about why certain kinds of:student^ are - j 
dropping but nxay conduct an attrition study. Others may wish to routinely monitor 
students"' progress through their institution arid treat an attrition study as only one 
part of an overall plan for. collecting longitudinal data. SOIS questionnaires are. 
intended to be used in both situations. That is, each questionnaire can be used by , 
itself to survey a particular student group at a certain point in time— a . cross- 
sectional survey plan. The questionnaires can also be used together to study a 
student cohort group over time by continually monitoring individual strident plans, 
.attitudes, and decisions to see how they change over time— a longitudinal survey 
plan. The questionnaires can be used to support any appropriate combination "of 
the two plans— for example, tracking a sample cohort longitudinally, but cross- 
sectionally surveying all graduates and dropouts. 
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Student-Outcomes Data-Collection Points for Colleges and Universities 
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Student Flow and SOIS Data-Collection Points 



A number of recent studies of attrition and retention have stressed the importance 
of modeling college and university enrollments as a continuous "flow" or 
"pipeline" extending from admission to graduation (Rumpf 1978). Students enter 
the pipeline through various processes, such as admission, readmission, and 
- transfer, and leave it through graduation, withdrawal, dismissal, and transfer. 

Figure 2. 1 illustrates the typical flow of students through colleges and univer- 
sities and shows the six data-collection points covered by SOIS instruments: 

• As a student enters (for a certificate or degree program, or for selected 
courses) ^ r. 

• While a student is enrolled 

• After a student leaves without graduating or completing a formal 
program 

• As a student completes a program or graduates (with either a degree or 
certificate) 

• Three months to one year after a^ student has completed a program , 
(degree; certificate, or other) 

• Three to five years after a student has graduated 

The six data-collection points suggested reflect the£hilospphy underlying the 
operations of most colleges and universities. Typically, cpUege students enroll for a 
variety of reasons ranging from personal enrichment or preparing for professional 
examinations to seeking a degree or certificate.'^Many students, especially those in 
the traditional 18-to-22 age range, continue from term to term until they meet their 
formal educational objectives. Others, "drop in" and "drop out" to take courses as 
money, time, and interest- allow and, as a result, do not move regularly and con- 
tinuously through a prescribed program. To speak of "dropouts" makes little sense 
in such cases since these students never enrolled in a degree or certificate program 
from which they could drop out. This situation indicates the importance of 
distinguishing between former students and graduates or program completers, and 
of carefully following up both. Indeed, theteriri *Mropout" itself is often suspect as 
students withdraw from an institution. Students may indeed be leaving higher 
education with a sense of frustration, but they may also be leaving a particular insti- 
tution to complete a degree at another, or they may have fully met their educational 
goals and have successfully, obtained employment in the field for whichjhey have 
(jbeen trained. Surveying^fomier students may thus reveal as many institutional 
' "successes" as perceiVed institutional "failures." . 

Not all information collected at the six stages should be considered outcomes 
information in the sense of effects on students caused by the institution. Rather, the 
assessment of student change over time must include the gathering of data about 
students' abilities, background, arid intentions before and during their enrollment. 
.* . 
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That is, such a plan must provide for the collection of baseline data. Given these 
baseline data, the assessment of student outcomes (changes in aspirations, type of 
job obtained, graduate-schobl program accepted into, satisfaction with experiences 
and services offered by the college) can be more efficacious because of the ability to 
control for various types of student-input variables (age, sex, racial-ethnic status, 
handicapped status, high-school GPA, SAT or ACT scores, work experience). 

These data-collection plans, of course, are flexible. Some institutions may not 
need or may not want to sutyey students between the time they enter and graduate. 
Others may want to add an additional data-collection point. 



Assessing Irformatioii Needs and Developing Research Questions 

As defined by A.N. Oppenheim (1973), a survey is a planned data-collection effort 
for the purpose of describing or predicting as a guide to action or for the purpose of 
explaining the relationship between two or more variables. While most survey 
researchers attest that in practice there are as many purposes as there are surveys, 
they also agree that a critical need in any survey effort is to develop a clear definition 
and understanding of the objectives of the survey. The first step in this process con- 
sists of identifying the specific problems to be studied, determining the critical 
questions to be answered, and considering possible uses for the survey results. This 
step is central to every survey because once it is accomplished, all of the remaining 
steps in the survey process are means to an end and will flow logically. 

In addition to identifying the specific purposes or objectives of the survey in 
this initial step, two other key questions should be considered: 

• What concepts must be defined before the survey process, continues? 

' In the formulation of any survey effort, certain concepts are used to . 

. communicate and organize one's thinking relative to the problems or 
questions in focus. For example, in a survey of former students, one 
question of interest might address respondents' satisfaction with their 
vocational preparation. "Satisfaction" and "vocational preparation" 
in this context need to be translated into specific terms so everyone 
clearly understands what constitutes the acceptable indicators of these 
concepts." ' 

• What assumptions will be made? 

It is impossible to completely control all elements of a survey, such as 
the validity of certain parts of a questionnaire or the adequacy of the 
sample. Therefore, stating the assumptions of a survey is important 
since they may affect both the survey process and interpretation of the . 
survey results. . . ' 

Consideration of both of these questions will not simply aid in the development 
of the data-gathering plan itself. If done effectively, it can also help the designers of 
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the survey to communicate to potential users of the results what the survey can and 
cannot accomplish. 

In establishing the purposes of a survey, it is particularly important to obtain 
input from those who will use the findings. The larger the group to use the findings, 
the more diverse the objectives of the study will be. And generally; the more objec- 
tives to a study, the greater its complexity and cost. Therefore it may be critical to 
set priorities among the objectives, given time and monetary constraints, and to 
allow users to fully participate in this process. 

The importance of institutionwide involvement in the design of a student- 
outcomes data-collectiori plan cannot be overstated. Many different institutional 
personnel and constituencies rnay have an interest in the development and results of 
a questionnaire directed at students and former students. Involving these interested 
parties in the early stages of planning a data-collection effort maximizes both the 
possibility that the data collected will be effectively used and that all offices and 
individuals will cooperate in the implementation of the data-collection process 
itself . ^ 

One vehicle for involving institutional staff and other interested groups is an 
advisory committee made up of students, faculty, and alumni. Not only can a com- 
mittee of this type make recommendations concerning the admirlistration and use 
of the questionnaire, but the committee can also suggest additions to the question- 
naire in the form of local items. Representatives from the offices of student services, 
alumni development, admissions, career placement, academic administration, 
vocational administration, data processing, and public information may have an 
interest in the findings of the student-outcomes surveys. It may not be possible to 
include all of these representatives on the committee, 'but their involvement in 
certain stages of suryey planning and implementation will help ensure better 
response rates and will ultimately facilitate effective use of the questionnaire 
.results. 

The involvement of a number of institutional personnel will also help to guard 
against overlapping activities in different areas within the institution. In many 
institutions— large ones in particular— redundant survey efforts are conducted by 
several offices, wasting time and money. Not only will early involvement of these 
offices in survey planning help avojd such duplication in the future, it niay also 
uncover and share the findings of past survey efforts of which other offices may be 
unaware. 

Once the objectives of the survey have been determined and the specific 
research/evaluation questions identified, an appropriate survey design must be 
selected. Generally two basic designs— cross-sectional or longitudinal— are 
considered. A cross-sectional design is appropriate if the purpose of the survey is to 
coUect'data from a population of students only at a single point in time. A survey of 
former students— those who left the college before completing their degree 
program— to determine their reasons for leaving, their impressions while at college, 
and their current activities and plans is an example of a cfoss-sectional design. 
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If the purpose of the survey is to describe and explain changes in student 
progress, attitudes, or plans over a period of time, a longitudinal survey design is 
appropriate. In decidingto do a longitudinal study, three primary designs are to be 
considered: trend, cohort, and panel. In a trend design, a general population is 
sampled and surveyed at different times. For example, a trend-study design could 
be used to examine the changes in goals, attitudes, and aspirations of students enter-, 
ing the college in the fall terms of 1978, '1980, and 1982. 

" A coltort design studies the same population of students at different points in 
time, although the samples drawn from the population may consist of different 
individuals. An example of a cohort-survey design'is surveying the entire entering 
group of students in the fall term of 1980 and then drawing random samples from 
this same student group one year later, at the time of program completion, and so 
on. In this design, it is possible to assess changes in a particular group of students 
based on different samples of that group over time. 

While both trend- and cohort-study designs allow the assessment of changes in 
a group over time, neither indicates which particular students change; this can 
hinder attempts to explain why changes occur. Panel designs avoid this problem, 
since they involve the collection of data from the same individuals at different 
points in time. For this reason, the sample for such a study is referred to as the 
"panel." This type of longitudinal survey design has some problems, however. 
Attrition of the students who compose the panel, for example, isT a'severe limitation. 
- So is the potential Hawthorne Effect that can occur (panel members become less 
representative of the population from which they were originally selected partly 
because they are continually singled out to respond to various data requests). For an 
in-depth discussion of the advantages and disadvantages of panel studies, cohort 
studies, and trend studies, see Survey Research Methods (Babbie 1 973). 

In all of the above designs, appropriate considefation should be given to inte- 
grating data obtained Trom SOIS questionnaires with other kinds of student data 
coileeted by the institution. SOIS instruments, for example, provide a way to 
dilectW tie responses to individual student record files through a student identifica- 
tiot number. Even if this option is not used, and if student responses are 
anlnymous, breakdowns of grade distributions, test scores, loads, and attendance/ 
registration patterns by demographic groups can be effectively used in conjunction 
wil SOIS results in assessing such problems as attrition.. And as m any other 
eleLnt of survey design, it is best to investigate the availability and utility of this 
kind of data before the survey is implemented. 

Adlninistration Cycles: Scheduling and Sampling 

Onle decisions have been made regarding the research/evaluation questions to be 
' askid and the survey instruments to be used, several important issues must be con- 
froied Tl^e first is scheduling-the optimal time of year to administer each survey 
instrument^ The second is cycling-how frequently each type of questionnaire 
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should be administered. Finally, a decision must be made on whether to survey 
entire populations ol* students or whether a sample will be sufficienr 

. In general, surveys should be conducted at about the time thai outcomes 6r 
events of interest happen to the student. iThis ensures'that students can more easily, 
recall their feelings, attitudes, reasons for decisions, and so forth. Thus the 
Entering-Student Questionnaire should be given to students with confirmation/ 
acceptance materials when they register or shortly after they enroll. The Program- 
Completer/Graduating-Student Questionnaire should be given about two to four 
weeks before graduation. The Continuing-Student Questionnaire can be adminis- 
tered any time during the academic year, depending on the information to be 
collected from the survey. * . 

The Former-Student Questionnaire should be administered as'soon as students 
who have not returned can be identified. Many institutions may want to conduct 
only one former-student survey each year. In this instance, a good administration 
time is shortly after the start of a new term. Spring semester or winter quarter is an 
attractive alternative if an institution wishes to stagger the time of administration of 
the various surveys in the plan. - 

Finally, because many of the questions deal with students' first jobs or first 
college choices following graduation, the Recent-Alumni Questionnaire should be 
administered three months to a year after respondents graduate or leave college. 
The Long-Term Alumni survey, which asks for alumni salaries, highest educa- 
tional degrees earned, and similar information is best administered several years 
after graduation, when graduates have begun to follow relatively stable career 
paths. Figure 2.2 summarizes these scheduling suggestions. 

The second issue to be considered in developing a plan for routinely collecting 
student-outcomes data is that of the frequency of administration of each type of 
survey. Essentially, two questions should be considered: (1) how often should each 
type of survey be administered to minimize cost and yet still provide up-to-date, 
useful information for'the institution? and (2) which surveys will yield to the insti- 
tution data of sufficient importance and relevance to justify the cost and effort 
required to administer and process the questionnaires?. . • 

There are no definitive answers; each institution must determine its ovyn 
answers based on its resources and information needs. If there were few or no 
restraints on cost and staff time and little concern about overburdening students 
with questionnaires, institutions might want to administer each type of question- 
naire one or more times a year. Since these factors are in fact constraints at most 
colleges, conducting surveys so frequently is generally unrealistic. Surveys can be 
staggered effectively across several years if institutions remember that for rnost 



1 . While this questionnaire can be administered whenever appropriate throughout the year> certain times arc less cfTective 
for obtaining student response; these include immediately before and after exam periods, holidays and vacations, and 
during special campus events. Administering (he questionnaire late in the afternoon and late in the school week also 
should be avoided if possible. 
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Schedule for Implementing Data-Collection Plan 
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purposes longitudinal data will be the most useful Therefore, while most institu- 
tions will not want to administer every survey every year, the plan should encom- 
pass the need to survey the same students at several points in their careers. There 
are two solutions to this problem, each based on the premise that data from all enter- 
ing students are critical to the development of a longitudinal data base: 

• Survey every entering student group and then follow up each group as 
needed or according to a cyclical plan such as is suggested by model 1 
in figure 2.3. 

• Survey all or a sample of selected entering student groups at set inter- 
vals (every two or three years) and follo\y up each group of surveyed 
entering students as needed or according to a cyclical plan such as is 
suggested by model 2 in figure 2.3. 
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By first collecting data from entering students and then basing the t est of th e 
data-collect.. an cycle on these students, an institution will be assured ofhavini- 
critical baseline information available. 

Institutions should consider many other variations of the outcomes data-collec- 
tion cycle. For example, another possible data-collection plan would be to admin- 
ister the Entering-Student survey every tWo years and then follow up the mitial 
group of students as they progress through and out of the institution. Another plan 
would be to administer the Entering-Student and Former-Student surveys each 
year but administer the Continuing-Student, Program-Completer/Graduatmg- 
Student, and Recent- and Long-Term Alumni surveys only to every third year's 
group of entering students. In this plan, every third year the institution would have 
new information concerning graduates, currem students, and alumni/former 
students; each year they would have up-to-date information about entering students 
and former or nonreturning students. 

Once the basic design is established, a sampling strategy must be developed. In 
every survey, the question must be asked: Should the institution survey all students 
or will a sample of students sufTice? And if an institution elects to use a sample of 
■^dents, how should the sample be selected, and how many should be in the 
sample? Again, there is no single right answer, and the answers to these questions 
will ultimately be decided by stafTat individual institutions. ' . 

For a variety of reasons, the total population of students should be surveyed il 
at all possible. Surveying the entire population avoids the necessity for restrictive 
assumptions about" how a sample of that population's responses corresponds wit^^ 
those of the entire student body. Surveying the total population also elinunates the 
need to devise a technically sound, sampling procedure to identify which indivi- 
duals in the population are to receive the questionnaire. Finally, and most impor- 
tantly, surveying the entire student population enables responses to be effectively - 
broken down to the department or divisional level-the level at which they are often 
most useful to institutional decisionmakers. . , , 

Because administering questionnaires to all students can be costly, particularly 
for colleges with a large enrollment, some institutions are unable to survey all 
students. As noted earlier, one compromise is to survey all entering students ro 
obtain baseline data and then to select random samples of students fron. ha, 
population for administering later surveys. 

If an institution decides against a survey of the total population, careful pn>- 
• cedures must be followed to ensure that the sample is large enough to permit valid 
inferences about the total population. The initial sample size for entering students, 
also must take into account (1) how many students are available for surveying in 
subsequent years, and (2) whether the data-collection plan is longitudinal. 

Probably the easiest and most reliable method for choosing a sample of students 

is to select a simple random sample of students. An easy method for randomly 
selecting students using the computer is to decide on the percentage students to 
be sampled and convert this percentage, say, 20 percent, to a decimal (.20). The 
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computer ciui iHcii be programmed to generate a random number (uniformly 
^ distributed over the interval zero to one) for each student record as it is read. If the 
random number is less than or equal to the decimal, the student is included in the 
sample; if the number is larger than the decimal, the student is excluded from the 
sample. During the execution of this program, student records for those in the 
sample can be written into a new file for later use. This method can also be done also 
without the computer, using a table of random numbers. 

Although not so reliable as a true random selection, many institutions approxi- 
mate a random sample by selecting every n(th) name from a total listing of the 
student population to be surveyed. For example, if a 20 percent sample is required, 
the computer can be requested to pull every 5th name from the student-record file, 
or such a selection can be accomplished manually. 

Other sampHng plans.can also be considered, for example, stratified random 
sampling, cluster sampling, and quota sampling. Quota sampling may be especially 
useful for an institution that wishes to ensure enough responses from a relatively 
small group of students to allow effective conclusions to be drawn. Por example, an 
^ institution wishing to particularly investigate attrition among its minority students 
may want to survey all minority students but only a sample of nonminority 
students. It is important to stress that if quota sampling is used, a weighting pro- 
cedure mustte incorporated into the analysis to. ensure that combined responses 
are representative of the total population. Xhose interested in a detailed discussion 
of sampling procedures may wish to consult Elementary Survey' Sampling 
(Mendenhall, Ott, and SchaefTe^ 1971), a good introductory treatment, or Sampling 
Techniques (Cochran 1963), a.more technically sophisticated discussion. 

Whether the institution chobses to survey the entire population or a sample, it 
. is important to obtain as high a respiorise rate as possible. One aim of every survey is 
to generalize from returned responses the entire population of students of interest. 
If significant numbers of surveyed students fail to respond, response bias may 
occur, and the ability to reliably generalize to the entire population on the basis of 
returned questionnaires deteriorates. Generally- response bias operates such that 
those who cornplete questionnaires are more positive toward the'school and have 
stronger opinions than those who fail to respond. Response bias and strategies for 
increasing response rate are discussed in greater depth in subsequent chapters of 
the Handbook, 
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Guidelines for Administering 
SOIS Questionnaires 



After an institutional student-outcomes data-gathering plan has been agreed upon, 
the next task is to determine the actual procedures to be used 'n administering par- 
ticular SOIS questionnaires to particular bodies of students. Distinct steps within 
this task include determining the number of questionnaires needed, developing 
appropriate local questions to add to SOIS instruments, and establishing pro- 
cedures for administering the quest idnnaires to different student populations. 

. Obtaining SOIS Questionnaires 

The student-outcomes questionnaires developed by NCHEMS and the College 
. Board can be obtained by. using the order form included with the Handbook or by 
writing to NCHEMS Publications, P.O. Drawer P, Boulder, Colorado 80302, and 
requesting the type and number of each questionnaire needed. Individual question- 
naires are available for purchase in bulk at a charge that covers the cost of printing 
and mailing. Questionnaires Ordered in this manner wilLbe shipped within five 
days of receipt of the order, facilitating rapid iniplementation of a survey effort. (See 
the SOIS order form included for specific cost details.) . 

The number of questionnaires of^^h type to be ordered depends, of course, 
upon the number of students'of each population to be surveyed, according to the 
data-gathering plan established. But it also ciepehds upon the strategy to be used in 
administering the questionnaire. If questiorinaires are to be administered to 



siiKlcnts dirccily-lbr example, at registration or in tlie classroom-tlie number o( 
students surveyed is the number ofquestionnaires required. If a mailuig strategy is 
used and a second mailing to increase the response rate is desired, approximately 50 
to 65 percent additional questionnaires will probably be needed. In any case, it is 
generally wise to order about 1 0 percent more questionnaires than the population to 
be surveyed, to allow for loss, errors, and so on. • '. , , " 

A question frequently asked by those reviewing the SOIS questionnaires (or the 
nrst time is whether certain items (such as sex,.,race/cthnic group, grade-point 
average) are needed since the institution likely will have this information on its 
master-file records. Eliminating those kinds of items produces shorter question- 
naires and might encourage better response rates. However, duplicating these kinds 
of items in the standard SOIS questionnaires is preferred because: 

The institutional master file may not include 'some of the items for all 
students, or some'items may be missing from the files of some students 

The data in the institutional master files may be outdated for some 
students 

• Even if the data are complete and up-to-date, it may be administra- 
■ tively impossible for the survey researcher to obtain access to the 

master file 

• Some institutions may wish to administer the questionnaires anony- 
mously and consequently cannot access the master file for matching 

• Mismatching questionnaires, with master files may eliminate valuable 
analysis capabilities for certain resisondents 

Developing Local Items for SOIS Questionnaires 

The questionnaires developed for SOIS by NCHEMS and the College Board use 
standardized questions to coUectlnformation that is of interest to a wide variety of 
' institutions and applicable to a broad range of research problems. Using standard- 
ized questionnaires has a number, of advantages. The institution conducting the 
study does not need to develop and field test the basic questions. F,orms already 
printed are available on short notice to meet particularly pressing research needs. 
The standardized analysis packages that have been prepared reduce significantly 
the time between data collection and availability of the analysis. , ' 
In many situations, however, the researcher must collect and analyze additional 
information unique to the local situation. Many times, such information cannot be 
accommodated through the items on the standardized questionnaires. In recogni- 
tion of this, the SOIS forms have been designed to permit the institution con- 
ducting the study to add a number of local items to the standardized formats. A 
maximum of 15 items can be added to eafch questionnaire in the series. 
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(icncrully, the process for adding local items to the SOIS questionnaire in- 
volves three busic steps: 

if 

1. The local items are developed. The response set for any single item 
can consist of no more than ten numeric responses. This restrrction is 
necessary for purposes of keypunching and analyzing the responses to 
each iterii through the SOIS Questionnaire- Analysis Service. 

2. Specific instructions arc written that tell respondents how to register 
their answers to each local item in the appropriate space in the SOIS 

• standard questionnaire. , 

3. The attachment that includes the instructions and the local items is 
printed and attached to the SOIS qucstionnairer 

If local items are to be added, most institutions will wailt^to print their local 
questions on a separate sheet and attach it to the questionnaire. There are also twOs 
other possibilities for adding local options. First, 'if the number of local items is 
small, the back of the cover lett^er can be used. Of course, in this case, comprehen- 
sible instructions must be given in the cover letter itself, A second option is adding 
local question's, if space permits, by actually overprinting them at the end of the 

standard SOIS questionnaire. 

^ ft 

To be processed by SOIS Questionnaire- Analysis Service, the locally added 
items must have response values ranging from 0 to 9. Local questions must becon- 
secutive, and there miist be clear instructions for the respondent. (Some institutions 
ask the question and follow it with, ' 'Select the .tmrnber of the response below which 
best describes your answer to this question and enter it in the appropriate box on 
the questionnaire.'') ^ 

Figure 3.1 shows the spaces provided in each of the SOIS questionnaires for 
responding to locally developed items. Figure 3.2 presents a sample of a set of local 

* items tlTiat have been developed as an attachment to an SOIS Former-Student Ques- 
tionnaire. Further information about the development of local items and; sorne 

"suggested local items are. presented in appendix C. ' • 

" •■ ^ \ ^ 

Alternatives for Administering SOIS Questionnaires 

Some of the questionnaires in the SOIS series (such as the Former-Student, Recent- 
Alumni, and Long-Term Alumni questionnaires) can probably only be adminis- 
tered to students by mail, since the intended recipients may no longer be accessible 
in any other way. Others, particularly the Entering-Student and Continuing- 
Student questionnaires, can often be administered to students directly by means of 
a handout procedure. 

Handout procedures, by their nature, are most effective when amentire popula- 
tion is being surveyed. In instances w^here specific students have been selected as 
respondents through a sampling procedure, administration of questionnaires' 
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FIGURI5 3.1 

KXAMI'LU OF Si'ACU I'ROVIDni) ON 'I'lII! QUI'.STIONNAIRnS POR 

ADDITIONAL Local Qukstions 



ADDITIONAL QUESTIONS SECTION 

A«ltlHi<)ii.il tiuostions may h.wt- tn-i-n .iddi-d to this printed (orm l.y your ( oH.'K.-. If yoii Iwv.. Iuti, .iskcd t.i 
luustlons, pliMSt' usi- thf boxL's In-low to ri'corii your ri'spoiiscs. 

' 20 21 22 23 24 25 26 27 20 2'J- :U) 31 
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FIGURF, 3.2 

An HXAMPLHpF A SllT OV LOCAL QUUSTIONS ADDIID TO A , 

i^ormkr-Student Quesjionnaire 



l*liMsi» riH ord your .inswm to llu' followinH< jiu»stlons in llu* .jpprophati* l)<)xts proyidiHl tor in thn AOOITIONAL QUESTIONS 






1^) 1 low lYI.U^W niMt^lllw h l< it ^itittl kitli i* vyilii litll /\iir 
1 /( 1 n;^> iiMiiiy iiM/inil> iMi> \\ H i ll MiiLi, yiui ll'H iMir 


« ii IF yiHj (/(» fiof f Uii/i i(» (luiMio s( nooi vviuHii uu* ni'M 


iolK'Hc^ Intrr \oi/r rrs/)()Mst' in l^i. 


year, or ah> nof ti/rrendy atlendln« school, what 


• () Onp inonlh or \vss ' ' ^ 


are you doin^^ Infer v<n/r re^jonx' m Jl, 


I Two to six inondis 


0 Tnlered Or plan to eiiter military servici» 


J Si»vi»n months lo om» yiMr 


1 Looking for a job ^ 


\ More thiin oiif' yiMr 


2 Working in a joh 




,\ Caring I'or homi* and/cjr taniily 


'20. Hosv ni.uiy linu»s diii you c h.innt» yj)ur rOiijor or 


A Traveling 


of<s> ol study svhilf fnrollcd .U our collc^c^ hUvr 


, !) N(Jt doinn anything . 


\(nii /(»s/»ons(» in /)o\ JO, 




0 Ni»vur diH'I.Ui'd a ni.ijor or .iriM oi study 


() Otiier 


1 Ni«vc»r chiinj^cd niy niiijor or ariM of study 




2 C)m» tinu* 




\ f vvo linn*s 




4 Tfucc times 




four or mort» times 
» 






C 

; 




1 




.* 
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through direct handouts can become difficult, and maiUng questionnaires to 
students may be more effective . If the sample has been drawn by computer from 
official institutional records, mailing labels can often be prepared at the same time 
the sample is drawn. Another alternative, feasible only with small samples, is to 
seek out the selected students directly and deliver or administer the questionnaires. 
This approach has many advantages, particularly if there is time to wait for the 
student to complete the questionnaire in the presence of the researcher. 

in general, institutions should try to explore every opportunity to administer 
questionnaires directly, within the guidelines of their data-collection plan. Direct 
administration is cheaper than mailing because of the lack of mailing costs and the 
need to provide additional questionnaires for foftow-up mail ings to nonrespon- 
dents. More importantly,' direct administration will generally yield a ffigher 
response rate than mailing! 'On the other hand, direct administration may be im- 
possible or inappropriate in many situations and may run considerable risks of bias 
in the respondents obtained. 

Administermg Questionnaires Directly to Students. Where it is not necessary to 
assure that specifically identified students respond to the questionnaire or where 
the total studeftt body is to participate in4he study, a number of different methods 
for administering the survey are available. One alternative is to give the question- 
naires to instructors to distribute and collect during class meetings. If all students 
are required to take a certain class, a sample of class meetings can be identified, 
perhaps all of those meeting at 10:00 A.M. on Monday and 4:00 P.M. on Tuesday. 
If this method is used, care should, be^ taken to assure that patterns of student 
attendance do not bias the, sample. For example, fewer older, married, and em-^ 
ployed students may 'be enrolled in classes meeting during the day. Provision also _ 
should be made for absenteeism and the failure of some instructors to administer 
the questionnaires. 

Another method of using a captive audience is to distribute and then collect the 
questionnaires from students in the library. A sample collected in this manner, 
however, will be biased by the students who need library services on the day when 
the questionnaire is distributed: The accuracy of students' responses may also be 
diminished because they see the questionnaire as. an intru?ion on time otherwise 

planned for study. ■ ■ u 

Institutions with advance registrations can send the questionnaire out with 
registration materials and request that the material be returned as part of the normal 
registration procedures. This method is effective when.either the entire population 
or 51 sample of students is used. The advance planning time required for a study will 
be extended to the extent that the registration packets are prepared in advance of 
their distribution and the length of time that students are given to return the 
registration materials. 
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. Some groups of students are probably excluded if this, mechanism is used. 
Excluded may be the transfer student who does not apply for admission far enough 
in advance to be included in pre-registration, a student with academic difficulties 
who is not permitted to pre-register, those- Who cannot see counselors in time to 
arrange schedules before pre-registration, and students who are unsure whether 
they will return; 

Institutions that require students to report for registration can use that contact 
to administer the questionnaire. Forms can be distributed to students as they enter 
the registration area, space can be provided for the completion of the forms, and 
collection can be accomplished at the exit or at the place where fees are paid. The 
time needed to complete the questionnaire can slow down the registration process, 
but this may not be a serious disadvantage. All students who presumably will attend 
during the term can be included in the study, or a sample can be prepared by 
distributing the forms, at various times during the registration period. If the latter 
method is used, an institution, should be certain that cycles of registration (for 
example, transfers registering on one day and first-time students on another day) or 
time of registration (for example, students who are working registering in the even- 
ings or on weekends or at lunchchour) does njot bias the sample. 

Many other such mechanisms for directly administering questionnaires to 
students can be developed at individual institutions. In each case, however, care 
must be taken to identify the possible biases associated with the administration 
method, and a decision must be made on whether the risk of bias is worth the 
savings in resources and the potentially higher responseTates associated with direct 
administration. 

Administering Questionnaires by Mail, A separate mailing of a questionnaire 
directly to the student's residence assures that the questionnaire will receive more 
attention (at least initially) because it is not included with some other registration 
material that might be more interesting or more important. Further, it permits 
students to complete the questionnaire at their leisure with perhaps more thought 
directed toward the answers. On the other hand, it permits the student total 
freedom to toss the questionnaire in a wastebasket. Also, if the questionnaire is 
administered anonymously, there is usually no way to tell how the group that 
returns the questionnaire corresponds to the overall group. 

If an SQIS questionnaire is to be mailed to students or former students, the 
institution needs to follow several additional procedures to keep track of the survey. 
The initial mailing of questionnaires can begin as soon as the questionnaire, cover 
■ letter, envelopes, and address labels are assembled. To track" questionnaires, a list 
should also be prepared in the same order as the address labels or typed addressed 
envelopes. This list can serve as a survey status list if prepared as shown in 
figure 3.3. ' 
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FIGURE 3.3 



Suggested Form for Listing of Sample and Survey Status 



FIRST MAIUNG 



SiECOND MAIUNG 



NAME 



ADDRESS 



UndelivcraMc Unusable Usable Date Sent Undeliverable Unusable Usable 
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FIGURE 3.4 



Example of Listing of Western College Sample and Survey Status 



ID 



NAME 



FIRST MAILING 



SECOND MAILING 



ADDRESS 



Undeliverable Unusable Usable Date Seat Undeliverable Unusable Usable 



0122356 Mark Andrews 



314 W. 8th Ave. 
' Norfolk, VA 10823 



2/9 



9262230 Alice Byers 



1135976 Robert Davis 



4399178 Susan Ford 



2123947 David Harris 



Apt. 3B 

9815 Maryland Ave. 
Los Angeles, CA 98122 

213 E. 11th Street 
NewYorkjNY 10220 

91 Brand Drive 
Rockaway, NY 11691 ' 

123 Table Mesa Drive 
Boulder, CO 80303 



2/15 



2/29 



2/11 



2/11 



After the initial mailing is completed, a set of tracking sheets should be 
prepared for recording the status of each questionnaire as it returns. Figure 3.4 
shows a sample tracking sheet. If institutional records are computerized or if names 
and addresses of students are keypunched to produce labels, these tracking sheets 
can also be produced by the.compiUcr; otherwise they must be typed. The tracking 
sheet should contain: 

1. Student's ID number, name, an J address 

2. Blank columns for recordirv- ;he date the following information is 
received: . ; . 

a) Date returned by post office as undeliverable 

b) Date unusable questionnaire returned or letter received; student in- 
eligible or unable to respond (student improperly identified for 
sample, refuses to respond, deceased, and so forth) 

c) Date usable questionnaire returned 

3. Blank columns for recording second mailing information: 

a) Date second set of materials sent 

b) Date returned by post office as undeliverable , - .. 

c) Date unusable questionnaire or letter received; student ineligible or ^ 

unable to respond 

d) Date usable questionnaire returned 

As questionnaires are returned, one person should be in charge of recording 
this information for each student . Some kind of identifying mark (such as a check 
[p^]) should be placed on each questionnaire. as the proper information is recorded 
on the tracking sheets. Generally, responses to mailed surveys will peak quite 
quickly, and a decision can be made as to whether or not. additional follow-up 
strategies will be needed. To save all returned materials (even undeliverable ques- 
tionnaires) until the end of the survey is a good practice. 

There is unequivocal evidence that follow-up activities do increase response 
. rates in mail surveys (Etzel and Walker 1974; Hinrichs 1975; Wiseman .1973). 
Dillman (1982) and Linsky (1965) both provide up-to-date, in-depth information 
about techniques for maximizing response rates in surveys. Rather than review 
. here various methods and their merits, several strategies appropriate for outcomes 
studies and consistent with. recent research will be given for. increasing response 
rates through fbllow-up activities. ; 

The cheapest and most straightforward follow-up strategy is to send a reminder 
letter or postcard reminder to nonrespondents. The reminder §hould be sent no less 
than a week after the peak of responses has been obtained and should stress the im- 
portance of a response, particularly if the student is part of a sample. The reminder 
should also offer to send a duplicate copy of the questionnaire if requested., 

A second follow-up strategy is to send out a complete duplicate set of materials 
rather than a simple follow-up letter or postcard reminder. A study by Rpssmari and 
Astin (1974) in which respondents were college students indicates a significantly 



lower response rate when no duplicate materials were sent. It is recommended, 
therefore, that a duplicate set of materials be sent to those who do not return 
questionnaires. \ 

A telephone reminder is a third type of follow-up activity that is^effective in 
increasing the rate of returned questionnaires. This is particularly appropriate for a 
community college since it serves a finite geographical area where most students 
can be reached by a local call, even after leaving the school. If this condition is met 
and the institution has available staff to make the calls, the out-of-pocket cost of this 
method is often less than a second wave of questionnaires and is almost certainly 
more effective. , 

Many combinations of such follow-up techniques are possible. 

Cover Letters and Memos for the SOIS Questionnaires. Whether questionnaires 
are mailed out or handed to students, cover letters or memos for the initial distribu- 
tion and for any subsequent follow-up distributions should be included explaining 
the purpose of the survey and how the results will be used. These letters or memos 
should be printed on institutional stationary and, if possible, be signed by the prefsi- 
dent. Letters should: 

• Convey the importance of a. response from the student, especially if the 
student is part of a sample. 

<• State that responses will be confidential. ^ * 

• Emphasize the value to the student of responding to the questionnaire. 

• Not patronize the. student. 

• Provide clear and specific directions about how to fill out the question- 
naire. (In particular, the letter should tell respondents whether they 
should complete the Personal Identification Section of the question- 
naire. Also, the letter should inform the respondent if local items have 
been attached.) 

• State when and how the questionnaire should be returned. 

If a follow-up letter is sent, it should emphasize again- that responses are con- 
fidential and should remind respondents of the importance to the institution of 
receiving as many completed questionnaires as possible. If the student is part of a 
sample, the size of the sample should be stated and the iniportance of each response 
in obtaining a valid result^stressed. (A sample cover letter is included as part of 
appendix F.) . 

Costs, Materials, and Personnel for Administering the Questionnaires 

Figure 3.5 shows a list of materials required for the initial contact in mail and hand- 
out surveys along with their estimated costs. Costs are based on a survey of 1,000 
students; surveys of larger or sftaller numbers of students should be approximately 



35 



FIGURE 3.5, 



Estimated Costs of Materiais for Initial Mail or Handout Qontact of 1,000 Students 



> 






ESTIMATED COSTS* 


MATERIALS 


NUMBER** 


EXPUNATION 


First' 
Class 
Mail 


Nonprofit 
Permit 
Mall 


Handout 


.Questionnaires 


1,000 


Estimated at $.15 


$150.00 


$150.00 


$150.00 


Cover Letters 


1,000,^ 


Printed on official stationery (.06/sheet) 


• 60.00 


60.00 


60.00 


Return Envelopes 
(Size No. 9) 


1,000 


Business-reply return envelopes 

(a) Printing costs (.065 each) 

(b) . Postage costs at $.25 each x ^u^^^^^^^^^ 


65.00 


,65.00 




■ Mailing Envelopes 
•(SizeNp.l0) ■ 


.1,000 


./'V 

Standard busmess size (:0o5:eacn) - 

'''' ' 


__ 65.00„. 


„„J5.00,„ 




■First-Class Postage , - 


'1,000 


First-class commemorative stamps at $.20 each 


200.00 






: NonprofiPifi&its 
iSfCfass Postage for 
/'Undeliverables • 


1,000 


(a) Nonprofit permits at $.039 each 

(b) 'Estimated 10 percent undeliverables 
at $.25each 




59.00 
' 25.00 




TOTAL 






$615.00 


$499.00 


$210.00 


; Per-Student Contact Costs 






$ .62 


$ .50 


$. .21 


■ Per-Student Response Costs (estimating 300 responses) ' 


$ 2.05 


$ j.66 ' 


'$ .70 



■'•As of 1983 . ... ' ' 

;: ■ ■ • **Estiniatcd costs for more or fewer than 1,000 students should be approximately proportional. " 



proportional in cost to those shown. Most costs in figure 3.5 are self-explanatory, 
except perhaps the first-class mailing expense. Research indicates that personaliz- 
ing the survey materials increases the response' rate substantially,- In particular/ 
stiTdies show that using first-class postage, particularly commemorative stamps, is 
especially effective in increasing response rates (Hensley 1 974i Champion and Sear 
1969). Because a good response rate is important, the added expense of first-class 
postage on the outside mailing envelopes over bulk rate is often justifiable. First- 
class mail has the added advantage of being forwarded by the post office. Hensley's 
research shows the importance of including a return envelope different from the 
outside envelope; he also' concluded that the least expensive choice, a Business- 
reply-printed-return envelope, achieves the 'highest response rate ^hen combined 
with a commemorativej^mm^ 

/: and Astin 1974) indicates that nonprofit permits on the 

outer envelope combined with a follow-up mailing using first-class postage yields 

» response rates only 2 to 3 percent less than the first-class postage on the initial mail- 
ing. Thus an institution should consider using nonprofit permit postage on the 
outer envelope and first-class postage only for those envelopes returned undeliver- 
able by the post ofTice. There will probably be increased personnel time (and a 
slower overall response time) required to monitor the returned envelopes and 

' addresses and" to send out new envelopes, but for many colleges, extra staff time is 
more readily available than extra^ sources of funds. ^ 
Other mailing costs not shown in figure 3.5 are those required for either typing 

^. names and addresses of students on the envelopes or for generating and affixing 
computer-pcinted name and address labels. These costs vary depending on the 
institution but should certainly be included in cost estimates for the suryey. At least 

. one study- (Carpenter 1974-75) showed that personalizing the cover letter by 
manually typing names and' addresses increased the response rate, though not 
significantly, oyer computer- or machine-produced names and addresses. Thus if 
all other factors are equal, typing students*^ names and addresses is preferred. But if 
the institution can produce the computer-generated labels at a substantial savings 
and is looking for ways to cut the cost of the survey, computer-produced labels are a 
reasonable alternative* 

Costs involved in undertaking follow-up activities for fionrespondents will vary 
with the type of activity chosen. Figure 3.6 presents approximate follow-up costs 
for the three follow-up strategies discussed above, based upon a 35 percent return to 
the initial mailing. These costs should be added to^those in Figure,3.5 to obtain an 

. approxirnate cost for total administration. 
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FIGURE 3.6 

" ■ Estimated Costs OF MATERIALS FOR TWO Types OF Folow-Up Mailings TO 700 S . 









> 

ESTlilATED COSTS* 


MATERIALS 


NUMBER** 


EXPLANATION 


First-Class 
Mail 


Nonprofit 
Permit Mail 


Questionnaires • 


700 


Estimated at $.15 


$105 00 


$105 00 


Cover Letters 


• . 700 


Printed on official stationery (.06/sheet) 


42.00 ■ 


42.00 


Return EnvelojDes 
(Size No., 9) 


1,000 


Business-reply return envelopes 

(a) l^intmg costs (.uo) eacnj 

(b) Postage costs at $.25 each x 200 returned 


45.50 
50.00 


45.50 
'50.00 


Mailing Envelopes • 
(Size No. 10) 


700 


1 ; ' 'I 

Standard business size (.065 each) 

> 


, 45..50 ,., 


45.50 


• .First-Class Postage . 


700 


rirsKlass coniinenioraiivc siampt) <ii *.^u cdiu 


14000 

1. 




Nonprofit Permit ' 


700 


At $.059 each' 

i 




4i:30 


(TOTAL 






$428.00 . 


$329.30 ■ 


:Per-Student Contact Costs 






$ .61 ■ 

'A 


$ .47 


i 'Per-Student Response Costs (estimating 200 responses) * ■ ^ , 


$' 2.14 . 


'$ 1.65 



*As'ori983' ■ ' ' , 
t ' km in "[his figure JascAon an initial return of 300 questionnaires, leaving 700 for the second mailing. 



The other costs incurred in conducting a survey are primarily personnel costs. 
It is difficult to put dollar arriotints on thfese costs because they will vary from' insti- 
tution to institution depending on salaries and time invested. The following poten- 
tial personnel requirements, given without estimated costs^ should be considered: 

• Survey administrator 

• Secretarial time for typing local-item and cover-letter drafts and final 
copies 

• Computer personnel time for creating survey sample lists and address 
labels (or clerical time if lists are created by hand, plus typist time for 
typing, envelope names and addresses) ... 

• Approximately 20 hours of clerical time for stuffing and mailing 1,000 
questionnaires 

• Clerical time for recording, tracking, and editing returned " 
questionnaires 

• Report-writer's time 

• Secretarial time for typing report 

In many ways, survey administration is mo re. an art, than a science, and each 
institution should not be afraid to experiment with new techniques devised within 
the guidelines above and appropriate to its data-collection plan. At the same time, it 
is important, that all of the issues treated in the previous two chapters be covered in 
some way and that alternatives to the above procedures be examined carefully 
before they are implemented, (Appendix D contains a summary checklist of all 
activities an irTstitution must accomplish to effectively administer an SOIS suryey.) 



Using the 
SOIS Questionnaire- Analysis Service 



A considerable problem in conducting a student-outcomes study is the need to 
develop an analytic framework and computer software to facilitate analysis of the 
data collected. Many colleges and universities are prevented from conducting effec- 
tive studies because they lack the qualified personnel or resources to support these 
activities. To meet this need, SOIS includes procedures that can provide computer 
analyses of the student-outcomes questionnaires. The procedures pro.vide an insti- 
tution with a ready-made analysis package that contains frequency and percentage 
distributions for every item as well as^ppropriate means, medians, and standard 
deviations; cross-tabulations of most items showing difFerential' responses for sub- 
-groups of respondents; comparative, summary data from questionnaires collected 
by other, similar institutions that have participated in SOIS; and, perhaps most, 
iniportantly, quick turn-around for processing questionnaires. Specifically, tli'e ' 
SOIS analysis service can: /'W 

■ \ ■ . ■ . ■■ ■ 

• Keypunch the questionnaires collected by the institution 

• Perform computer analyses using the standard QUEST analysis 
, system developed by the College Board " ' 

• Proyide an easy-to-read, computer-generated report for each question- 
naire, including statistical tables that can be inserted into locally 
produced interpretive reports , • 

• Provide comparative reports summarizing the responses of students at - 
: other institutions using the SOIS Questionnaire-Analysis Service 

(Program Profiles) 

• Provide a computer tape of coded resources for further institutional 
analysis . \ r ' . 



SOIS procedures for analyzing the questionnaires thus provide institutional 
administrators with a quick, inexpensive, and simplfe way of communicating 
studertt-outcoipes information to the various campus and community audiences. 

Preparing Questiorinaires'fbr Analysis 

SOIS questionnaire-analysis procedures are initiated after the local survey 
coordinator has administered the questionnaires, collected the completed forms, 
and inspected them to ensure an acceptable level of accuracy and completeness. 
The procedures end when a computer-prodv.ced analytical report is mailed back to 
the institution, usually Within two weeks of receipt at the College Board. 

To ensure that students have followed directions and that no inconsistencies 
have occurred in the kinds of responses received for each questionnaire, a few 
returned questionnaires should be examined. This is especially important if Igcal 
questions have been, added to the questionnaires. In some instances, the adminis- 
trator may discover problems that can be corrected through hand-coding a particu- 
lar response before forwarding the questionnaire for analysis. In other instances, ati 
inspection of the questionnaires before keypunching may reveal problems that can- 
not be corrected but that can be discussed in the interpretive report. 

SOIS questionnaire-analysis procedures assume that alLstudent responses have 
been made in a format that can be keypunched without further editing or coding. 
. The standard questionnaires are designed so that all responses are made in such for- 
mats If local questions have been added, however, the administrator should \«rify 
that they have been correctly entered in the Additional Questions section of the 
questionnaire. Some local questions may require that students write their responses 
directly after each question. For these responses to be included m the computer 
analyses, the:local administrator will need to code them in the appropriate box of 
the Additional Questions section of the form. (Remember that the number of 
responses to each local question is limited to ten and that they must be coded 

numerically [0-9]). . ■ r ■ 

Any hand coding should be performed by a person who has been given explicit 
coding instructions. The coder should be told to set aside any questionnaire for 
which there is an ambiguous response so that the survey administrator canjecide 

how to code it. . u 

In any-q-ue-stionnaire survey, mistakes by hand coders or by students who 
misread directions are boundto occur in recording responses. Editing the question- 
naires before they are submitted for analysis can detect two basic kinds of errors: 

1. Responses may be out of 'the acceptable range for an item. For, 
example, one or two students may be shown to have sex codes of "3" 
when only "0" and "1" are valid responses.. The structure of the 
■ questionnaire makes such . coding and response errors in standard 
. questions relatively rare, but they will occur more frequently on 
local items. j 
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' 2. Contradictory responses may exist among pairs or sets of responses. 
• An example of such a contradiction occurs when a sophomore student 
indicates.that the current degree being pursued is a doctorate. In many 
cases, these errors originate on the ^questionnaire itself (that is, a 
student misunderstood an item). In such cases, the survey adminis- 
trator' must decide which response is corre^^t; those responses that 
contradict must be changed to blanks or **no response" on the appro- 
priate card columns! ^ - 

How to Use the Batch Transmittal Form 

After the completed questionnaires have been inspected and any necessary hand- 
coding performed, they should be securely bundled, together with a fully 
completed Batch Transmittal Form, and forwarded lo 



SOIS Director 
College Board 
888 Seventh Avenue 
■ New York, New ..York 10019 



In order to, insure against loss of the questionnaires in transit, it is best to send 
them, by registered mail or with a return receipt requested. A sample Batch 
Transmittal Form is shown in figure 4.*i. Each institutio\participating in SOIS 
will be provided with a copy of this form when its questionnaire order is filled. A 
separate Batch Transmittal Form must be submitted for every type of questionnaire 
and for every administration of a questionnaire for which a separate analysis is 
desired. 

. For example, three separate Batch Transmittal Forms must be completed if an 
institution (1) has administered the Entering-Student Questionnaire to new 
students in the fall, winter, and spring.quarters; (2) is transmitting all three adminisr 
tration's questionnaires to the College Board at pne tii^e; and (3) desires separate 
reports for each entering student group. Similarly, if the institution has adminis^ 
tered'the Entering-Student, Former-Student, and^Program-Completer/Graduating- 
Student questionnaires and is forwarding all three at one time, separate Batch . 
'Transmittal Forms must be completed. In addition, if more than one institution or 
more than one campus of a single 'institution is subiJiitting questionnaires at one 
time, and if separate analyses are desired, separate Batch Transmittal Forms must 
be completed. 



FIGURE 4.1' 
QUESTIONNAIRE BATCH TRANSMITTAL FORM 



NCHEMS-College Board • " 
Student-Outcomes Information Services 

Questionnaire Batch Transmittal Form 

Institutional Study Identification Number (for College Board use only) 

Type of Questionnaire Administered (Com|>lL'te a separate form for each type of quesiionnaire) * 



CODES FOR THE 
2-Year Series 4-Year Series 



21 
22 
23 
24 
25 
26 



41 
42 
43 
44 
45 
46 



4 - Privdle tour-year 

5 " Proprietary 

6 - Other 



5.2 « Medical School or Center 

5.3 = Other'Separate Health Professions Center 
5!4 -'School of Engineering or Technology 

5.5 - School of Business or Management - 

5.6 - School of Art, Music, or Design 
57 » School of Law 

5.8 - Teachers College • 

5.9 - Other Specialized Institution 

6.0 - Institution for Non-Traditional Study 

6.1 = No Carnegie Designation 



Entering'Student 
Continuing Student 

Program Completer/Graduating Student 
Former Student 
Recent Alumni 
Long-Term Alumni 

Date Questionnaires Were Administered 

Type and Control of Institution 

1 - Public two-year 

2 =- Public four-year '. - 

3 •= Private two-year 

Carnegie Designation of Institutional Type 

M --Research University I 
1.2;- Research University. 11 

1.3 - Dbctorate Granting University 1 

1.4 - Doctorate Granting University II 
2.1 - Comprehensive College or University I 

, 2.2 - Comprehensive College or University II 

3.1 - Liberal Arts College I 

3.2 - Liberal Arts College 11 - 

4.0 - Two-year College 6r Institute 

5.1 « Theological Seminary or Bible College 

Location of Institution (Postal Service State abbreviation) 

Number of Questionnaires in this Batch 

Key):>unching Instructions: (Use A, B, or C, as appropriate) 

Keypunch questionnaire^data and: • * . 

A. Student name, address and I.D. number (Cost: 3.SC per questionnaire) 
8. Student I.D. number only (Cost: 25<t per questionnaire) 
C. No student I.D. information (Cost: 17C per questionnaire) 

Keypunch as per above with Vey Verification (Cost: double the prices listed above) 

(Y - Yes. N- No) 
Should.tape output be produced at $50 per tape? (Y - Yes. N - No) • 

Track_____ : Density 1_ 

.^Extra copies of the report are available at $20 per cjpy. Enter number of cqpi6^ desired. 
Should questionnaires be returnied to institution? (Y - Yes, N - No) 

(You will be billed for mailing costs plus handling charges of $10) 

Number of local questions added (Please attach a copy of your local questions): 
SOIS Questionnaires submitted by: ^ * . ^ 

Kime_^J!_J-:- ^ ^ 



MO DAY YEAR 



□ - 



1-M 



□ 22 



Institution 



Mailing Address 



Tele^^hone Number . 



. Signature . 



Mail completed Transmittal Form with SOIS Questionnafres to: 

SOIS Coordinator. College Board, 888 7th Avenue, New York. N.Y. 10019 
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The Batch Transmittal Form requests the following information: 

• Institutional Study Identification Number. This number is used to iden- 
tify different institutions or different campuses for which both indivi- 
dual and group reports are to be prepared. If the questionnaires have 
been administered as part of a larger, prearranged group .study, a 
special identification number will have been assigned to the institution 
by the study administrator. If the institution, on its own, is submitting 
questionnaires from more than one campus or administrative unit and 
wishes separate analyses, different numbers should be assigned to 
identify the different entities. In planning studies such as those 
described above, it*is essential that prior arrangements be made with 
the Director of SOIS Data Processing to assure accuracy in the report- 
ing" of results. 

• Type of Questionnaire Administered, The individual questionnaires in 
the different series have different questions and thus require different 
analyses. The questionnaire identification number ensures that the 
correct analysis package "is used for the type and series of question- 
naires included in the batch. (Note again that separate Batch Transmit- 
tal Forms must be completed for each different kind of questionnaire 
submitted for processing and analysis.) 

• Type and Control of Institution. Enter the code number that best 
describes the kind of institution at which the questionnaires have been 

'^collected. The code entered here will be used to aid preparation of 
Program Profile comparative data reports. 

• Carnegie Designation of Institutional Type, Enter the code number that 
; best describes the kind of institution at which the questionnaires have 

been collected. The code entered here will be used for internal research 
purposes and for developing additional comparative data in subse- 
quent years of the service. 

• Location of Institution. Enter the Postal Service two-letter code identi- 
fying the state in which the institution is located. (For example, CA for 
California, NY for New York.) If the institution has campuses in more 
than one state, enter the code for the state in which the primary campus 
or administrative center is located. The code entered here will also be. 
used for internal research purposes and for developing additional com- . 
parative data in subsequent years of the service. 

• Approximate Number of Questionnaires in Batch. The number entered 
here will be compared with the number of questionnaires keypunched 
to ensure that none is lost in transit. 

• Return of Questionnaires. Upon request, the College Board will return 
the questionnaires to the institution after keypunching and analysis. 
An additional charge for return postage and handling will be included 
with the analysis costs. 
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• Submitted By. Provide the name, address, and telephone number of the' 
person to whom questions about the desired analyses should be 
directed (if necessary) and to whom the computer-produced reports 
should b'e forwarded. 

Multiple copies of the computer-generated report, which typically can be pro- 
duced less expensively at the time the report is generated, may be obtained through 
the Batch Transmittal Form. Computer tape output can also be provided in a 
variety of track/density formats. Such output can help an institution perform sub- 
sequent detailed analyses or different analyses as local needs and interests dictate. 

Outputs of the Analysis Service 

The standard output of the SOIS Questionnaire- Analysis Service is one copy of a 
computer-generated report for each group of questionnaires for which a Batch 
Transmittal Form is submitted. Each item in the standard questionnaire will be 
identified with appropriate textual statements. The number and percentage of 
students indicating each response will be identified. Means, medians, and standard 
deviations will be provided for questions with appropriate numerical response 

values. ■ ■ c- A 

^ Local questions coded in the Additional Questions section will be identified 
. only as local question 1, local question 2, and so forth. Responses to the local ques- 
, tions will be identified only by the code number or letter' entered in the response 
box. Frequency and percentage distributions will be provided, but no means, 
medians, or standard deviations will be calculated. 

Special analyses and outputs can be provided upon request, with prior arrange- 
ment, and for additional cost. These include group reports combining responses to 
the same questionnaire made by students at more than one institution or by more 
than one campus or administrative unit that administers the questionnaires at the 
same time. Multiple group reports can be prepared for different levels of inquiry 
(for a campus, a multicampus institution, a segment of similar institutions, a 
geographical region within a state, a state, or a multistate region). Special insti- 
tutional coding may be required to produce meaningful group reports; specific 
prior arrangements with the Director of SOIS Processing at the College Board are 

advised. ■ , 

In addition to group reports, NCHEMS and the College Board can arrange 
other analytic services to meet specific institutional, regional, or state needs. Most 
needs, however, should be determined before the questionnaires are adi^inistered 
to students. Those interested in special services or analyses should contact the^OIS 
Director at NCHEMS (P.O. Drawer P, Boulder, Colorado 80302) for special 
services related to survey design or data interpretation, or the SOIS Director at 
. College Board (888 Seventh Avenue, New York, New York 10019) for special data 
analyses or .comparative data. - 
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The computer analyses of the SOIS Questionnaire-Analysis Service have been 
designed to provide the basic core of information needed for preparing local inter- 
pretive reports. Generally self-explanatory and easily understood, they do not 
require that the user be sophisticated in research, methods or data processing. 

In the analyses, questions are identified by the same number/letter code that 
•appears on the original questionnaire. A table of contents, organized in the same 
sequence as the items in the original questionnaire, precedes each analysis., An 
index, arranged in alphabetical sequence by question content, follows the analysis 
and helps the user locate specific questions in the output provided. Samples of the 
first pates of a table of contents and index from the Entering-Student Question- 
naire are illustrated in figures 4.2 and 4.3. 



FIGURE 4.2 
Sample Table of Contents for SOIS Analysis 
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FIGURE 4.3 
Sample Index for SOIS Analysis 
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COLLEGE HOARD 

COLLEGEQOAnD'NC HEMS STUDENT OUTCOMES INFORMATION SERVICES ir.OlSi 
SURVEY OF ENTERING STUDENTS 



TAD IE OF CONTENTS 



QUESTION 

« DESCRIPTION 

• 1 

1 .SEX P 

2 ETHNIC BACKGROUND \. 

3 AGE • . , 
i MARITALSTATUS ' 
■e, PERMANENT HANDICAP 

6 PREVIOUSLY ENROLLED IN ANY POSTSECONDARY EDUCATIONAL INSTITUTION ^ 

;A academic GOALS V 

/B GAREERPREPARATIONGOALS . J 

7C CAREER IMPROVEMENT GOALS ' 'J 

/D S0CIAL&CUL'"RALPARTIC1PATI0NG0ALS , ' ; 

7E PERSONAL DEVELOPMENT AND ENRICHMENT GOALS ' 

8A MOST IMPORTANTGOAL ^ 

8B SECONDMOST IMPORTANTGOAL ■ . ^ 

8C THIRD MOST IMPORTANTGOAL " 

9A CURRENT DEGREE PLANS ' J' 

9B ULTIMATE DEGREE PLANS ?) 

10 MAJOR lAREA OF STUDY). • . \\ 

11 ENROLLMENT STATUS 

P EMPLOYMENT- DURING FIRSTTERM IN COLLEGE '4 

1-1 REASONS FOR ATTENDING THIS COLLEGE 

14 LEARNED ABOUT THIS COLLEGE FROM -15 

ISA WAS THIS YOUR FIRST CHOICE COLLEGE 16 

1*)B WHAT WAS FIRST Choice COLLEGE 

16 FINANCIAL AID APPLICANT " .'^ 

1? CLASSES - PREFERREDTIME 

18 PLAN TOEnROLLAT T HIS COLLEGE NEXT TE RM 
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vin the computer analysis, most items appearing on the questionnaires are cross- 
tabulated by responses to other items. This permits differential description of 
subgroups of the total student i^.opulation. Typically, every item is cross-tabulated 
by the gender, marital status, handicapped status, racial/ethnic group membership, 
course load, and age of the respondent. Other special cross-tabulations are provided . 
as appropriate for individual items. Figures 4.4 through 4.9 give detailed presenta- 
tions of the specific cross-tabs provided for each of the SOIS questionnaires. The 
cross-tabs provided in each report are documented in the computer output by a 
Question Table and a Cross-Tabulation Report, which appear at the end of the 
report. A full explanation of the items included in the Question. Table and Cross- 
Tabulation Report is included in appendix E. 



FIGURE 4.4 

Student-Outcomes Information Services (SOIS) 
Cross-Tabs for Entering-Student Questionnaire (4-Year) 
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FIGURU4,5 

Student-Outcomes Information Services (SOIS) 
Cross-Tabs for Continuing-Student Questionnaire (4 -Year) 
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FIGURE 4/) 

Student-Outcomes Information Services (SOIS) 
Cross-Tabs for Former-Student Questionnaire (4 -Year) 
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FIGURE 4.7 



STUDENT- OUTCOMES Information SKRViCES(SOlS) • 
Cross-Tabs for Program-Complcter/Graduating-Studcnt Questionnaire (4.Ycar) 
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FIGURH 4.8 

STUDHNT iUTCOMHS INFORMATION SERVICES (SOIS) 
Cross^Tabs for Rcccnt-Alumni Questionnaire (4-Year) 
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FIGURE 4.9 



SrUDUNT-OUTCOMHS INFORMATION vSERVICliS (SOIS) 
Cross-Tabs for Long-Term Alumni Questionnaire (2.Year and 4-Ycar) 



ITUM 



2. 



DESCRIPTION 



Sex 



Ethnic Background 



CROSS-TAUS 



X 



X 



Age 



X 



Marital Status 



Handicap 



6. 



Length of Enrollment 



X 



X 



X 



Year Our Program Completed 



X 



X 



8. 



10. 



Most Recent Degrec/Cert. Our College 



X 



Major at Our College 



X 



Subsequent Enrollment 



X 



XX 



X 



11. 



Subsequent College Attended 



X 



X 



X 



12. 



Subsequent Degree Sought 



X 



X 



X 



13. 



Subsequent Degree Completed 



X 



14. 



Subsequent Major 



X 



15. 



Evaluation of Preparation for Add. Ed, 



X 



XX 



X 



X 



Evaluation of Counseling & Advisement | X 



XX 



X 



17. 



Ultimate Degree Plans 



Evaluation of Prep, for Current Job 



X 



19. 



Outcomes Realized 



X 



20. 



Rank-order of Outcomes 



XX 



X 



X 



21. 



Employment Status 



22A 



Description of First Job 



22B 



Description of Current Job 



23A 



Salary of First Job 



233 



Salary of Current Job 



Local Questions 



54 



64 



Understanding the Computer Analysis 

The bulk of the report provided by the SOIS Questionnaire-Analysis Service lor 
each questionnaire consists of cross-tabulations of relevant questions against one 
another. These cross-tabulations enable the questionnaire administrator to directly 
compare the responses of diiTerent subgroups of students and to test hypotheses 
about some of the causal dynamics underlying particular responses. It is important 
to stress that a great deal of useful information is often contained in a single cross- 
tabuhition and that each should be examined with some care. This section will 
explain the contents of the computer output itself, while the next chapter will treat 
a number of ways in which the cross-tabs provided can bo converted into useful 
. institutional information. 

Cross-tabulalions are presented in th'e computer-generated report in the order 
in which they appear on the questionnaire, All breakdowns'of the responses to a 
particular question by different subgroups are thus presented in' the same part of 
the report for easy reference. The table of contents and index provide immediate 
access to all breakdowns of a particular question. 

A sample page of actual output from^the Entering-Student Questionnaire is 
illustrated in fig;ure 4.10. Note th^t the QUEST analysis automatically interjects 
appropriate text to explicate the material included in the tables. The example is 
drawn from the Two-Year. College, Enteritig-Student Questionnaire, and it 
presents the responses to Question 7A— the "academic goals" of students entering 
the institution— broken down by sex, marital status, handicapped stqtus^ race, full- 
time/part-time enrollment, and age, ^ ' " 

Explanations of different parts of the computer output are presented below: 

1 , Identification numbers corresponding to the designation of the item on , 
the original questionnaire and a prose description of the content of the 
item. In many instances, the prose description is too long to exactly 
duplicate the original question; the user should refer to the question- 
naire for the exact wording. 

2, Response identification numbers and text for tvtvy v^iVid response to the 
original item. As with the text for the question, that for the response 
may not exactly duplicate the original on the questionnaire, ■ 

, ' 3, TOTandPCT{tot2il2ind percent) provide the frequency of response 
to each item and the percentage of all responses which that nurnber 
represents. In some^ instances, the total (121 in this example) will 
reflect the unduplicated number of respondents to the questionnaire. 
' For those questions that allow multiple responses, the number will 
reflect the number of individual responses to the question, a number 
that will probably exceed the number of individual respondents. In 

•2. Note thai pan of the age breakdown is cut ofi' and :will continue on iHc next page. 
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FIGURIi 4.10 



Sampli? Itrms in the SOIS Kntering-Student questionnaire 
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cither case, the percentage reported will be the percentage the number 
o^rcspon^^^2S represents of the total reported at the end of the column. 

The TOT and PCT columns appear only once for each item, 
before any subgroup breakdowns are presented. In subsequent 
analyses of that item using difierent cross-tabulations, the TOT and 
PCT columns are blank. 

4. CrosS'Tabulation Rows report the number and percentage of 
respondents answering both questions (broken down by the answers 

^ that they gave). For example, eight respondents who described them- 
selves as white also indicated that they had an academic goal involving 
an increase in knowledge and understanding. Those eight white 
students'repi-esented 17.8 percent of all students who identified that 
as one of their goals. In many cases, adjacentcross-tabulation columns 
are not mutually exclusive because they are responses to different 
questions (as between other ethnic Background and the full-time class 
load). In those cases, the calculation of raw percentage begins again 
with the first column of the new grouping. 

5. Cross-Tabulation polumn Percentages are given in-^ parentheses 
immediately below the row percentages (XX.'X). These show the. 
percentage that the number of respondents in that roNV represents of 
all students in the column. For example, the eight white students.who 
said they had as a goal the incrjease of knowledge and understanding 
represented 32.0 percent of all white students responding to that 
question. 



It is important to emphasize that the row and column percentages presented in 
the analysis report give quite distinct but equally useful pieces of information. For 
example, the 15 married students who responded that an academic goal was to com- 
plete high-school requirements represent a high proportion (88.2 percent) of those 
who had this goal (see 6. in figure .4. 10). Yet these 15 responses represented only 
23.4 percent of the academic goals of married students in general. The first statistic 
(row percentage) will alert the manager of a high-school equivalency program, for 
example^ to the probability that most of his students will be married. The second 
statistic (column percentage) will report to others the fact that this goal is only one 
of several approximately equal academic goals of married students. Indeed, in com- 
parison with the column percentages for unmarried students, the goals of married 
students are quite distinct (a clear majority of 59.6 percent of unmarried students 
respond that their academic goal is "to increase knowledge and understanding"). 
Thus row and column percentages are equally important to the analyst but for quite 
different purposes. , ^ ' • 



The chapter that follows will more fully discusH the interpretation ofques- 
tionnaire results, and appendix V contains samplers of some of the kinds of inter: 
pretive repo.^ts that institutions can prepare from the coniputcr-generated reports. 
Institutions should- feel free to adapt and use these sample reports in prepurmg 
documents fgr local use. In addition, the stan'of NCHHMS and the College Hoard 
(or consultants identified by them) can help prepare detailed interpretive reports Ui 
meet local needs upon request. 
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Turning Survey Data into 
Institutional Information 



Using the data eoUected is. certainly the most important and perhaps the most 
challenging element in conducting a survey. Unfortunately, it is common for insti- 
tutions to collect survey data but never to publish a report or otherwise attempt to 
use or to disseminate the survey results. ^Not only is this consequence a waste of 
,time and money but it also can contribute to an understandable reluctance on the 
part of students and administrators toward the whole activity of conducting 
surveys. The survey coordinator must therefore disseminate the survey results in- 
appropriate formats to all levels of potential users (from students to college 
presidents) both to ensure that the information produced is usable and to encourage 
positive attitudes about the value of student-outcomes information throughout the 
institution. 

In this regard, it is critical for those conducting surveyii r,nd attempting to use 
the results to understand, the distinction between data 2X1(1 information. Data (for 
example, the responses to a .questionnaire) are the direct results of observation or 
measurement. They consist of the raw facts from which information can be con- 
structed. Information^ on the other hand, consists of data that have been selected,' 
combined;, and into a form that conveys to a given recipient user some useful 
knowledge upor ^^"hich to base action. While the quality of data is determined by 
the validity, accuracy,^ and reliability of the measurement process used in^data 
collection, the quality of. information is determined as much by its relevance, 
timeliness, arid acceptability to potential users as it is by its derivation from high- 
quality data (Jones 1982). ' 




-The purpose of the final two chapters o^tht Handbook is to allow survey admin- 
istrators using SOIS to assess the quality of the data obtained throiigh the suryey 
■process, to suggest appropriate ways these data can be put into a form suited 19 the 
needs of different kinds of institutional users, and to give examples of the kinds of 
institutional problems and processes that can be most effectively informed by the 
types of information produced by SOIS. 

/ - ■ , 

Assessing the Quality of SOIS Data 

Generally speaking, the quality of survey data is based upon two factors: the quality 
• of the instruments used and the absence of response bias among those actually com- 
pleting the questionnaires. The six questionnaires comprising SOI&^have been 
carefully Constructed and extensively field tested to minimize inacc/uracies and 
biases due to a respondent misreading or misunderstanding questions or instruc- 
tions. Nevertheless, one important aspect of the questionnaire editing process is to 
assess the degree to which students h,ave responded appropriately. As mentioned in 
chapter 4, invalid responses can often be corrected before data analysis takes place. 
Where such responses cannot be corrected, the problem should be noted and the 
inferences drawn from the data mo,^ified accordingly. For example, on the Recent- 
Alumni Questionnaire, students have been known to report their current job and 
employment status rather than, as the survey asks, thtir first job. If a substantial 
number of students respond in this manner, results of the question may still be 
used, but they should be treated with caution. / 

A far more important potential problem for SOIS users is response bias. 
Response bias exists when the Students who choose to respc^hd to a questionnaire 
survey differ systematically from the total sample of students who were sent ques- 
tionnaires. Generally, response bias operates so that actual respondents tend to be 
more concerned, more interesled, or more enthusiastic than those who choose not 
to respond to a survey. Respdndents also may have stronger views and may have 
. more positive feelings in gen^.ral than those who do not respond. 

There are two general approaches in survey research/to the problem of assess- 
ing response bias. One is to isolate a small random, sample of those who do not 
respond to the survey and try td.get valid responses by personal contact or interview 
for 'comparison with those whA originally returned questionnaires. Primarily for 
cost reasons, this approach usually is not feasible in any but the largest surveys. 
Another approach, which can ea'^ily be done in a small survey, is to examine the 
characteristics of respondents and^^nonrespondents usipg demographic/background, 
data available in the institutional\master-file records. flK- ugh this approach is 
technically less valid, it can producemseful insights intQihe response-bias question. 
Typically, institutions have in theirVecords such informatiGn as: 



• Gender 

• Race/ethnic category 

• Home State 
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• Age . 

• Degree sought 

• Major field 

• Grade-p9int average 

• Number of terms enrolled 




• Date of withdrawal (if appropriate) 

• Date of graduation or program completion (if appropriate), which can 



be relevant in assessing possible response bias 

Assessing differences between respondents and nonrespondents for these types 
of characteristics can be made by comparing percentages and means for the two 
groups. For example, 56 percent of the respondents are women, 49 percent of the 
nonrespondents are women, and the average age is 19 for respondents and 22 for 
nonrespondents. In many cases, the differences may be negligible between the two 
• groups, indicating little response bias at least in terms of \ht characteristics on v/hich 
the students were compared. In some cases there will be moderate to substantial dif- 
ferences between respondents and nonrespondents. The important point in investi- 
gating the response-bias question is to document any comparisons between the two 
groups and to cautiously interpret questionnaire results to the extent that it is 
believed respondents may represent a biased group. 

Among those doing survey analysis, the question is often asked what con- 
stitutes a good percentage of -response to a questionnaire survey. As the above 
discussion should indicate, there is no simple answer to this question. A 50 percent 
response to a given questionnaire may be less representative than a 35 percent 
response, depending upon the characteristics of those responding and those choos- 
ing not to respond. Generally speaking, a high response rate is better than a low one 
in minimizing the problems associated with response bias, and response rates ofless 

0 

than 25 percent should be treated with extreme caution. At the same time, whatever 
the response rate obtained, there is no substitute for a. careful assessment of 
response bias. 

It is also important to note that response bias may exist even if a 100 percent 
response is obtained. This is particularly likely when administration of the ques- 
tionnaire has been to a captive group— for example, all members of a given set of' 
classes or all registrants completing registration on a given day or in a given place. 
In cases such as these, it is particularly important to compare the characteristics of 
respondents v/ith those of the student body as a whole and to make appropriate 
interpretive adjustments when analyzing arid presenting the data. 

Creating a Student-Outcomes Data Base 

An important part of constructing information from data often involves combining 
data from different sources to help answer a particular identified question.. 
. Considerable institutional experience has shown that reports that simply document 
the. results of a single data-collection effort are rarely used by decisionmakers. An 
important challenge to the SOIS user is therefore to appropriately combine the 
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results of cTifTerent questionnaires administered at different points in time both with 
one another and with data derived from other institutional records on students. 

As emphasized in the first chapter of the Handbook, the primary goal of any 
student-outcomes data-gathering effort should be to begin to develop an institu- . 
mn^\ data base on student outcomes rather than to simply write a report. This data 
base can then be used on an.ongoing basis to provide different kinds of management 
information. Such a data base may be as simple as a set of reports from the SOIS 
Questionnaire-Analysis Service kept together and documented for ready reference 
to inform particular questions from administrators as they arise. Or it could consist 
ofthe output tapes of responses to different questionnaires, which may be further 
analyzed by statistical packages such as SAS or SPSS to answer part 'caiar questions 
(see appendix E). Finally, it could consist of responses on SOIS questionnaires 
combined with other individual-student data drawn from enrollment and master- 
Tile data Figure 5.1 summarizes important student data typically kept m student 
master files and enrollment files that can effectively be used in conjunction with the 
results of SOIS surveys. , ■ \ _ 

Indeed, an institution may eventually wish to Combine its computerized master 
file of student information with questionnaire information by means of a specially 
written computer program. Both files must be sorted in the same order, and all 
information common to each file should be matched. That is, if student ID, age 
code, and sex code are on the master file (as well as on the questionnaire), then all 
duplicate, information should agree-before a match ofthe two rec6rds is considered 
correct By using additional pieces of information to match records, the possibility 
of matching errors caused by incorrectly punched ID numbers will be minimized^ 
Where ID. numbers do not match, the original questionnaire can be reviewed and 
files corrected. The resulting matched information can be stored on tape or disk as 
one record for each respondent. 

Regardless of its' sophistication, the purpose ofthe data base is to serve as an 
ongoing, continuously updated information resqurce to answer institutional 
questions about student outcomes.'^Perhaps the greatest advantage of an ongomg 
student-outcomes data base is that it readily allows comparisons to be drawn among 
different student populations and among the responses of the same population at. 
different points in time. Indeed, much ofthe art of converting questionnaire data 
into usable institutional information Ues in the process of building effective 
comparand reports and data-presentation formats. Figure 5.2, for example, sue. 
cinctly summarizes many ofthe main points of four successive admimstrations of 
the Entering-Student Questionnaire for a broad university constituency. Figune 5.3 
presents the common comparative elements from different surveys administered to 
the sake group of students as they progress through the mstitution; this chart 
. provides results of the Entering-Student, Program-Completer, and two admin- 
■ istrations of the Continuing-Student Questionnaire in comparable form. Finally, 
figure 5 4 presents a similar format for comparing 'different classes at the same point 



in time. 
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FIQUREil 

, ' ' . . STUDiiNT Master-file Data Elements Useful in Conjunction with SOIS 

Academic Background/Aptitude Personal Background Enrollment Data ' Academic Record 
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ifligh School Attended^ 
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Day/Evening Enrollment 
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■ FIGURE 5.2 

Entering-S :uDENT Questionnaire Summary 
,1978-1981 
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FIGURED 

1977 ENTERING-StUDENT COHORT SUMMARY' 
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%ofOriginal Cohort Enrolled 100% 

% Graduated 0 

%' Citing Academic Goals 39 
% Achieving Academic Goals , 
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Comparison of 1980 Entering Freshmen and Graduating Seniors ■ 
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Such summary charts accompanied by a brief memo that verbally describes 
salient trends arc often an excellent way to initially distribute SOIS results to the - 
institutional community. The list of items included in these examples is, of course, 
far from definitive, and should be modified to suit the assessed needs and interests 
of college and university administrators. If student master-file data are available to 
supplement SOIS results, a number ofodditional items can be usefully added to 
such a presentation. For example, figure 5.2 might be usefully expanded to include 
such summary characteristics of entering students as average SAT/ACT scores, 
average high-school GPA, and percentage receiving financial aid. 

A second useful kind of comparison is of SOIS results among different institu- 
tions. The SOIS Questionnaire-Analysis Service report, ''Program Profiles," for 
example, provides summary results of student respondents on each questionnaire 
from various types of institutions that have participated in SOIS.' These kinds of 
comparative analyses are, of course, limited by the number of institutions that have 
previously participated in SOIS. At present, breakouts are limited to general group- 
ings of institutional type such as public/private and two-year/four-year/proprietary 
classifications. As participation expands, so too can the kinds of comparative 
analyses provided. 

W]iile there is always some concern that comparable-data exchange among 
institutions will be improperly used, particularly in a normative sense, enough 
valid reasons exist to justify and support the exchange of comparable student- 

^outcomes information. Comparable data may illuminate, problem areas within an 
institution while also showing, that certain problems. are common, among fastitu-. 

, tipns and perhaps not correctable by individual schools. An institution using the 
Program-Completer/Graduating-Student Questionnaire, for exarnple, may find 
that graduates from' certain. program areas have difficulty obtaining'jobs. Compar- 
able data from graduating students at other institutions can show whether the 
problem is universal or is limited to a single institution. Either finding could 
certainly lead to a different institutional course of action . 

In sum, the concept of assembling data on students from different sources into a 
single ongoing data base and of using data drawn from this data base flexibly and ' 
comparatively to meet the needs of institutional decisionmakers as they arise cannot • 
be overstressed. Data assembled and used in this way will have a considerably 
greater institutional impact than a single comprehensive report issued after each 
data-gathering effort. ' . 

Identifying the Users and Uses of Information 

If the interpretation of survey data is to be meaningful, it is important to identify 
the key users of the information derived from the data and the levels of information 
use. When an institutional advisory committee is established in the survey- 
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planning stages, this activity may already hive been completed. The kinds of ques- 
tions and issues raised by the advisory committee should provide an outline of . 
critical issues that must be addressed in survey reports. Even when there is no insti- 
tutional advisory committee, there may be documents or records of conversations .. 
outlining theconc'erns of those who suggested that the study be.pursued. In the , 
. absence of either kind of a priori records, the survey administrator can list the titles 
'. of various potential users on one sideof a page, and on the other, the possible uses of 
the survey information by.each.' Another approach is to prepare a similar chart 
■based upon a list of the most important perceived problems facing the institution- 
for example, attrition/retention and job or educational placement. . 

In both cases, it is probably most useful to summarize these exercises in terms 
of an explicit set of research questions for each user ^r use that the mformation 
provided by 'the survey may be able to answer. For example, .explicit questions 
associated with a dean of student services as a user might include: ".What are the 
characteristics of those who are satisfied and dissatisfied with particular services? 
Those associated with an academic dean as a user, on the other hand, might include: 
"What are the differences between departments in the academic and personal goals 
of their students?" or "Which departments have been most effective in placing 
their students in jobs related to their training or in programs of further study?" 

Similarly, research questions associated with an identified institutional pro to, 
for example attrition/retention, might include: "What are the characteristics of . 
.tudents who drop out as opposed to those who persist?" or "What parncular 
negative assessments of the institution and its services are given" by thos^ who 
leave?" or "Are the academicand personal aspirations of those who leave different 

from those who stay?" , ' r u 

Not only will different users want to answer different questions from the survey ^ 
results, they will need different kinds of reports. The president or board members, 
for example, may want nothing more than a two- or three-page executive summary 
that highlights the implications of the fmdings concer ning major policy issues and 
alternatives'. The director of institutional research, on the other hand, may be con- 
cerned with detailed statistics on every questionnaire item. The director of admis- 
sions may. be interested only in a report on howstudents learn about the college, so 
that recruiting activities can be tailored. The director of the graduate placement ^ 
center may be concerned only about .the kind of work students plan to do 

The survey administrator will thus most appropriately write a series of reports 
or memos based upon the data collected. Some may be issued immediately after the 
survey is conducted; others may be distributed over a period of time. Many writers 
" of research' reports have found that several small, reports, each dealing in some 
depth with a particular issue or item, are more easily read and understood than is a 
large report covering all aspects of the study. ■ •■ . .. 

Deciding what specific pieces of information may be useful to a particular 
decisionmaker is not an easy task. A good place to start, as outlined above^ is to 
• determine the major responsibilities of all potential users and then to gear the infor- 
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mation to fit particular responsibilities of each within the organization. It generally 
would not be appropriate initially to give a college president detailed information 
related to each department within the institution. It would be appropriate to 
develop a report for the president that would give general indicators related to the 
success or failure fef the institution. Academic deans, on the other hand, might be 
interested in departmental breakouts but would want the data summarized and 
arrayed so that comparisons between departments were readily apparent. 

Providing a truly useful report takes time and experience. The person prepar- 
ing the report should solicit from the users their feedback on the information that 
was particularly useful to them. This feedback can be used to modify and improve 
future reports. It. also may be helpful to ask users what they specifically want from 
the report before beginning to write. Frequently, however, this process can be 
frustrating to both the user and the report writer because it is difficult to identify 
ahead of time specific needs from the report when one is not familiar with the data. 

Appendix F, Sample Reports from Student-Outcomes Assessment Surveys, 
provides four examples that can be used as models for survey reports or memos. 
The first two reports are examples of executive summaries; the third is an example 
of a report prepared to deal with a specific problem. The final report is an example 
of a complete research report summarizing the results of a former-student study. 
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Using SOIS Results in 
Decisionmaking 



It is important that decisionmakers not only reiffve information displayed in a 
meaningful manner, but that they also are able%^ use the information, to effect 
positive changes within the institution. Encouraging institutional decisionmakers 
to^ actually utilize student-outcomes survey results is one of the most challenging 
but potentially rewarding tasks facing the survey administrator. 

Not every survey, of course, will cause widespread change, nor, should it. 
'Student questionnaire responses on' a particular issue may be only; the first piece of 
information available on a potential problem, and decisionmakers will want to 
assemble information from other sources to see if change is warranted. Indeed, a 
number of institutions use SOIS surveys in precisely this manner— to help pinpoint 
. pQtential student problems that can then be' made the subject of more intensive- 
investigations. In this way,,SOIS surveys, regularly adm^inistered, can help, set an 
effective institutional-research agenda. Finally, student responses will in many 
cases document a high level of satisfaction with the status quo; in such cases, the 
information provided is of utility to decisionmakers, but no changes are warranted. 

- Institutional experience has denionstrated that student-outcomes information 
is most likely to be used when it can.be directly incorporated into regular-ongoing 
institutional decision processes or when itjcan be brought to bear directly upop a 
widely^ recognized institutional issue or| problem. Furtherm9re, institutional 
experience with SOIS and dther student-outcomes data-gathering mechanisms 
has produced a number of strategies and approaches for promoting outcomes- 
information use throughout the institution. While each institution will appro- 
priately (develop its own techniques for applying.SOIS information, this chapterjs 
intended as a brief overview of the kinds (if applications rand techniques available. 
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Applying SOIS to Institutional Processes and Problems 

One way of increasing- the,. Ukelihood that student-outcomes information will be 
used by institutional decisionmakers is to ensure that the information is in a form 
suitable for incorporation into some of the regular activities that administrators, 
engage in For most decisionmakers, student-outcomes information falls into the 
category of "nice toknow" rather than "need to know." The information provided 
by SOIS and other data-gathering techniques will be much more likely, to be 
recognized as relevant if it is not seen as distinct from ;he kinds of productivity 
information upon whic^ most decisionmakers claim to base decisions. Indeed, it 
should be recognized 'that information about student outcomes represents an 
important component of any assessment of institutional or llepartmental/unit 

Thirrecognition has in fact increase^ in the past five years, primarily due to 
contracting iristitutional resources. Boards of trustees, state coordinating and. / 
governing boards, and accrediting bodies have begun to give particular ^"ention to/ 
and to hold institutions accountable for quality of output.as well as efficiency. And 
perhaps more importantly, as enrollment maintenance becomes more difficult 
questions of student satisfaction and the reasons for it become paramount. Bodi 
tendencies argue for an increasing role of student-outcomes information in the 
institutional decision process. : , ^^xo r 

Student-outcomes information of the kind provided by SOIS has proven of 
value in a wide range of regular ongoing institutional activities and decision 
processes: Included in these activities and processes are the following: 

. In the preparation of accreditation self-studies. Regional accreditation 
bodies are increasingly interested irj assessing the degree to which • 
institutional activities meet student needs. Graduate surveys to 
evaluate student success, in job placement and in preparation for 
further study have long b*n strongly encouraged as a part of institu- 
tional self-study, activities. Increasingly, studies of currently enrolled 
students to assess satisfactions and dissatisfactions with particular 
. aspects of ihe college experience are also being encouraged. The kinds 
ofinformation provided by SOIS are well suited to these requirements, 
particularly if information has been collected bn an ongoing basis. 
Indeed, one large northeastern public university recently mad.e a 
description of the structure and findings of its ongoing information- 
gathering processes the centerpiece of its accreditation report. A 
• . prominent place was given to the collection and analysis of student- 

outcomes information. u,- • 

\ . In p-rogram-review/unit-evaluation activities. Among public institu- 
tions, academic program review has been growing in importance as 
governing boards 'seek ways to allocate scarce resources to the most 



effective programs. A similar trend has also been apparent- among 
private institutions. While academic program jeviews in the past were 
concerned primarily with an assessment of faculty quality and the 
range and depth of the curriculum, increasingly they are including an 
outcomes component. Usually this is in" the form of a survey of^^fhe 
program's graduates to assess preparation for employment and for 
graduate education in the field. SOIS has substantial advantages in 
providing information to aid this process. By using different sets of 
-departmentally designed local questions on SOIS instruments, the in- 
stitution can obtain data on standard items to enable interdepartmental 
comparisons to be made, while allowing each department to investi- 
gate those issues that concern it most. Similarly, reviews of non- 
academic or service-unit activities are increasingly requiring a user 
survey. SOIS questions on levels of use and satisfaction with services 
address thfese needs directly among different populations of students. 
Again it is important to stress that such evaluations are more valid and 
valuable if collected regularly rather than on a one-shot or unit-by-unit 
basis. . 

In institutional planning and budget-review activities. The uses of 
student^outcomes inform-ation in institutional planning are many. One 
small private liberal-arts college is using various kinds of outcomes, 
information to review its mission in the light of actual student charac- 
teristics and achievements. A regional public institution- is using 
graduate survey results together with regional economic projections to 
prepare a schedule for planning and implementing new occupational 
programs. Finally, a large urban, community cojlege is currently 
developing a computer-based,- comprehensive, outcomes-oriented 
planning system to prpvide a context for annual budget reviews. 
In developing student-retention strategies. Student-outcomes surveys 
will often reveal patterns of difficulties and dissatisfactions among dif 
ferent kinds of currently enrolled students— patterns that may often 
lead to a decision to leave the institution. Comparisons of the responses 
of graduates and former -studejats may also reveal considerable dif 
ferences in academic and personal goals, as well as diffeirent percep- 
tions of and satisfaction with the institution. Both kinds of information 
are of considerable value in planning and implementing institutional 
retention strategies. A number of institutions, for example, are using 
SOIS results in conjunction with other student data on dropouts to try 
to isolate'a set of early warning signals in a student's decision to leave 
the institution^ high-risk students can thus be identified at an early, 
stage for particular attention. Similarly, many institutions are using . 
SOIS to determine levels of use of particular student-service areas by 
dropouts and persisters; if dropouts 'are not aware of, are not using. 
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or are not satisfied with a particular service, attempts are made to 
■ improve its visibility and the dimensions of service provided. 

In using student-outcomes data to develop student-retention pro- 
grams, it is important to stress th.nt this should be an institutionwide 
activity. Often the ^feeling is present on campus that retention is a 
■ student-services problem. In contrast, most student-outcomes research 
has shown such factors as program quality and. faculty contact to be 
among the most iriiportant factors involved in retention (see especially 
Terenzini 1979). Research has also shown that the most effective 
retention strategies are institutionwide and have been developed with 
■ the full participation of all institutional constituencies-faculty, staff, 
students, and administration. The importance of a committee with 
broad representation from all constituencies to review the retention 
implications of student-outcomes information cannot be overstressed. 
■ One public regional university has formally established such a com- 
mittee in its governance structure with the responsibility to make 
retention recommendations to the president on a regular basis. 
Reviewing and discussing SOIS results is one of this committee s 
primary tasks. 

• In developing recruitment materials and strategies. Outcomes surveys 
not only can discover the difficulties and potentiar difficulties of 
students but can also document their successes and achievements. 
Both are of importance in developing effective recruitment strategies. 
Knowing the characteristics of the persisting, successful student can 
help determine what kinds of students should be given priority in 
recruitment. Furthermore, effective presentation of the success of 

' recent graduates in finding employment or in furthering their.profes- 

sional development can increase interest in the institution among high- 
quality students. On the other hand, identifying the special problems 
. ofparticular student populations-university students, older students 

or Dart-time students, for example-may allow the institution to 
= develop, special recruitment . materials for these students. Such 

• materials may be designed to help prospective students from these 
groups more effectively prepare themselves for college work. Or they 
may assure prospective students that appropriate support services to 

' meet their needs are. available. A large southeastern public university, 
for example, has recently developed a minority-recruitment strategy 
. based upon reviewing the success of its minority graduates and upon 
stressing the kinds of high-school preparation required to perform 

■ effectively at tire, university. - ■ 

These are only some examples of institutional problems or processes to which 
student outcomes information such as-tb.t produced by SOIS can be- effectively 
ap.plied. ■. ' 
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Some Themes of Infornniiaion Utilization \ 

■ \ 

A number of recent rru-jich or demonstration efTorts, have recently been under- 
taken on the use of student-outcomes information in inkitutional decisionmaking. 
Among these is a three-year NCHEMS demonstration prbject funded by the W. K. 
Kellogg Foundation, with sitc'^ nr seveii p .blic univdpities and community colleges 
nationwide. Developing evi mi ,, rom this and other projec^ts on student-outcomes 
information utilization ind s H at information of the type provided by SOIS is 
most likely to be used by adiuMastrators: I \ 

• When the information needs of instituti6nal decisionmakers are 
carefully assessed. by those collecting the data, and th^ relevance of 
student-outcomes information to their particular area of ^responsibility 
is stressed continually by those providing it \ 

• When the information collected is disseminated in a series of tailored 
memos to particular decisionmakers or is included in the response to a 
particular decisionmaker's request for information \ 

• When the information collected is presented comparatively so that 
contrasts between different types of students and trends over time are 
highlighted—often through graphic presentation' \ 

• When the information collected is effectively integrated with other 
kinds of student data— often more familiar to the decisionmaker— to 
yield a comprehensive picture of a particular problem 

• When a clearly identifiable institutional problem is present, for 
example a high.attrition rate, and where there is high-level administra- 
tive commitment to solve the problem 

• When an appropriate forum for meaningfully discussing the institu- 
tional implications of student-outcomes data is present— for example, a 
retention or student-success committee v/ith broad representation and 
high-level administrative endorsement \ 

• Finally, when an attitude can be developed throughout the institution 
that the improvement of student outcomes is important, can be accom- 
plished, and will be rewarded ' . ; 

:v It should be recognized that development of these conditions— particularly the 
last one— at a given institution is bound to be a slow process. In the last arialysis,. 
using studentroutcomes information requires an attitude change on the part of most 
administrators toward the recognition that this kind of information can help! them 
solve (heir problem. It is up to the survey administrator to foster this cnange 
through prompt, short, problem-specific responses to particular concerns and to 
encourage information .users to communicate what they need and to critically 
evaluate what they have been given. Communicating what others have done; with 
similar information both within the institution and at other institutions is an impor- 
tant part of this process. 1 . . 



The same, of course, is also true of students themselves. One remforcmg 
technique that can encourage improved future participation in questionnaire 
surveys is showing respondents how the results are used. (Providing student feed- 
back is particularly easy with on-campus questionnaires, such as Entering- and 
Continuing-Student surveys.) Most students will be interested in general survey 
results as well as any changes in college or university policies or practices resulting 
from the survey. Feedback is especially important for graduating seniors and 
alumni since one of the objectives of contacting them is to maintain their mterest 
and encourage their support of the college. If alumni and those who comp ete pro- 
grams feel that their responses are influencing changes, they are more likely to 
become involved in the institution. Students currently enrolled may also maintam a 
more positive attitude toward the school. Thus when change does occur, it is 
especially important to report it to the group who helped bring it about. And even 
when there are no changes resulting from a survey, it still is important to inform 
respondents of the general survey results. 

In sum, ensuring- that surv.y information, ortce collected, is in an appropriate 
form and is introduced into an institutional forum where it can be effectively 
utilized is by no means as simple an activity as administering the survey itself But it 
is equally a part of the i^urvey administrator's responsibility. In undertaking this 
activity, patience may be a primary virtue, and a number of exchanges may need to 
occur before institutional decisionmakers begin to recognize what is available and 
how it can be used. Utilization efforts, however, can rapidly acquire a momentum 
of their own as this process takes place. 
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Management, Stenographic and Typing "1 echnolo^y. et( .) 
Personal Service Technologies (includes Stewardess I r«MnmK. 
Cosmetologist, etc.) ^ 

Data Processing Technologies (includes Corn[)Utt?r 
programming. Keypunching, etc ) 

Health Services and Parnmechcal Technologies (includes 
.Dental and Medical Assistant Technology, LPN. (Occupational 
and Physical Therapy Tf^chnolo^y. etc) 
Mechanical and [■ nyineoring Technologies (incdudes 
Aeronautical and Automotive Technology, Welding. 
Electronics, Architectural Dr^Sfling. etc.) 
Construction and Building T(?chnologie.s (incfudes Carp(;ntry. 
Plljmbing. Sheet Metal. Heating, etc.) 

Natural Science Technologies (includ(?s AgriculturivTechnology. 
Environmental Health Technology. For(?stry and Wildlif<* 
Technology, etc.) 

Food Services Technologies (includes Food Service 
Supi?rvi.^ing, Institutional Food Preparation, etc ) 
Public Service Technologies (includes Law Enforcement 
Technology, Teacher Aid Training. Fire Control Technology. 
Public Administration Te'chnology. etc.) 
Recreation and Social Work RehOed TechnQtogies 
Other 

Undeci(ied but f)robab!y less than four year program 



Note: On the actual SOIS Questionnaires, LIST A is printed on a panel extending from page 2. Because it is identical in 
all q .-stionnaires, it is reprinted in th/s appenv!ix only once, " 
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LIST B: OCCUPATIONAL TITLES 



01 Aivit iilttir.jl .uul I nri»strv ()(( iip.it mns. I islu-rs, andHunliTs 
(IJ ClcrK ill ()( t iip.itions 

0 \ ConstriK tion. DriHiiiKi •I'ld Mining Oi aip.Uioiis 

[)'\ 1 \o( iiUvi'. A(lniinislr.Uivt\ ^md \Un.iK<M uil ()( ( iipiHioits 

Of) I UMlllvDiawnosittK and I riMOnw i'r.u tiOnncis- 

07 lU'.dtli hnoloKislsand 1 ot linii i.ms 

OM \\.irk(»li IK S.ilos Ot ( iip.il lohs ^ 

•0') M.iU»rial H»iiidlfrs, i:(|uipnu'nt ClfMnors, and I abortHS 

10 Mr( li.\r)i( s .ind Kop.iirors 

1 1 \\iht,uv Ot't iip«^ti()ns 

12 N.Uur.d ScuMitisls.mdM.Uhcni.UK i.uis ^ 

1. 1 Nurses, rlhuni.u;ists. OitJtitians, I licM|f\ts, ,uid I'hv^n "'»ns' 
Assistiinls . ^ 

\'\ Production Oicup.itions (()( ( iipations concerned with 
siMliiiK itp. operaliiiM. or tiMiditiK of mnrhlncs and with 
hand prodiK Ikmi, usti.illv in «i t.u lorv or shop] ■ 

)^ StHVicr Occupations 

i() Social Si iiMilisls. Social Workers, Religious ^'orkcrs, and 
lawyers 

1 7 I e.K hers. Libr.ui.ms, ,ind Counselors 
Hi le( hnoloKists and Technicians (except Health) 
V) Iranspurtalion and Mdterial-Moving.Occupatiui|> 
2i) WritersrArlisls, Hditors, and Athletes 

^liOlher , 



More questionsjon page 4 



Note: LIST B, printed on the backside of the panel showing LIST A, is included only with the Kecent-Aliimni Question- 
niiirc; in all other questionnaires this panel is blank. ^ 
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\ Kj - nr^v p/^-y f'-M p 




Continuing-Student 
Questionnaire 



(Two-Year Institutions) 



PERSONAL IDENTIFICATION SECTION 

I )() tiol « ntnph'tr this s(>( tion iiiih'ss you .irc .iskrd to do so l^l(\iso print. 



I as; 





0 




























I IKSl 



















MIDI III I I 

r^'iixi I I 

.M 



^ \N\ ( )nu K\\\u uiitCfi M'i'i Ako^^t n h s( uooi i)K( ( ci m(( )ki>s 



Si I I)} \I ID! \nm -MION N{ \\]\l.K 



II II I'HDM M MHI k 



I'l K%t.\M M IV . M)|)kl SS 
SIKI I I AM>M Win k 



-J I i 



„ /IIM ( »l)i' 



National CeiJfor for Hij»hcr Ediica(i(»r?'M;<n.iKomcn! Sysloms, 

The College Br).ird 



4/ 
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ERIC 



STANDARD QUtSTIONS SECTION 



INSTRUCTIONS: 

SlH'ittK (liriMKMis .uc MlviTi lur ( iiin|)l»'linn in. my ot 
ihi' <liM'stu MS in lliis (iiM'sin)tni.iiri' VVhcri' luulirci Immis 
,in< jiiM'M. plcis*'* ( <r( li' llii* MiirhhiT nt Ictfi f «it tlii' 
UKist .i|i|ir()|uiaii' ri'spdiisc, sia h ,is in thr s.uiipli' 
»Hii'stiiin hclim 

S.jfrip/i' 

4. src Siiii i iirrcnlK tn.iriird' 

II soil .'.ii'MUfl t iifii'ntK Mi.urii'i). you uoulil * \u li' llic 



\. \\ IkiI ts \t>iir >r\' 
. I) I riti.ilt- 

2. I low <l(t vciu ilcsi iil>i> s^iursclt' ( /f< /I'O/M* 
... I) AniiTH .III liuli.irJ u. Al.i-^k.iri Nalivc 
I .■VsMn. I\)t it^ IsLiiidfli^or hlipino. 
J Hl«i< k or Alrci AiiMMK .HI 

^ \ llisp.inu CliM.ino or Sp.iru^h wponkingA^neric.m 
1 ''a VVhiti'.oi ('.UK .1 .).i>^ , * 



I low old .irc vou' 

1 UMoJJvi'.irs 
J J Uo J'> \i'.ii> 
i Jf> (() 10 vc.us 
4 U t(>40 yedP. 
■■> .n lo ')0 yonrs 
uj 60 years 
r hi vedrsor moyi 



0^' 



4. Alt' yuu t urrtM^lK marrietl? 
0 Yes 
No„ .. 



ni 



, Do you fael that you h.i\ f .i pi'miTincnt h.iiuln .ip' 

Grc/e all that apply. 
» 0 No; ' 

I 1 Yos, restrirtcd moiiility 
I 2 Yns. ro5tn( led hi'.irin^ 
i \ Yes, rnstjiLtcd vision 

4 Y«"^, but 1 p)i'irr not lo r'.'rord it on tins form 



U. 1 U)\\ UiW^ li.iv*' \\ov{\ M oiil » olU'^!l"' 

t) ( )iu' ti ini 

\ ()no\iMi 

J luoyiMis 

i Ihir^'No.us 

4 I oui Nciis 

'i Woic ih.in toiii si'iirs 



Ihc tollcMiny stoloineiUs rrdutl thr ^joals ol in.iin ( (illi'Ki 
sluduMts, /n t/ie |/fsf column, pkunc cm /rilo/sof ilu\so 
^'o.i/s t/7,iuire ini^^orMm {f> you at this timv-in tho si'<ofM/ 
(o/i mm. drc/e the /c«mvi» of I hose >m,jK //i.rt .\<i(/ rcc/ mm* 
,mM< /m('\ or havCiJch/evci/ 

' 1 hcst- Kt>.iK ore important to nu- at this tunc 

llusts^gals I «ini .u hu'viriKot .n t» t'\c<l 

I Acadcm i j _( jiodj^ 
m A 90 A To Ini rcisc iny knowlrd^jc .ind 

undi'ist.indinK in an .u a{l('nii( ti(4d ^ 
Ml H 'J2 R To oIm.mi/v.h Vititii all' or <lt«^:r(M- 
*\\ C y4 C lo lornpli'U- ( (uiisi's n('U'ss,ir\ to tf.in'Ntcr 
to another education. il institution 

0-^ I) '11. 1.) Other ^ - * - 

'■'^ Careij ''t?i)>aralioM.aJ.ah 

i)7 '»H I lo dtsi (i\er { .ireer interests 

f,.) I MKi I lo toinnil.iti' lon^^ leiin ( aicei pl.ms.uul or 

• ■ ^:t>als 

mi {', itu In |i£fp«tf*' h)r .I'new i arecr 

MM II mi H OthiT — 

|()|) ()r C.veerJiM|2r<ivemenLf.i<l^ 
,,)-. I i,)h I 1-: improve my knowledue, techriu.il skills 

.iiidor ( onipeleiii it's tor my job or t .ut'et 
,1,7 I t(,)i ) I o iiu rease my ( li.ine<'s lor <\ r.usi'.mdoi 

[honiotiori 

iii't K nn K Other 

So( i.d - and Ciilu iral4\ut i u ||a_t u )i_l£m^lb 

•n I. lU I iobec^iea< lively involved m student lite 
and ( ainpus at tivities 

»M W lit M It) incro.iseniy participation 111 (ultural and 
so< i.il events ■ 



'■II '. - N 

M17 O 

11- I' 

\2\ Q. 

l.M R 

ir. S 

K>7 r 



111. N lofiieet pi'oph' 
O Other 



K'l) P io Hi( lease my self-conlideiu e 
IJ> Q I o improve my le.idership skills 
l.M K I o rrnprove my ability loget along wiTfi 
others 

1 ji, S To learn skills that will enrich n^' daily life. 

or make nie^a piort' complete pt^fson 
\>i\ 1 l o develop my ability to h(.' independent, 

seK-relrant,. and adaptaiile 



1") U ■ Ml) U Other „ 



I. Iinth tlu' li.t i>t >;n.)Is in «|iM".tinn /, |>li'.r»r si'h'it \hv 
lhnM» th.it ,\f\> miis( im|»«it«iiit tci mh' iit' tin*' tnin' .nui 
riitf'i then null's Ih'Iow. I i)l rxiniipli', it \(Mij nio^t 
lllipnrt.lllt k«n,ll IS In i»lr\itl .1 M'f|ltU.iti' oi iii^'.'*''' ' 
rnn-l till- li'tti'l H II tlu' tirstKnx 



\^ns( 
lin|»( iit.int 



□ 



Sim (iiui Mtist 

lin|H iit>int 



□ 



I IiimUMusI 
jnipoi t.iMt 



□ 



Wli.it «li'i;ii'i' .III' v<Hi tunoiiHv svorkinn low, ml .it <Hir 
I nllr»;i'. ,iml \\h.it I'. Ihf Ui^hi'M «l««i.!ti'i' \iui ullini.iti'ly 
pLii) toe. KM*' ( tti /iM iiiiivlu't It) (Ml /i < o/uniM 



( iiih'nt 
I) 



\ 
■I 

. r, 



I I It IMI.lt> • 



\»)t st'i'l' in^ .1 ( I'llitH .UiMJi 
( tT.titd .iti' ot nnr v*Mr iii 

ll'SS 

( i'ltitii .(tf i)t MH)ti> th.in * 
mil' yr.ii 

Ass(H i.itt' tli'uM'A 
liji'llVlor s tli'^;f»'c 
C.r.uliriiti' OI ptr iti'ssM >n.il 
(h'KiiM' 



0. I'lo.isr y;njr in \t)ur inttMult'd nuior oi .iri.'.i ot study 
.It our c cJM'j4t' 



U New lot ik .It List A: Majors *iml Are.is of Study mid 
V'mU'i im tlu' Imjm's lirlnw Itu' nxh- nurtibcr of tho 
( .iti'«or\ iti svlin h Noiir nviior or tiriM^f stu.dy falls. 



VVh.U IS \MHir iiUi'iuli'd »;nroHmpnt status? 
p-(t I'rirn.irily lor c r» Hit — full-time (12 or nioro hours 
r«K h trrin t'nrolU 1) 

Pnni.irilv tor (jrt.'clit — p.irt-limc(less thnn \ 2 luuirs. 



r.ic.h term enrolled) 
—2 iViniiinly not for credit 



12. VVh.it ts your primary employment or lu t up^ition st.itus 
,it this tip ^v? C/fc/e tho most approprint(' fvspon\i\ 
I. iDolovi'd more than half tinu' 
I I inplnyiHl Ihilf time or l»»ss 

:> I lomi'ni.ikrr, not cmplovi^d-Oiitsuh' of the home 
^ Not i'ni[>'f>Vt'd hut \vc)ul(l"lik(» to work 
-A Not rmplov»Ml .iiicl do not rjri" If) work wink* 
.UliMidiny rollt'^^i' 



M i 



11. Win Ml wiiuld V41U pfclcr to tiikr n<mii < kiss^'s' • 

0 Wt'rktl.iy inoiinn^'s 

1 \V<'»'k<|,is .ittciiiooih 
J Wi'i'kil.H <»\i'iiiii^;s 
\ Am tinu' duniu; tlu' s\iM'k 
•I Aii\ tniH' iluimi; the uci'ki'iul 
'"i N<» pu'ti'H'n* o ^ 

M. Do Mill pi. Ill tornrnll .it our colle^joncxt li'im' 

■It V»'S 

I N<j, I will < oinplt'te my proKr.in) tins turm 

J Nil, hut I pl.ui to return .it bonie future dnU' 

I Nil, I pi. Ill tturansler lo another Milk'K*' 

.1 No, I h.»\4» no pl.ins for .iddilional oilui ation .it , 
tins tiiiit' 

n hlo not v<'t kiHiw inv pkins tfor next tt'rni 

( oim-rning fimnu i.il .I'ld, which ol th<' tolltiuiiiK is tiui' 
tof you? " , , " ^ 

0 I finvo received fin.incial iiid 

1 I h.ivo .ipplied for fimincial .ikI hut w.is di'im-d 

2 I havf not'iipplied for fir.im i.il .nd hut pl.ni to 
apply 111 till" tuturi' 

t— 3 1 do nollhtnk I will ever «ippK \^ 

16. The tollowin^ .iru srrvn cs provulfd In (ollt'^rs I low 
would you ev^iUi.itr tlii'sr srrvdt's .is piovulrdjjy out 
college^ for Ciich t tn If r/)o nuni/tr/ o* thv 

fosponac that is must .ipfuopri^ttc 
I 

l;(li(l not know .rtii >ut this sri\ im' 

I Kt.t'W jhotit this sri\ i» r i)Ut did 111 if iiM' il 
1 usi'il this si*rvu (Mild W.IS s.itisiu'd v\illi jI 

I us»'d this s('f\ II I' hut u.is tiol s.itistu'd uiMi It 



Ml. 
147 
1411 

'"'■''6 

r'.i) 
»^'^l 

r.j 
iHi 
r.4 

\'^7 

r.M 
r 

U.ll 

I I.J 
\uf 

U)4 
Ilr. 
IM. 



i 
\ 
I 

I 2 \ 



\ 2 

I 2 

I 2 

I 2 

I 2 



\ 2 



I 2 
A 2 



\ 2 3 
I 2 i 
I 2 .\ 



H.7 0 12 1 



AdnussK)ns 
Rcnistr.itioii 
lUisiiirss olhiu 
Af iulrnii* .uK ism^ ^ 
(iuid.iiM y\ lounsrhni;, .ind ti'stnn; 
K<M(liii^^. writing, m.itli, .iiid study skills 
,-improv('nu'i).|. 

lutf)rin^^ '> ' " 

Minority .iffjirs 
^^d|t('^»i' ( ultur.il {jriijirjMis 

K(M f('.UH)ii .ir.d-.itlili'tH prii^f.inis 

I in. nil itit <ii(l 

Studi'ul i'tnployinunt 

C.iroi>r pl.iriritn^ 

|oh pliM i'nu'iit *' 

I lousing si'rvu »'s 

( .itu'i'rui 

I h'.iltli si'rvM »'s 

I ihrjry 
'.Child ( (ire 

liookstori' 

l\irkin^4 

(".iinpus siM urity 
n\\m 



AODITIONAI. QUrSTIONS SJICTION 

.•ViditKiti.il i*|\i«'^li<'ns llliU )KUr |u'«'H .idtlpil 1(1 llir. iiniiU'd tdini h\ \(nii i II \(hi li,i\r Ih-i n .)'4.r<l I., jiisui'i .11 h li! u mmI 

(|ili'>ln)n'i pit'. ISC iisP ihi' htiMS hi'luu In in niil \nui fi's|i(i)M". 

□ □ □ □ □ □ n □ □ □ □ III □ n 

17 IH 1'^ 2\) Jl 2Ji Jf* ' -^J* ^' -J'' 

,,,,, , •,, , >| I ft I ■ I I • . I'l. ( " ' I ''til 



I'll MSI' I ^l■ ilii' s|),M I' Im'Im^^ Ini .in\ I .lm^1l'nl^ s^n h.(\t< .iIiduI tuu 1 1 illi');«'. tins (lucstionn.iirtr ni -uivlhiMn • ■^«' \"n < .ur 

</ ■ ' ■ 



■<3 43 



'H>1 ll>(N)<HK)lM''t.UH) 
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Program-Completer 

and 

Graduating-Student 
Questionnaire 

(Two-Year Institutions) 



PERSONAL IDENTIFICATION SECTION 

I )fi rK>t ( ornplctt' this sr{ Iidh imh^ss you .uc .i*»k('(l to do so /Vf'.Jtc pnn/. 



11 
























^ IIKSl 
NAMI 



















iSit 



V □ 



\\ !|)J Mil It MK IN N , AUll R 



mi I'Mf )M SIMM} l< 



Pn<M \M\f MM! IS' . M »I>K1 
^lkl M \M) M MUT'K 
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The CiillcKC BD.inl 
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STANDARD QUI STIONS SECTION 



INSIRUC riONS: 

SpiM lit) ilrri'i linth .uc i\\\v\\ Inr » nrupliMiHK riuns i»» 
llir(jiM'stinr)s in lliis i|iU"»Mntin.uri' WliiMf fM< ilirn Ikhis 
Mv pliMsf I in h' III"' nunilH'r ni IrMi'i nl iIm' 

«HM"'t»nM hi'liiw ' 

S,tM1/)/l' : 

4. \ti« \<)u t tftn-nlK ni.inu'd*' ^ 

II \(ni ,iM' tinl I ijtfi'tUls ni.irru'll, snir \\niH»l i iri Ic tln' 



I, WImI is sonr si'V* 
' ) NUil- 

J. Ilnw ill) \MU tl»'N< rilu' siiufsrIlM'in /('oni; 
(I NnuMM .in linlt.iti t>t M.hK.in N.itiu' 
i 1 Am.hi, \\n ilti M.iritli't, iit I iliptrm 
i J Hl.11 k nr Altt» Anu'tii .Mi 

j \ ) hviMMM , t liu .irui. iir Sp.wirsh s|M'itkin>i AmtTlcnn 
I A Whih' or t .'lui aMiin "* 
.-, ( )thi>i -i- 



InU lllll <Hi' Mill'' 

{) Uiuh-r IM 

1- IM tn S»M''' 

J J { 1(1 J'> StMt'' 

< Jn In SiMf' 

.\ W iii'UJst'.irs 

") '\\ til '"(O Ntiars 

(') '») ;o vonrs 

-7 f>l stMf'i or more 



4. An' voucuin'tuK' rn,1r^iecl^ 
Yos 

"'~Li.No 



5. Do you fet?I that you havi' .1 iM'rtn.uHMii lumlu 
CiVc/e all (haMpp/y. ^ & 
tu» ONo ' ^ 

m 1 Yfs. restrlctpd rtuibrlitv 
ju J Yt>s, rnstricti'dln'iirin^ 
H", Yi's, n'stti( U'tl vision 

4 Yt'N, IhiI l.pri'ft'r not tt) n'( ord it on tins lortn 



U 1 1(»\\ loMil SOU Ihtii .iI oirt (nll.'ni"' 
( )tM' Irnn ' 
I Dni'siMt 

I \\H S I'.l • 

\ Ihri'i' si'.irs , , 

\ I oni siMiv 

'1 :S\iMi' ill. in Imii siMts ' 



|fH•l(||l<^\\ltm^^^^!nn•nlsro^hM I tlu* «cmK ol m,ins /nllor 
.tuflcnh' If) r/ic f/rs( col«n>M, p/cMsf (in/.' f/n' ii^nvi^ 
f/iusi' ^!o.i/s f/Kif ii^o irripcuM/if^lo you .tf tht^ \tnv^ In thr 
s,.,uMi/ to/M/n/l, rffdo (/m? /dtcrs oj </'nsn ijn.lN \nu fee/ 

v(iiMf('.t( /iM'\iM>;of /i.n'ondi/ovfi/ 
rhosr Ki'.'l^ iiti'jrnpnit.uM lonti' .it tins ttnn' 

llH-soHf).il> I otn Ih liu-viin;<" Ihm' .h hu'sni 

i A^«^ftt'n^l> <»<i-'l^ 0 
To ittfU'a^i' Istiouli'dKi' '""I 



c 



"H) A 



Ml 


1) 


<ii. 


1) 










Vt7 


f 


'in 


1 




1 


11111 


1 
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111.' 


( , 


IIM 


II 


nil 




nr. 


1 


ini. 


1 


in- 


'1 




1 


lU't 


K 


I iti 


K 


1 1 1 


.1 


n; 


1 


1 1 I 




1 1 1 




ir. 


N 


1 It. 


" N 


11" 


( ) 




( ) 


M'l 


1' 


i.'t) 


1' 


l.'I 






<^ 


l.M 




1; 1 


K 


! 


s 




s 


I " ' 


1 




1 


r." 


U 


1 ID 


U 



UiKlctsl.iniliini in -"1 .11 .nli'tuii lu'ltl 
To oht.nli .1 ( t'tltli* iiti' nt di'^H'i' 
l(u ninpli'lr I oMisrs ni'i I'ss.its tn ti.uisti'i 
to .mnlhrr I'dni .ltinn,(l institiilmii 

Olhi't 

{ .itiM'i Pn'p.iii)tMiri ( io.ds 
lndiM I i\<'t I .iri'i'r inlcri'sis 
111 tdtrnnl.iti' Innii li'"n 1 .iM''*r pl.iHs .inilni 
Hn.ils 

I o pn'iMH' lor .1 ni'W t .tn'»'i 

Otlii't 

loll (It ( .in'i't ltnpin\ I'tiinit doiih 
In iniprnvi' tns kiumli'cki'. h'l lin" -d skills, 
jiuldl < nniprti'tu ii's tiM ni\ )nln>l ( -iH'i'l 
1(1 tni ti'.isr tih » li-iHi I's tnt .1 i.um' .md nf 
ptiiniiiVMHi 

Othi't ^ 

So( 1.1I -hh!.^ <.»!l.»"'Vl 1'''^'" »|'.'''""V< '"'''^ 
In hi 'I onic m tiwK uiviiKrd m '.tud«uit lite 
,iiid ( ,ini|ius .irtivilM's 

In nil M'.isi' mv p-ntii ip.itinn ui ( nlUinil .itul 
so< t.tl rvi'tits 

U)tIH'»'t pciiplc ^ 

Othrr - S " 

P<'rsiiri.HJ )t'V('lnpni<'iit .mil I iitii linit'nl ( ".{mIs 
hniu HMsc tnv *'»'li < oiiImIi'IK r 
In rtnprovi' tnv liMdiTslnp skills 
lortiiprovi' tnv nbilttv Ui ««'! 4lntii4 with ntlit'is 
I o Ic.trn skills tVul A ill i'nridi nu d.nlv lite or 
rii,ikt' nu' »i nioti' ( {inipli'H' pcisnn 
vhidi'V^'lop inv .ihilitv In In' indi'piMidrnt. 
sfit n'li.iMt .ind .ul.iptahh'' 

( )thcr ^ 
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W I mill ihi' li'.l nl >;mi|I'« in (|iii"4iiiri / '(iIimsj- M-ln I llin 
thrrr th.it .u<< niost ini|intt.iMt hi'soii ,il this tiiix* •iinl 
I'lltvi thru (inks l^rH i'\,Un|ih» it siHif must 

iin|Hiit.(nt ('i^-il-is Ici nht.iit) ,1 < i'iIiIk titr (ii tl*'(;i<'t' 
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It. V\'h,M h.iv hi'i'M Muii |)iiMi.ii\ "•.'ninlliiiiMit st.iliis whilo 

.ittflulllUl lUM I nllcL;i'' 

pO t'liin.iiiK tnriM'dit - tull-llrnp ( 1 ^ or nunc In uirs 
I'.u h.ti'Mn <'iwmIIi|(I| / ' 

1 1'>- I I'nm.MiK till I ri'ilti ~p,ift-tiine{Ioss thiin12.hoiifs 

tMi ll term rniollrd) 
-J I'liin.uiK ni>l fi )r rrodit . 



\2, I in the ()rogr.im you nro now ( nhi|)lrlin^. wnr .iin 
n! till' I ri'dits (Mrnod frotll anotl^^'r ( nllcuc' ( fM /r .ill 
, ll\,\t ,if\j)lY. " ^ 
-() No. thoy wore nil o.irnod hero 

1 \rs. from »i puf lilt twO'Vt?*ir (I ill 1-^41' 

2 Vi*s. tmin .1 public fnur-Vf'U r nllcijc or inii\ rrsits 
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Other 
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ri'l.itc<| h ) \ 111 iii,i|i »r or .irr.i i it studv .it oni i ollc^c^ 
r-P Vcs, I h.i\c l.iki'M tiiKi p.isM'd .111 i'\.iiii 

I Vi's. I h>i\ c t.ikcn .111 I'v.ini hnt do ni it \ci km iw 

tilt' icsnltv ■„ 
J ^ cs. I h<i\c l.iki.'M .im'\,nn hii! 1 iiil m >l ^i.is'. 
t No. I li,i\i' not t.ikcn iiii\ c\.itti . I mi p|,it) l( m|o so 
l—'l No, ,irid I do iKit pl.iii to t.ikc .iin 

VVlni .ir" \oui < UFiciit r'lnplosinciil pLiiis' 
-{) I pl.ni tot oiitiiuicuorktin; in ihc s.iinr' |ol) I Ii.hI 
prioi lo( oiii|ilctin^jthiscdu( .itioii.il pin^i.iin 

1 I pLin to \vi irk 111 .1 )<ih I n^i cntK oht. unci I 

2 I Hill I uiiciitiv looking tor .) joh 
,^ ! do not [)l.iii towoik oiilMdM the hoiiic 
■I I li<i\c iiol \ct loiiiuil.ili'd inv cinpK is incnt jil.ins 

Othci ' ^ 

tfi. 11 \oii I urrciilK j).i\i' or will he sLuIiol; .i ni-\\ joh. to 
wh.it extent IS It icI.Uc<| to \our in.ijor oi ^irci ot sludv 
.It <iur ( ollc^c' . 

pt) !)i. 1-1 tlvn-l. Hurl ^ ■ ^ . 

ir.i.- I Soiiiewh.it lel.itcd 
-2 Not rcl.ili'd 
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M.)i lu'lnr's (h'niiT 
li.n . I MkIi'I ih'urn* 

'I S|u'i i.ilist <|i'u (<• I <l S I 

') |"rnl('^^lnn,^l \\ iiii'«li '''W iImhiImus) 

li l)iMliu,il(h'«rn'(*MV l*'»l^''ll> 



ADDITIONAL QUESTIONS SECTION 
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Former-Student 
Questionnaire 

(Two-Year Institutions) 



PERSONAL IDENTIFICATION SECTION 

I )(i not I oinplctc this m.( lion unless you .ire asked lo do so /'/e.isi' piinl. 



I AM 
NAM! 


























IIKSI 
NAMI 




















} IJ 
















1 ;o 



INIHAI 



□ 



AMOIMIKNAMI UMM 1 1 Kr\>. AITI AK ( >N Vf )UK S( H( )( Jt f)K('0|||(.| K|(r)KJJS 
sUtDIM JDlNItlK AIIONNUMMI K 



Mlll'HONI NltS^MIK 



I'IKMAM M\^1An IN(. AMDKI ^S 
SIKMl AM)M;\U1{K 



()|)| 



National Center for HiKher Education ManaRemenl Systems 

^ The CotleKe Board 
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ERIC 



STANDARD QUESTIONS SECTION 



INSTRUCTIONS: - , 

Specific directions arc yiven (or completing many of 
the questions in this questionnaire Where no directions 
• are yiven, please circle the number or letter of thi* 
most c»ppropriale response, such as in \Uv sample 
(question below . y> 

Si J mp/e. 

4. Are vpu i urrentiv married^ 

0 Yes ' - 
0No 

II voLi are not currently married, you would cirde the 
. numbi?f 1 



1. Wliat IS your se\^ 
f— 0 l emale 



2. How do you describe yourself' Circle one. 

-0 American Indian or Alaskan Native "^^ff-'S 
] Asian. Pacific Islander, or I ilipino ^i;^ 

til ack or Afro- American 
i Hispanic Chicano. or5p:\nish-speakin|Anie^^ 
4 "White or Caucasian •i'i^^^l^^j^ll^' 
Other _ — — ' '^J^i^S^ 



6. How lony did you attend our colleye? 
r-0 One term 

1 One year ^ 

2 Two years 

3 Three years 

4 Four years 
-5 More than four years U 



1 he following statements relied the lioals ot main i nll.^U'' 
students In the Urst coltjv^n. p/%Se c .rc /e tho /eners 

oi f/iose goatiitbat were iniporm ^'<»^ 
affenciet/ our cd//ege-fnH/ie :5 tc;/(/mM. nrc /e the 

louvre ot fho^e poa/s^:Vpa:.fw/.>6tv <idvii}in^ or have 
ac/iieve(i as a result of ypur;ex'^a!r]Cc:s ot our co/Ze^e 
These goals were importantto me 
'1 These goalli;:amachit?vi^^ have achieved 

V I J , Academic Goals 
m ' A'^?' 90 ^ "A .: Jb increase my knowledge and 
. , ^ • '■^"^^i^v'^^-vui^^ in an academic field 

B ^:To bbtain a certit icate or degree 
'$'0^X1 y-* 'gSTo complete courses necessary to transfer 
% ft;; to another educational institLition 

itSs; D % D Other. 
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G 
H 



How old are you^ 

0 Under 1H 

1 1-8 to years 
■Jr 2 \ to 2S years 
.\ 2(> to 30 years 
4 31 to 40 years 

41 to 50 years 



t, ^1 tobOyeai's;;^*!!?!^ 
L7 (>1 vears or more o' " ^ 



4. Arc? you currently tTiam^?."; ' 

. r-0 YeS;., ;^^\:^. ' 

5. ^£)a>pu feei;tH^ty^ ^ permanent han^licap^ 

HI 
84 
«S 
»i> 



?0!^^ri5tfl<^^ 

2 Yes^.rest^^^^ hearing 

3 Yes.Testricte'd vision 

4 Yes. butTprefer not to record it on this form 



los 1 in(. 1 
H17 1 in« I 
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Hi M u-i 



N 
O 

P 

Q 
R 
S 



Career-Preparation Goals 

To discover career interests 

To formulate long-term career plans and/or 

yoals 

To prepare for a new career 

Other ^ ' 

Intv nrCarecr-lmprovement Goals: 
To improve my knowledge, technical skills, 
and/or competencies in my job or career 
To increase my chances for a raise and/or 
promotion 

K Other. ■ : 

Social- and Cultural-Partic ipation Goals 

L To become actively involved in stLident life 
and campus activities 

M lo increase my-pargcipation in CLiltural and 
social events • 

N To meet people 

O Other. 



125 



120 
12;; 
124 
126 



127 



T 12H T 



R7 5 Other. 



12')- u no u 



Persdnnl-Dev plo i^ment and Fnrichmcnt Goals 
To increa>e my self-confidence 
To improve my leadersliip skills 
To im^rov6 my ability to get along with others 
To learn skills that will enrich my daily life 
or make me a more complete person 
To develop my ability to be independent, 
self-reliant, and adaptable ; 

Othnr : 
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8. ( foni [hv list o\ yo.ils in (iiicstion 7, pliMst? select the 
three that wen? most ini()ortinit to you when you 
attended our college. For oxnmple, if your most 
iniportnnl ^onl was "To obtain d certificate or dc«ree." 
enter the letter U in the first bo\. 



Most 
lni(K)rtcnit 



□ 



Second Most I j 

■ Important I I 



Third Most i — i 
IniportJfit"! I 



13. What was your primary enrollment status when you 
attended our college^ 
-0 Primarily for credit — full-time ( 1 2 or more hours 
each term enrolled) 
1 Pnmarily for credit — part-time (less than 12 hours 
each term onrolleci) 
^2 Primarily not for credit 



9. What decree were you set-kin^ when you attended our 
( olleye^ 

-0 Not seeking a ( ertrtu ate or dej-ree 
1 CVrtiti( ate one year or less 
\ u— I 2 Certificate of more th.m one vear 
^ Assot i.ite degree 

A Other _1 ., 



10. «i IMease write in your major or area of study at our 
(ollege 



14. While you were enrolled how many hours did you 
^ normally work wlier^ classes were beinp held^ 
- 0 I w tis not employed 

1 I mployed 1-10 hours per w eek 

2 I niployed 11-20 hours per week 
i f niploved 21-35 hours per week ^ 

-4 t mployed 30 hoirrs or rnore per week ■ 



15. Did you apply for financial assistance (loan or scholarship) 
while at our col lege? ' ; . ■ . 
-0 Yes; and I received it 
1 Yes, but I didWl receive it 
. - ; , . 2 Yesi but Meftb^^fore I found out it I received it 

--^--^l^ No 



Npw look at List A: Majors and Areas of Study and 

»'nter. in the boxes below the code number of th^:^H:.^.,vv...;> m«.^ reasons r/easec/rc/ei 

categ()rv in which v^our major or area of stucly falls;' -^..^glp®^^^ ^^^^^^^ ^^^^ coniributrd to your 

: ^ • V-! ^M"^^ toleaye our c o/ /ege 



;16..--The " decision to leave a particular college can be 
;;>\rhotivated by a variety of reasons Plcasv circle the Icttvrs 
> , , decision 
foleayeour co//ege 



- Academic Reasons 



11. a. Was our coHego your first choice? . 
{-() Yes 

^1 No - .. ^ 



b. If no. what kind of college was your first choice?. V",- 
- 0 A pu bl i r two -yea r c ol lege ' : v ' - ' 

1 A public tour-year cplleige^or university * /y_ .. - 

2 A [)ri va te col lege or university^y:;t.v r; ' 

3 A vocational/technical sc^ of 
nursing, trade xchobl^oi: buisiness school 

-4 Other . •■^■^^^;^^>'-■V■^■^ ■ - 

What was the name of the'.colleye that was your first 
choice? 



12. When you; left our college. What was your overall grade 
point average (G PA)? . 
pO 4.00 to 3,01 • " 
I 3.00 to 2.01 : 
» n~-| 2 2.00 to 1 01 ' 
3 1.(X)orless 
-4 Unknown or did not havi? on(? 
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"'A-- 


Achieved my academic goals 




,B 


Transferred to another college 




C 


Needed a break from college 




D 


Courses/programs 1 wanted w(?re not available 


■ 14') 


^ 


Dissatisfied with my academic perrormance 


150 


F 


Dissatisfi(?d with the ciuality of teaching 


Kil 


c 


Dissatisfied with the learning environment 




11 


Course work not what 1 wanted 




1 


Unsare of niy academic goals 


i';4 


1 


Other 




Financial Reasons 




K 


Did not have "enough money to continue 




1. 


Could not obtain sufficit.'nl financial aid 




\t 


Could not earn enough money while eiirollerl 


K.H 


N 


Other 




Other R(?asons ■ 


IVi 


O 


Achieved my personal goals • 


H.n 


P 


Accepted a job or entered the military 


Hil 


Q 


College experience.not what 1 expected 


U.2 


R 


Few peopU? 1 could identify with 


Hit 


S 


Moved out of the area 


IM 


T 


Could not work and go to school at the same time 


HiS 


U 


Other responsibilities became too great 


1(>(i 


V 


Personal problems 


H>7 


W 


Other 
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17. Fron, the 1,s( of reasons in <l"'=>'i°V''..Mhorcies 
the three most important reasons and enter their codes 
holow For example, if the most important reason was 
that vou "Transferred to another college." enter the 
letter R in the first box. 

Mostr— 1 Second Most r— I Third Moftr—] 
ImixxtantLJ Important L_l Import ,nl l_J 



18. the following aro services provided by colleyov Mc,w 
would you evaluate these services as provided by ou 
colle^e^ for each service, c/rc/e thv number oi thi. 
response fh.if is mosf appropriate. 

I did not know about this service 

I knew about this service but did not use il 
I used this service and was satisfied with it 



\7\ 
17J 
\7\ 
174 
17'» 



0 1 

0 1 

0 1 

0 1 

0 1 



I used this service but was not satisfied with it 



17U 0 1 

177 0 1 
17fl 0 1 
17^) 

ifl-; 

IBS 



0 1 
0 1 
0 1 
0 1 
0 1 
0 1 
0 1 
0 1 
0 1 
m 0 1 
\m 0 1 
m 0 1 
m '0 1 
V)2 0 1 



Admissions 
Registration 
Business office 
Academic advising 



ADDITIONAL QUESTIONS SECTION 

Additional questions n,av have been adck-d to this 
printed forn, by your college If you Iv-ve been asked 
to answer additional c,uestions, please us(^ the boxes 
below to record your responses. 



□ 
20 

□ 




□ □ 



22 



23 



25 



n 



□ 



■28 



24 

□ 

29 



□ □ 



32 



33 



34 



0 \ 2 3 



19. a. Do you currentlyi.^ 
-0 No, not at this ti 

1 to reenta 
already ei 
ifoll 





^iPltease L^iHii^o below for any coninienls you have 
Academic advising our this questionnaire, or anything else you 

Guidance, counselmg and M us 
Reading, writing. nratK and 5^tudy-skill^||p?^ i^^^^^ 
improvement ^^Ai, 
Tutoring 

Minority affairs ^^^^^Kw^^ 
College cultural programs 

Recreation and athletic P''3^^^^Jfe. ^^W^ ' 

Fir>ancial aid J^m^^m^ '^4' 

Student employment 
Career planning 
)ob placement 
Housing services 
Cafeteria 
Health servi 
Library 
Child ca^ 
Books 
ParM^ 
Cam 



[bllege 

&t another college 
^tfher college. . . 
5 about any additional 



ises 2 or 3. please write in the 
you plan to attend or are 



'JJ41WKXKKK)4'i4l)0 
5M.27')ll* Kob 2 U A3 14 
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Recent-Alumni 
Questionnaire 

(Two-Year Institutions) o 



PERSONAL IDENTIFICATION SECTION 

Do nol complete this section unless you are asked to do <p. -Please print. 



I AS I 
NAM! 



MRS I ■■, 



INI MAI 



□ 



AN> dim RNAMl WMK n.VUYAI'PIAR ON YOUR SCHOOL OR COM i:c;i: RLCOROS . 



SlUPfN.lUJlNlUK AIION S\JS\\\\ K 



rn I I'HONI NUMUl R 



I'l KMANf Nl MAILING ADDRl SS 
NUMjiJ R ANQSIRt LT 



National Center for Higher Education Management Systems 

The College Board 
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STANDARD QUESTIONS SECTION 



INSTRUCTIONS: 

Specific directions are given for completing many of 
Ihcqurslions in this (luostionn.iire. Where no directions 
are given, please circle the nunil)er or knter of the 
most appropriate response, such as in the sample 
(luestion beloW 
Sample: 



,:..4. Are" you ( urrently tiuuried^ 
0 Yes 
Qno 

It \(nj ai • not t urrentlv m.irrie* 
number 1 



ij would cirt le llu* 



l. VVhat is your se\^ 

p-0 I emale 
'"--Ll Male 



2. How do vou (lescribe yourself^ C»Vc/eono. 
-0 American Indian or Alaskan Native 
I Asian, I'acitic Islander, or Filipino 
^ l^lack or Afro-American 

"i Hispanic/Chicano, or Spanish-speaking American 
4 While or Caucasian 



-5 Other 



How old are you' 
r-0 Under IH 
:l into 22 years 

2 2.\ to 25 years 

3 20 to :K) years 

4 n to 40 years . 
■5 41 to 50 years 
() 5'f to fjO years 

-7 ()l years or more 



4. Are you currently married? ;. 
-0 Yes ^ ■ 



1 No 



f.^o you U-'el lhat you hayi a f^rmanent handicap? 
Circle all that app/y. ' V/vx'-:;^; 

0 No '^'^V:'-;.: ■■■■■■■■ 

1 Yos, reslricted niobiHty : 

2 Yes, restricted hearing , ' ■, 
i Yes, restricted vision 

4 Yes, bul I prefer, pot to record il on this form 



5 Other 



.6, How long did YOU attend our college? 
r-0 One term*^- . 

1 Oneyear - . : ■ ■ 

2 Two years ' 
J Three years 
4 Four years 

—5 More than four years 



The following statements reflect the goals of many college 
students in (he 7/rs( co/un)n, p/e.ise c/rc/e the /eHers o 
{/K;se go.i/.s t/iat uere imponnnt to you whe/i you af/(«nf/0(/., 
our college, in ti\o secom/ coiunvi cirdo /he letters ot those 
goals you leW vou areach/ev/ngor haveach/evW/asa result 
of YO\irv\penenco\at our college. . 
■ Tliese goals wore important to me when I attended 
this college; 

These goals I am achieving or have achieveti 
I Academic_Goals 
H.I A *H) A. To increase my knowledge and 

understanding in an acadeniic field 
Mi li <L' n To obtain a certificate or degree 
■It C '14 C To complete courses necessary to transfer 
to anothereducational institution 

0 D Other__ — 
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Career-Preparation Coals 

To discover career interests 

To formulate long-term career plans und/or 

goals 

To prepare for a new career 

Other ■ 



105 
' 107 



1 10(, I 



)nh- nr Career- Improvement Goals: 

To improve my knowledge, technical skills 

and/or competencies for my job or career 

To increase my chances for a raise 

promotion 



10«J K U(i 



K Other. 
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1IJ L 
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11'} 
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1 1(> 

120 
, 12J 



IJ7 T V2H T 



To become actively involved in student life 
and campus activities 

To increase my participation in cultural and 
social events 
To meet people 

Other ' 

Personal -Development and linrichment G oaLs 
To increase my self-confidence 
To improve my leadership skills 
To improve my ability to get along with others 
To learn skills lhat wijl enrich my daily life 
or make me a more complete person 
To develop my ability to be independent, 
self-reliant, and adaptable ■ 



ij'i U 1 10 



U Otlier. 



From the list of goals in (lucstion 7. please select the thuM- 
that were most important to you - lien you attended this 
college and enter their codes below, for example, if your 
. most important goal was "To obtain a certificate or degree, 
enter the letter n in the first.bn\^ . . ^ 

Mostpn Second Most I 1 Third Most rq. 

lmfX)rtant LJ Important LJ Important 



1.12 
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113 



BEST mux^mi 



9. Whtit Wtis \\m' most re((Mil t(»fti(iL«»tt' or degrei? yon 
Vi'CtMvod from our col k'|,',e«' 
-0 Ceriificati? ot one vi?i»r 01 !(?ss 
1 Ct?rtifii ,itt» ot more thiJn oni? vt*i»f 
J Associato(lt?j5ri*e 

^ Other 



10. a I'le.ist' wrfte in the nuijor or .irea of slue ly associated 
witfi ihe eertOi( ale or dej^ree referriui to in (|uesti()fi 9 



15. What certificate or^oyrec \V(?re you scekiny at the 
colleyo rcfcrrecAb in question 14?. 
-0 Certifii-cito, 

1 AssoLiatc deyrce 

2 Bachelor's (lo«rce 
.\ Master's decree 
A Specialist dcyree(c.g . F.d,S,) 
5 Professional decree (e.g.; medicine, law, theoloHv) 

~6 Doctoral degree' g./PRb.; Ed D , Q.IVA.) 



I) N{)w tf)f)k at List A: Majors and Areas of Study tUid 
enter in the boxes, below the code Kjniber of tlw 
1 tJ{t"^;of\ in whit h voiir nuijor or arfa of stodv tails 



It you pitin to continue your e(iucjtion, what is the 
liij^hest degree yoo ultimately plan tc) earn' 
-0 Certitirate 

1 Assuiiate degree 

2 Bachelor's (legree 
i Master . degree 

4 Sf)ecialist (J(?gree (e g , lid *j ) 

5 Professional degree (e g , medicine, law, theology-) ' 
Doctoral degree (e g . Ph.D.. Hd.p.. DiB.A.) 



12. Have you taken any licensing or ccTtification jjxnntination - 
reldted to your niajor or area of study at our colleyer' '-^^^^ 
f— 0 Yes, I have taken and passed an exam ■ ■ > >•„ ; • 

1 Yes, I havt» taken an exam but do notyet knqvy' '.:' . * , 
the results ■ -; l^V..'^ .:V;;,J/;.'- 'V' 

2 Yes, I have taken an exam but did not pass .;■ ^ v;:^ 
,i No. I have not taken any exams, but plan to d6"sb^;■' 

-4 No. ancl 1 do.not pb-n to take any ' :';V ■ ; 



16. a Please write in your iptended maj jr or area of study 
at the ( fj||("ge referred to in question 14. 



f) Now look again at List A: Majors and Areas of Study 
and enter in the boxes below the code number ol the 
category in which your intended major or area u study 
dt the college referred to in quest ion 1 4. f al Is 



17, 



How vyell did our college prepare you for your additiona 
Colliegework^ 
■"-0- Bjccellent preparation 

i . Cciod preparation 

2-'Adequate preparation 

3 Inadeciuate preparation ■ 
'.y^A Does\not apply 



18. Did you trawsfer any credits from our college toward 
your additional college work? 
pO Yes 

l.tM—J 1 No. I did not try to tr.insfer any credits 

L_2 No. I trie(] but they wer(Miot accepted /• 



1.1. Since completing your [Kograrn at our 'cdllegn^ have you 
enrolled at another coMege?.: ^^l::.':":' "* ; ■ - 
p«) Yi's . ■ ''''^rv' , ■■y:'':i^--:-'''y :'■ 

1 No ' — -■■^-^t^^ltNo^ skip to question /9. 



Atler your program at our college what kind f>i 
folleg**. university, professional, or ydc.itional schof>l 
flifl vr)u most/recently attend^ . ' . 
- 0 A public two year college 

1 A. public four-year college ' 

2 A private college or. university 

\ A vocational/tef hnical school, hospital s( hool (jf 
nursing, trade school, or business school - 

•1 C;tlier : 1 



b PN*ase writ(> in the name ot that institution 



19, Ar(?yotf/Currently eii^ployed? 

pO Yes. I have a fuW-time job outside of the hopie 
ISD— ^ 1 Yes. 1 have a pa rV- time job outside of the home 

1—2 No, I am not ( urrently employed outside of the home 



- // No. sklf) to question M) 



20. a. Describe your (urrent job (eg, ac(ounlatit, engineer, 
salesperson, teacfier). 



b Now look at List B: Occupational Titles and enter in 
the boxes below the code number of the category 
in which youn current job falls 



107 



114 



21. Atter coninli-'tlnK your prpxram at our college, how lofiR . 
did yoiv l(X>k for work bujorc ob'.alning your first ]obi 
pO Had.n job which continued after I completed my 

p/ogran), ■ 

1 Obtained a job just prior to graduntjon 

2 Lf^ss than t%vo mon'.lis after graduation 
J- Two to three months after graduation 
4, 1 our to eight months after graduation j: 

Mbrelhan eighrmonths afrergrnd 

22. How did you find your first job? 
r-i) College placement office or professo ■ « 

\ :\o,-o';>ional periodicals or organization*. 
2 Civil Service application 
\ l inplovmenl agency 
•1 Newspaper advertisement 
^) Ofrect application to empfoyer 
(> ! nends or relatives 

-'^ <'»ther _: 1 . . — - — 



23. Wh.'^ IS was your annual salary or wage in your firsS job 
-('• I ess than $3.<XX) per year 
t $3,000 to $5,999 per year 
1 $6,(XX) to $8,999 per year 
i $9,(X)0 to $11 .999 "per year 

4 $1 2.000 to $1 4,999 per year 

5 $15,000 to $17,999 per year • 
b $18,000 to $.20,999 per year 
7 $21 .0(X) to $23,999 per year 

-8 $24.0(X) Of more per year 



24. How well did our colletie prupare you for your first job? 
pO Excellent prepiiration 

1 Good preparation 

2 Ade(|uate preparation 

3 Inadequate preparation 

4 Not applicable to first job 



25. To what extentJs/WO^^oOr first job related to your major 
or area of stud^&IS^r c^.llege? . 
pd Directlyl^llfed 



L2 Not;fe|aJ^,;:;^5^?rr:jvV::.^_ J'^-^i'/ 



26. Ir you currently are npft'^mploye(l or. are not working 
- ih a job related tO^YOur'maior or area of study at our 
: Cpjlege^ whichp^^^^ 
' '"|;/j^b.V(j^Ver.loofe^ related to my ma)or or 



-f-^lj'^Mfof A^^ to my major>Karea of 

study!put<X^ not find any ' 



ADDITIONA 



Additional (luestion^ may hnvu 
qdt'Stions. please usr the boxe 




you are curren|;h;^,employed or not; would you • 
t¥MMM&m^ hje^willing to move to ancjtfo^^^^ to work in a job 

®f&ated'toyour major or area of study at our college? 



form by your college. If you have hern asked to ansWer additional 
f^ponses. 



□ □ □ O-D 



38 

I7n 



30 

171 



40 



41 



42 



lents you have c-.!)out our ( olle^r, ihis (luestionnaire. or anything elsi* you care 



SM 27*nP Rob 2liA.US 
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Lorig-Term 
Alumni 



■i. 



ionnaire 

(Tv^o-Year Institutions) 




PERSONAL IDENTIFICAirON SECTION 

Do norcornplete. this section unless you tue asked to do so. PIchc print. 



IAS I 



I IKSI 



Mint)! f 
IMII 



1 1^' 



A\> 0\tn K NA\U W HICM MA\ Ann AR ON YOUR SCHOOL OR COIUCI RICORDS 
■1»IL/D! M IDl M IH( Al ION NliWIU K 



\l\lPHO\l NUMIUK . 



22 <() 



PiR\tA\[!N| MAILINC". AODKf SS 
NUMIM R ANDSTRf 11 



TTTT 



/IPCOOI 



If THIS IS A NfW AODKI.SS PLI ASI C IM-CK HIR[ 



O 



ISIation;*! Center for Higher Education Management Systems 
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STANDARD QUESTIONS SECTION 



INSTRUCTIONS: 

"Spocifi:. dirtictions .irc» given for completing many of the 
question in this questionnaire. Where no directions are 
KivtMi. } ♦•,ise .circle the numbef or lotter of tfK» most a()pro- 
prisJle u'MH)n>e. such as in the sample (luestlon below 

4. /."e you currently marnedi' 
^ 0 Ves 
0No 

If you are not currently marrietl. you would circle the 
number 1 



l/VVhat IS \uuf sex' 
I email' " 



2. How dp voti describe yourselt' C'>c/t» one* 
,O.AnuTK an Indian or Alaskan Native 

1 Asian, Pai ittc Islander, or 1-ilipinci 

2 Black or Afro-American 

, \ Misf)anic, Chicano, oi Spanish-speakin« American 
^ White or Caucasian '^'♦^ 



'5 Othe 



3. How old are you' 

r-O Under IH years 

1 IH to 22 years ■ 

2 23 to 25 years o 
1 2(> to iO years • 

4 \\ to 41) years 

5 41 to '50 years 
() 51 to U) years 
7 ()1 years or more 



Are you currently married? • ■ . ; 

pO Yes ^ 

L-1 No • • . , 

Do you feel that you have a perriianent handicap? 
Circle a\\ that apply. . -, r . 7 / ^ , ^ 

. 0 No _ . , ■ ' 

1 Yes. restricted mobility, 

2 Yes. restricted hearing : . , ; ■ 

:\ Yes. restricted vision* " . ' , • 

A Ye5..but I prefer not to record it on this form 



5 Other 



l-low long did you attbnd our colleKt^^ 

p-0 One or two terrns , . 

1 One ve^r- 

2 Two years ' ^ 

3 Three years •. 

4 Four years 

5 Five years 

6 Six years 

■ 7 More than six years . 



7. When did you complete vour program at our college' 
Plctisv enfcr the year in the bo\ /)e/ovv. 



1 9 



8. What was the most recent, certificate or degree you 
received from our college?. 

-0 Certificatp(specify): — 

1 Associate of arts degree 

2 Associate of sciences degree 
- 3 Other degree (specify): 



.1 i'lease wnte In the major'or area of study associated 
with the degree or certificate referred to in (lueStion 
i\ If you received a degree or certificate with a 
"double" major, please write in both <3 , 



b Now look .It List A: Majors- and Areas of Study and 
enter in the boxes below the code numberiN) of the 

,. categorylies) in wljich your hia |or(s) or areais) ot 
study fall(s). 



97- UO 



(Use this M.'cond box , 
only It you .took a 
(iouble""ma|or] 



■ 10. Since completing your proi;i.im at our college, fiave Vou 
undertaken further forma' Nludy' 
' • r-0 Yes 
J°^"Cl,No 



11. 



— ►/r \o. >ktp to quvMion ]/. 

a Alter your program cat our college what kind ot 
college, university, profi'ssional, or voc ationJ v:bool 
did vou most recently .ittencK- 

pO A public t^o-y»' ir college 

V^i public four sear calleg«?< university or 
professional school 

2 A privat" f ollegf. university or professional 
schO' ' " 

3 A voc. ft lonal technical school, hospital school of 
•uiKing. tr.idc school, or business school 

4 Other ■ ^ ^ . 
(specify): . 



f) Please write in the name of that institutipn 



(Please do not write 
this box ) »o 



.12. 



What degree .^'^ . V-ate were you seeking at the 
college. Hjniversitv, | . ■tessinnal. or vocational school 
referred tojri (luestion 11' 

0 Certificate , ' 

1 Associate degree ' ,^ 

2 bachelor's degree 

3 Master's degree 

4 Specialist degree (e g . Fd S ) 
5*Profcssional»degree(eg, medicine, law. theolog^') 
b Do. toral degree (e g\ Ph 0 . Fd D . D H A ) 

7 No degree or certificat(^i.(e g , jol) advanceifient. • 
self-enrichment) ^ I' . ■ 



13. Did you (()ni[)h't(' the r('(|iijrcnH»nts of the ccrtifit iitc or 
rti't»r(M.' indit tiled in ((m'stiotj 

-0 YfS 

1 No. but I am still enrtjlled seeking it 

2 No. but I still pl.in U) complete it even througli I 
i\m not CLirrently eiirqlh.'d 

{ No. and I tlo no\ expect to conipllete it 
"4'Qoesl«Jt apply 

14. (I Ple.ise write in the major or are.i of study ass(j(.iated 

with the degree or c crtifu ate referred to in ttuestion 
•1 J If you wefe pursuing a degree (jr ( Cftificatc with a 
'double" liW|or. please write in fiotli 



19. I hj» foliowing statemtni!*^ reflect some of the oulcornev 
ot college edu( .ition c>r training In thv first co/umn. 
p/e.Jse (.7fc/e the /e/fers of f/)ose initconws vv/))ch you 
.fea///e(/ w/)o/i yot; Mti'inlvdotir co//(.'g(' In //)(• scTonc/ 
co///f7)n. cirdvthi' hitters o/ fhose ou/comes ycx/ /e<'/ yoti . 
' iuiw n\)li/vil or .ire retr/r/fDg since vo(/ hft tmr colk^e. 

: 1 \■^^.^^. ^ire oult onu's-l-re.ilr/ed-whrlr t nttrndrd yniji 

(Allege » 

Ihes(^ are oult.ornej> th,it I liave re,ili/ed or am <' 
reali/inj.*''.tn( e ! left your ibllege 

|f Academic Coab 
1J1 A i.v A An increase in niy knowledge and 
understanding. In an ncademic hVlcJ 



Now look again at List A: Majc^rs and Areas of Study 
,ind enter in the [)0\es [)elow the ( ode numl)er(s) ot 
the t ate^{)f\ftes) m whi( h yoiif matt'd^) or area(s) ot 
stiidv t.dl(s| 



(Use this M'( orui box 
(jnly you ()ursu('d a 
■double" maior ) 



15. How well did our t.ollege prepare you tor your addi- 
tional formal ediit aticjn' 
i—'t) t.\( client preparation 

1 Good preparation ^ 
, J Ade(|Udte pre()aration 

' i Inadeciuate preparation . - 

•—4 Docs not apply 

16. How woilid you evaluate the counseling and advisenh^nt .J 
we gave you about ycwr options for, further formal edu-' ■ 
cation after you comph.'ted your.program atour.college? 
r-O txcellent ' ' ^ 

1 Good ■ ■■. ; .: :L :5X > 

2 Adccjuate . - ; :V. 
\ Inadequate - v vv'* 

-4 Does not apply - 'J^^. / T, 

17. What IS the highest.degreo or certificatejVou ultimatblv^' 
plan to earn' (If this is the sanie,as:the|degree^ 

hold, crrcle that degree.) ;v'';y;|: - '-'y^^s\'';.y:..rW: 
r-O -Certificate , ' ■ : v'- /^V- v ' /^^^^ 

1 Associate degree _ ' rO ■■'!:Vi-;' ^ ' 

2 Uachelor's clegrtre ' ^^^■■/ '^^y-'. ] . ' 
J Master-stJegree 

'4 Specialist degree (e g.. Ed S.) ' ; 

Professional degree (e.g., medicine, law, theology) 
I) DoctSlral^eg>oef(e,g:: PK:D; F(i b , D !i A ) 
-7 Does not apply ;'^;v ; : .\ * 



"Tj rTPT'4 Tr"A~certiti cate or dogr e e ' '■ 
L'-, (" ijt. (. Completed the courses necess.iry to tr.uister 
to .mother educational institution 

i;- I) U Uther (spe( ilV) — 

Oreer P reparation ( .oaK 
K'H K 1.J0 E Discover«Kl career interests ^ 
Ml r m F . Formulated long term c areer plans and or goals 
1.U C 1 M G Prepared for a new ( areer * 

US H i>b H Other (speufvi,^. — 

■ . ^^'-^^ or (Career Imprcjyc'rTHjril J )utmmes^^^^^^ 

1J7 I 13/1 I Improved kfiowledgc^ tei.hnu al skills, .md or ^ 
■ { tmipetenc ICS for fobortareiT 
Irureased chant es tor .i raise and or pfomotioo 



.139 j 

i4rK 



.144) j 
142 K 



\ 



Other (spe( ifvl . - - 

Soctaj- arui ("uUuuU Partit ij)atiori ()^^ 
14. 1 U.J I Hetame aclivelv involved in student lite and 

( anipus M tivities 
vrj W !•«. M Increased parlu ipalu^n in t ultur.il and so( iai , 
events 

l.r N l-m N Met people I otfierwise might not luue known 

1.1') O VA)0 Other (specity) 

Pers(jnal D(>v(fl()f)ment and f nru hment 
OuU_om(^ 
IM f* IV P lri( reased ^-llxonfideiK c 
r,t Q ivj Q Iniprovtjd leadership skills 
iv. H i-.f. R Improved abrlitv to get along with otfiers 
r,7 S riH S I. earned sktlK tfiat will enrich my d<nly life or 

malte me a more t omplete person 
r.M ! no! 'Developed ability to be iiu'lependent. self- 
reliarii.^ .ind ad.iptable 
_ f 

ita U K..* U;^ Other (specrfy] _l . ^ — 



18. 



How well didpur college prepare you for the work you 
are now doing for if you aire not currently employed, tor 
the work you did most recently)' 
p-O t\c(?llent preparation 

1 Good prqjaration . . ■ 

2 Ade(Hiate preparation 

.i Inadequate preparation 
-4 Dofj's not apply 



20. f rom file list ot outcomes in (luestion P), ple<ise select 
tin: ^ hr.ee tfiat now seem to you to be the nu)st impor 
t.niroutt oriies-rti havrng attended our ( ollege and i-nter 
'the v^jd.V'' below f or'e\ample, if ytJU ru)w ifiink th.il tlu^ 
■ niusj Hoiportant outcome f(jr you was the mk reased 

, >Ht'ad(frslup skills" enter^'the letter Q in the fust l)0\ 

* ' p~l Second Most | 1" Ihird .Most I | 

t I I Important I I lm[)ortant I 1 



"NU)Sl. 
Iniportant I 



111 



118 



21. Sinci* yim conipleti'd your progr.ini at our colU?ye, htive 
you bi'tMi einployi'd for ptiy/ 
-0 Yes, I am ciirriMitiy tMn[)loyi'(l full tiriK' 

1 ,Yes. I tim currently employed piirt-tinit? 

2 Yes. I WAS employed after leaving your college but 
currently am unemployed and lookitt^ ror work 

3 Yes.! «va!i employed after leaving your college but 
1 • ;fntly am unenifjloyed and not looking for work 
No. i vv.is never ernf)loyed - after leaving your 
college 



23. 



22 



No. skip to the /\(/(//f/ona/ 
Questions Secfion 

a W'Um WcJs the first job you had after you completed 
your |)rugram at ouw college (eg. aitount.mt. 



What w»is' your annual salary or wage in the first jol) you 
had afler you completed your [)rogram at our college' 
What is your current annual ^salary or wage^ C/rc/e the 
niimlm in the first column which host doscribob your 
Ai/ary in thv first job you Kk/ tiftor con)p/ef/ng yotir 
progra/j) at' our co//ege C/Vc/e the number In the second 
column which best de^zribcayoi'ir cuTrvnrbalo fy: IToithW' 
iob Piirt-timc. g/ve thv tipprnxinutQ full-tirvv 

cx;i//Va/enf annt/a/ sa/ary, ^ 

Starting Siilary in y<)ur^f(r«,ij]ob after college 

I ,„4## 



enginet»r, s,ilt»sperson, teac her) 



I) What IS your current job' Ir you are not currently 
employed, what was your most recent job' 



Now look at List B: Occupational Titles and enter in 
the l>(>xrs below the t.ode num[>ers of the categories 
in whiih your t'rst jol) aiui your current jol) fall 



1^^>j2;OOp^|^^0peiir 

,i ^lAirn'mifl^^^^fier year 
$ «).(XX) to iiij^ \n>r year 
$ U).()OQ to per year 

() 542,000 per, year or more 
^71%'!;:;' '^7- . Uoe<^not?appIy 



First 
lob 



Current 



mi 



ADDITIONAL QUESTIONS|E|^Mf^^^ / ^ 

Additional c^ucstions may have been ^diSf^^^^^^^Ti by'your coHegc. If you have been asked to answer additional"^ 
ciuestions. please use the boxes bd*lcK%i^^^c^reiponses. 

— □ □ □ □ □ □'□ • 

31 32 33 34 35 36 37 38 

IHI IHJ IHJ 1H4 . IH'j UiU 1H7 



24 25, 26 ^^^28 



tHO 



Please use the space below. /o|:'aj^ 



^ibout our college, this questionnaire, or anything else you care to share with us. 




06620139000400 
5M.6B3 LP Roh2nA3W) 
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The Four-Year Colleges and 
Universities Questionnaires 



113 

■ m 



ERIC 




Entering-Student 
Questionnaire 

(Four-Year institutions) 



PERSONAL ibENTIFICA^^ION SECTION 

r>) not romp k'to thi-; sc'Ction unless yoii are nskecl to do so. PIcuv print. 



lASI ' 
NAM! 



























MKSI 
NAMI 



















MIDI Ml 
INIIIAI 



ANVOn tl K NAMI WIIK } I M-\Y An'l-AK f N VOUK S(- HOOl OK COI I I (A KK OKUS 



S I Ul )| N I II \f'N I II l( -\ I K>N M IWIU K 



lllll'IIONI NlA^hlK 



PI KMAMSI MA'I IN(. ADDK! SS 
NUXUUK ANDSlKI I I 



























1 1 1 1 
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STANDARD QUESTIONS SECTION 



/ 



INSTRUCTIONS: 

Specific directions are given for completing mnnv of 
the questions in this questionnaire. Where nodirections 
are "given, please circle the number or letter of the 
most appropriate response, such as I9 the sample 
question below 

Sample: 

4, Are you currently married^ 
0 Yes 
0No 

If you are not currently married, you would crrcle the 
number 1 



1. What IS voursex' 
p-0 Fen\ali' 
Male 



2. How do you describe yourself? 6rc/e one ^ -vK 
-0 Anierican Indian or Alaskan Native 

1 Asian, Pacific Isl^inf^^r, or Filipino ^'j^f 

2 Black or Afro-American 

3 Hispanic. Chicano, or Spanish-speafelng^^ 

4 Wh>tev^r Caucasian 



L-5 Other. 



how old are you? 

0 Under IB 

1 IB to 22 years ,. 

2 23 to 25 years ^ 

3 26 to 30 years 

4 31 10 40 years, ♦iS^ 

5 41 toSOyeacj' i^; 

6 51 to60yea«; 

7 61 years or rhore 



4. Are y6u, currently married?.; 



s/Oo yoii feel that you have a permanent handicap' 
* Girc/eaUth3f^ppify 

flj 0*N6A'>|.^. 

8< 1 Yes, restricted mobility 
84 2- Yes; restricted hearing 

3 Yes, restricted vision 
fl(. 4 Yes. but I prefer not to record it on this form 

87 5 Other 



a Have you previously enrolled in any postsecondarV 
. educational institution? If you have enrolled in mqre 
than one p/ease.c/rc/c the most recent. 

0 No, ! have not been previously enrolled 

1 Yes, at this institution 

2 Yes, at a public two-year colle^je- , . 

3 Yes, at a public four'year colleRe or uriiversity 
4. Yes, at a priyale college or university 
5 Yes, at a vocational/technical school, hospital 

school of nurslri«, trade school, or business school 

L-0 Other^li'-'-- ' . • ^^^^'^^^ — 

b If Voii haie;attend^i^^ pU*ase.wriie in 

the name of iTie brie YOU nfjd'it riKi«ntU attended 



7, The following statements refliM t the «oals of nuir)v 
college students. P/ease c/rc/e f /le (vuors at alt f/iose «o.ils 
that are important to you ^ 

Academic Goals . ^ 

B'l A To increase my knowledge and undei stHiidmg in 
\ an academic field 

;96 B To obtain a certificate or degret' 
qi C To complete courses necess.ii\ t<i tr.msfer to 
another educational, institution 

'^^•■^^^V Other ■ r' - - 



K t; Ca reer-Pr epa ration Coa Is 

■ ,0 ) E To discover my career interests 

■ «M F To formulate long -term care^-Hr [)ljins and/or goals 
'iS G To prepare for a new career. 

'* 

%^ H Other _ ^ — 

lob- or Career-Improvement Goals 
•17 1 To improve my knowledge, technical skills, and'or 

competencies required for my joh or career 
')8 I To increase niy chances for a raise and/or 
^ proniotiori 

^rt K Other ^ — 

Social- ^nd Cultural-Participation Goals 

L To become actively involved in student life and 

campus activities 
M To increase my participation in cultural wnd 

social events 
N To meet people « 



102 

lui O Other 

Persona l'Devi'lot)ment and Enrichment Goals ^ 
104 P To increase my self-confidence 
nr. Q To improve my leadership skills 
urt. R To improve my ability to get along with others 

107 S To learn skills that xvill enrich my daily life or 

make me a more complete person 

108 T To develop my ability to be independent, 

self-reliant, and adaptable 

nv) U Other L ■ 



"122. 



I roil) thi' list (il )4(j,iK III (|m«s(ion 7, |.)h»«jso solott tfu» 
thrtv that cirt» nu)sl inipDrlcUit to you lUiil OiMor thoir 
( Olios below For I'xnmple, if your most iniportant ^bcH 
is "Ig obtain a cortificUe or di'^ri'i'," enti'r the l(»ttor B 
111 tbo first box • > 



lni|M)rt>U]t 



I ond Most I 1 

Important I |- 



Tbird Most ( 1 

Important I I 



13. The decision to attend a particular colleye is usually 
influenced by a variety of factors Please circle all of the 
factors that inffucncod your choice to attend our co//ege. 
A Academic reputation of our college 
n Course offerings 
C Former student's advice 
D Teacher's or friend's advice 
F Counselor's advice ^^^^.^ 
F Fm()loyer'ssiiyHesligr^^- 



VVhtU decree are you currently working toward at our 
college, and what is the hij^jhest deyree you ultimately 
plan to earn' Circle a number in each co/(/rnn. 



Current 
1—0 



Ultimate 



-0 Not seeking a certificate or 
degree 
1, Certificate* 
. 2 Associate degree 
i Bachelor's degree 
4 Master's degree 
^ Specialist degree(e.g , Ed s ) 
() Professional degree (e.g., 
medicine, law, theology) 
Doctoral degree (e g . 
f'hD,td.D. DBA) 



\2\ 
U'J 
1 J I 
U'4 
U"i 
UMi 
U»7 
UMi 
M*) 
1 U) 
1 n 
I 1.' 
1 M 
1 14 
1 Ti 



G Will help me retaiii.m^XUrtent employment 

H Costs 

I Availability of|^i^l^i 
I lnslitution'^.|b«]&p^ 
K Close to iion\^^f^^®i 
L Wanted a change Tl 
M Range and availability 




10. 




3l^|c|,i4 Voul^^^^Tour college? P/ease circle all 

- n7i.i*Ki<)|^^people afniy high school 

relatives, friends, or acciuainlances 
!^*Spm a representative of this college 
^j^jjjj^ college pldcen\ent service or some other 
h-information sOiVice 
catalog 

ceived in the mail 
read in a newspaper or magazine 
TV advertisement 

, I . ,^ . ^^^^"^^MSSMf^'' Proni an information displ. 

Novv look at Lis A; Majors and Areas of iSludy and.i1#A K^^M'^ u . . \- -i . 

>, I 1 I .1 1 shopping center, county fair, or similar location 

{•ntf'r in ^ the boxes below t^V' JiP^^^^n^n?.P?5^l?*f»^tn*^^^^ ^K(0 
cati^ftryM)! which your major jafarea' ciMSa^m^M. MR 9 Other. 




11. what is your intended Pnrol!.rneHt.StatQSf^^ 
pO Primarily for credftj^full-fi^ 

cachternt enrolled)V^^^:l^p|p\ '^0^ 
I Pr i ma ri 1 y f or ' redi t pairfetjme (l^s^^ n 12 ho u rs 
eacli term enrolled) '"^0^^^^^ 
-2 Primarily.not for credit ^i^^^^p^ 

12. ^What wiirv)^pur,:tf>^^^^ ' ^r occupation 
status beI(liJnnig:YO.W^^^ Circle the 
most appix3pr}a^r0ipT\s^ 
pO Fniployeii moire tf)a^^^ time 

1 Fmployed half-iin^? pr less " . . 

2 Homemaker. not^rnployed outside of the home 

3 Not employed but would like to work 

4 Not emfjloyed and do not care to work while 
attending college 



a Was our college your first choice? 
pO Yes 
L-l No 

b. If no. what kind of college was your first choice? 
-0 A public two-year college e 

1 A public four-year college or university ' 

2 A private college or university 

3 A vocational/technical school, hospital school 
of nursing, trade school, or business school 



-4 Other 

What was the name of 
Tirst choice? 



the college that was your 



16. 



yog plafi .to apply for financial aid at our college? 
r-0. Yes, I have already applied 
H 1 Yes. I plan to apply 
'—2 No, 1 do not think I will ever flpply 



17. Wlwn would yoii most profiT to l.ikt' your classes? 
Ckcieono. 
"0 Wi't'kd.iY mornings 

1 VVeokdny after noons 

2 Wtvkd.iy (?vi'ninj;s 
\ Anvtiniedunny the work 
4 Anytimi* during ihi* wiH'kt'nd 

1—5 No pri'ft'rt'ncc 



10. Do you plan to enroll at our collogi' next term? 
r-0 Yes 

1 No. I will complt^te my progratn this term 

2 No. but I [)lan to return at some future date 
W No. I plan to transfer lo another rollegi' 
A No. I have no plans for additional education 

at this time 

— f) I do not yet know mv pl^'iis for ne\t term 



ADDITIONAL QUESTIONS SECTION ; ^^^^^ : 

Addihonul cuostion. n.ay have been added to this printeci forn. by your college If you hav^ beStJask^^ nnswer additional 
(luestions. please use the boxes below to record your responses. ,4'-r-n I 1 I 1 

□ □□□□□□□ O-® n a □ □ 

" '° ^ " " m0m^L4^'^' "\ 



Kit 



,.Ums.. us., .he M.^- bdow for any con,m.n,s you have a^^^e, .hi. qulitionn.ire, or ony.h,n«. eKe-you c.,re 
Uish.irewitlurs M0§i>^ fS'i^V/ 




4 
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LIST A: MAJORS AND AREAS OF STUDY 



Programs usually requiring four or more years of study 



0100 
0200 
0J0{) 
0400 
0500 
0600 
0700 
0»00 
0900 
1000 
1100 
1 200 

1 :m 

1400 
1500 

1 600 
1700 
1800 
1900 

2000 
2100 
2200 

2300 
4900 
6000 
7000 



Agriculture nnd Nntural Resources 
Architecture nnd Environmentnl Design « 
Area Studios (includes Asian Studies, Black Studies, etc.) 
Biological and Life Sciences 
Business and Management 
Communications 

Computer and Information Sciences 
b'ducotion 

b'ngineering . ^ 

Fine and Applied Arts (includes Art. D^ince, Drama, M.fisjc^i?^^^^^ 
Foreign Languages . !;':'i^':''S^S^S^tS^^^ 

Health Professions '''^'^-^^Si/^liM 
Home Economics (includes Clothing and Textiles, Institutional; 
Housekeeping, and Food Service Management, etc.) , 
Law 

Letters (includes Creative Writing, Literature/Philosophy^ 
Speech, etc) 
Library Science 
Mathematics 
Military Sciences 

Physical Sciences (includes Chei^sfrypRfiy^ip, EartK^JIf 
Sciences, etc.) 

Psychology ^® 
Public Affairs and Social Seryic^$'^%j^^^ 
Social Sciences (includes^AnJjf^^^ 
History. Political Sciencei SoclSt(j>2v^)%|j^^^ 
Theology and Religiong^^ ^"^^^^S^Ky 
I n terd i sc i p I i n a ry S tuSfe^^t^v 

Other ^;^^^^^|^ . 

Undecided, but p?o^|j|i^ or more years 




Programs usuall^^jCfjj^j^^^ years of study 



5000 



(includes Accounting, 
Restaurant Management, 



5005 



B u s i n e s 
Banki 
etc,)- 

Secretarial TechnSljD^fes(in^ Supervising and 

JV)an|gement, StenogrS|i|iic and Typing Technology, etc.) 
5006 .:'j*efspn^i;Servi Tecfitfdfogies (includes Stewardess Training, 

5100|^|^DSU1F|ro^^ (includes Computer 



520O:5^^^rie^fh^^ Paramedical Technologies (includes 

Bejht^l^^^^^^ Assistant Technology, LPN, Occupational 

aficl?.p^^jj^S^ Technology,* etc.) 

^5300 Mechanical and Engineering Technologies (includes 
Automotive Technology, Welding, 
f^ftlSitef Architectural Drafting, etc.) 

^|S?lltl§^^?,0?^''"^^'°" and Building Technologies (includes Carpentry, 
^iP^'^PJfUrhbing, Sheet Metal, Heating, etc.) 

|54bo ^ill'Ka^ Science Technologies (includes Agriculture Technology, 
'|§||||E'nviro omental Health Technology, Forestry and Wildlife 
""'"^ Technology, etc.) 

Food Services Technologies''(mcludes Food Service 
Supervising, Institutional Food Preparation, etc.) 
Public Service Technologies(includes Law Enforcement 
Technology, Teacher Aide Training, Fire Control Technology, 
Public Administration Technology, etc.) 
5506 Recreation and Social Work Related Technologies 
8000 Other 

^000 Undecided but probably less than four year program 



5404v 

5500 



Note: On the actual SOIS Questionnaires, LIST A is printed on a panel extending from page 1 Because it is identical 
all questionnaires, it is reprinted in this appendix'only ifiice. 



LIST B: OCCUPATIONAL TITLES 



01 Agricultural and I ort'Stry Occupations. I ishors. and MuiUits 

02 Cl(?rical Occupations 

0;i Construction. Drillinn. and MiningOccupations 
04 I nKiniH'rs and Architects 

O'i rxi'cutivi\ Administrative, and Managerial Occupations 
0(» I lealth-OiaKnosinK and Treating Practitioners 
07 Health TechnoloKistsandJechnicians 

oa Marketing and Sales Occupations - ; /. ■ 

m MalerialHandlers. Equipment CUianers, and Laborers . . ^ ; 

U) Mechanics and Refjairers . '* v' 

11 Military Occupations . . ' 

^2 Natural Scientists anil Mathematicians , , 
1:J Nurses. Pharmacrsts, Dietitians. TherapiiitS/a^^^^ Physicians'; 
Assistants , ■ ' ■ "i :f,-. ' ; ', ' ■ ■ 

14 Production Occupations (Occupatiorisconwrn^^ 
setting up. operating, or tending of rnachirVes-and W^^^^^ 
hand production, usually in a f aq.tojy'-Ojr^hopV ■ {v^^^^^^^^^^^^^ 

15 Service Occupations ^H^ll^ ''^W 

16 Social Scientists: Social Workersi'Rep^^^^^^ 

Lawyers ^sS^i^.;^. J^Vi^^' ■ \ 

17 Teachers. Librarians, and GoWhselbrsg^^^^^ ;. . 
IB Technologists and Technjcian^fej^M^ 

19 Transportation and'Mat4(ial-Movinfe^^^ 

20 Writers. Artists,-Edltbr'srand:Alhj«tes '^'^^ 

21 other ''^^:^ii<0iS'^^^^^^'^^' 




: ) r --'^-Mpie questions on page 4 



Note: LIST B, printed on the backside of the panel showing LIST A, is included only with the Receni-Alumni Questi. 
naire; in all other questionnaires this panelis blank. 

120 ' 




Continuing-Studerit 
Questionnaire 

(Four-Year Institutions) 



PERSONAL IDENTIFICATION SECTION 

On no[ ( c>m()l(*t(» Olis soction unless you arc asked to f!o so /Vc.ise print. 



I AS! 



























1 IKS! 
NANU 



















IMIIAI 



□ 



AN'* ( )l Ml K NAM! Wl lU 1 1 ^^^^ AI'I'I AK ( >N U)UK S( 1 1( )( )l DK ("Oil I ( .1 Kl ( ( )KI )S 



SUiDINf iniNniK AIIONNDMIUK 



PI K.\»ANI N( MAII.INC. ADDKI SS 
NUMHI K AND SIKH I 



I 'HON! SVSWW K 



Naiinn.il Center for Higher Education Management Systems 

• The College Board 
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ERIC 



STANDARD QUESTIONS SECTION 



INSTRUCTIONS; 

SpiTilu iliriH tions .ui« «ivcn fof (:oiin)li*tii\« riiaiw f)i 
tluMUU'Miuns in tl)is (|urstmnnairi' WhiTf m)(liriH:ti(ins 
..Uf Kivi'M, pIraM* nrc U' the nuinhfr or Ji^ttrr iit thi' 
most appfcipiuur ffsponsr. su( h .»s iti th»* s.ninil*' 
(jut'Stinn holuvv 

Siinip/o 

4. Aru v"u I urrentiv nMrruul^ 
(1)No 

It vou .»ri' fKU ( urrrntlv married, v"u would uri li' thf 
niiinbiT I 



1. What IS your sv\f 

r-\] liMii.dc 
^"•"Li Mall' 



2. How do vou dcsi:rilV voursi«lf C»rc/i» one. 
r-0 AnuTican Indian or Alaskan Native 
J , Asian. Pacifii; Islander: or l-ilipino 
2 UKu k or Afro Anieric an 

,\ i lispanu .Chicano or Spanisli-speakiny American 
4 White or Ciuiasian 



-'S Other. 



How old are V'oo^ 
r-0 Under IB 

1 IH to 22 years 

2 23 to 2 '■^ years 
^ 2() to 30 years 
4 31 to 40 years 

41 to years 
(, to bO years y 
1-7 ()i years or more : 



4.. Are you currently married? . 



0 Yei 

1 No 



5. Doyouifeel thatyoiJ havea pertTiarii-rit liandicap? 
Circle a\\ thai apply > . V 

^^\ 1 Yes, restricted mobility " . 

H4 2 Yes, restricted.hearing 

m ^ Yes. restricted vision 

„„ 4 Yes, but I prefer not to record it on this form 



I low looM fuve you been at our rollt'Ki*' 
r-0 Ooetertii ' 

1 Oneye<u 

2 1woyi'«»rs 

3 Throe years 

4 Tour years 

") l ive years ^ 
(i Six years 
-7 More tl\an six years 

n,e fnllowin« stalemenls reflect the ^Odls ot nuny c:olle«i* 
students In thv first column, please circle the huvrs oi those 
mxi/s tlwt owjmportant to you ot this time. In the secom/ 
■ column, circle ihe /e«erv: of ito,e;g^^ von iod vou 
are ochicvint^ or /la ve achieved.: ! ^ ' 
These ^oals are iniportani to me at this time 

These «oals I am. achieving or have achieved 
I Academic Goals 
90 . A Jo increase my knowledge and 

' • ♦ understanding in an academic field 
')i D ^To obtain a certificate or degree 
•M C To cqnriplele courses necessary to transfer 
to another educational institution 

'<H, D Other ^ : — 



m A 

91 D 
93 C 



95 -D; 

97 E 

99 F 

101 C 
103 H 



Career-Preparation Goals 
. 98 E To discover career interests 
lOO F tornuilate long-term career plans and/or 

goals ^ 
n)2 C To prepare for a new career 

104 H Other ^ 

lob- or Career-Improve ment Goals 
To improve my knowledge, technical skills 
' and/or competencies for my job or career 
To increase my chances for a raise and/or 
promotion ' 

no K Other,.. r- 

Social- and Cultural-Partic ipation Goals 
,12 L To become actively involved in student life 
and campus activities 
M 114 M To increase my participation in cultural and 

social events 
lU, N To mtret people 



I u)f> I 



107-1 lOH 1 



109 K 



in L 



117 O UB O Other 



119 
121 
UM 

127 



«7 



Other. 



12'> U 



Pprsonal-Development and En richment Goals 
120 P To increase my self-confidence 
p-> Q To improve my l(?adership skills 
UA R To improve my ability to get along with 

others , 
,2(> S To learn sHills that wili.enrich my daily lite 

or make me a more complete person 
1 2H T To develop my ability to be independent. 

self-reliant, and adaptablo. 

no U Other ^ • ■ — 



122 

1 OQ 



H. Ifom list ot ^oals in (|in»slK)n 7, ()lt»,ist» «»t»U'(;l the 
\Utvv lho( .ut' ni(is( irn[)(jriiuil to you ,ii this time iiml 
viMvT co(k»s lu'low. lor t»x,iMi()k', it your most 
impori.ini ^oM is "lo obtain »i ct»rtificat<' or ch.'«nM»," 
vnWr ihu li»tlt?r U in tlu» first box 



Wost I 1 

lni|K)rt.int I I 



Second Most 
Important 



Third Most! 1 

Important I I 



*). Wliat dejjrut- ,\w ynu currently working toward at our 
colli'jji', and what is tin? highest dt'^rtM' you utlimalcly 
plan to I'arn^ Circle n number in each column. 



Current 



Ultinu te 
r— 0 

1 
2 



Not seeking a certificate or 

dcyrei? 

Certificate 

Associate dejjree 

Bachelor's dojjrec 

Master's dej^rec 

Specialist dejjree(e y , l;d S ) 

Professional degree (o.y , 

medical, l.iw. thoolojjy) 

Doctoral de^jreefe.y., 

Ph D.. Ed.D , D B A.) ^ 



10, a Please write in your intended major or area of ;studf ':::>^ 
at our college 



b Now look at List A: Majors and Ar,M5;pf^-.StudyJ4ha3^ 
enter in the boxes below the cod^Vnumber/p^^ 
category in which your major or di^^ofitS^-fajl^^^^ 



1^2 



11. What is your intended enrpllrnS . 
pO Primarily for credit -rf-^ifui^^^^^^^ 

each term enrolliedi^^^s^^^O^' ^s^J'' 
.Primarily for credit —'part^tlmejles^ than 12 hours 
each term enrolled) ^"^jJgif^SpS/i^V 
Priraafilyinqt for credit, '/f^^^;^!^ 

12. What is;youripn^^ or occupation status 
at this timiaXjr/f^^ nioitappropriate response. 
-0. Employed more'w^^ time 

1 Employed hajf^^^^ less 

2 Homemakifri^not.jemployed outside of the home 

3 Not employed but would like to work ( 
-4 Not employed and do not care to work while 

attending college 



^X When would you prefer, to take your classes^ 
-0 Weekday inornin^^s 

1 Weekday afternoons 

2 Weekday evenings , . . 

3 Anytime during the week 
•I Atiytime during the vvj»ekend 
^) No preference 

14. Do you [)lan to enroll at ourcollege n^xt term' 
rO Yes 

1 No, I will tompjete.rnyrprograni this term 

2 No. but i pla i lo i'eturn'.it^^^^ future dale 

3 No, I plan tutransf^^^^^^^ 

A No, I haveno.plfl.oV!!^^^^^ at 
this time, ■ ''''qfV^.^f^/^J^V^^ 
•-5 I do not yet know rny pfam.for'hWt term 

15. ConcemlnAj financial aid, which 'oif' the following is true 
forypuf'^, ■ ^:■•':,";v.^.• " . 
■-^0.;| haye^f^^^ flnan(sfal.fli(l 
■ i r Ijhaye^^^^ for jihaincial aid but was dtmied 

r i h'rtVeyipyapp) aid but plan to' 

jj.^^ apply Iri'thefuiq^^ 

TbeVfoilowirig are services provided-by colleges hlow 
'■^(j'^^V^^^^^ you evaluate these services as providr'd by our 
'^:^i:£jt^fAi^^(^]^K each serv/ce, circle the number of the 
' ^'%I'-'^^i:re5pqMeihst /s most appropriate. 

i did.ndl know about this service 

I. knew about this service but did not use n 
I usj?d this service and was satisfied with it 

II used this service but was not satisfied wjth it 
\ 

0 1 2 3 Admissions 
0 1 2 ;i Registration 
0 12 3 Business office 
0 12 3 Academic advising 
0 12 3 Guidance, counseling, and testing. 
0 12 3 Reading, writing, math, and study-skjils 
improvement 
111 0 12 3 Tutoring 
"iV 0123 Minority affairs 
HI 0 12 3 College cultural programs 
]i';4 0 1 2 3 Recreation and athletic programs 
Ti-i 0 1 2 3 Financial aid 
1% 0 12 3 Student employment 
157 0 1 2 3 Career planning 
iiH 0 1 2 3 lob placement 
Vi'J 0 12 3 Housing services 
Kio 0 12 3 Cafeteria 
»6i 0 12 3 Health services 

0 12 3 Library 
^h^ 0 12 3 Child care 
164 0 1 2 3 Bookstore 
ifi5 0 1 2 3 Parking 
1M) 0 1 2 J Campus security 



14(i 
147 
14H 
14") 
110 



Vr7 0 12 3 



Other. 



129 



ERIC 



ADDITIONAL QUESTIONS SECTION 

A0.1,.K.n..l .u »,W l>..v,. h .1,10.1 .., .hu pr,n....l („„n hv v.u,r .nil,.;.. K Vu, l,.,v,. I,,...,, .,sk,.,l „ ■ a,l,hM„n 

„.,,.Mi„nM.I.MMMis.'lll.«b<.v.sb,.|<>wl.)t,H<)t,lv..(iit,N)"i' , _ , , ^ I 1 r— I 

□ □□□□□□□ □□□^□□n 

lUH 17(1 171 



17,, 177 ia l?'i 1»^ 



Ph?ast' uso thr spai o l)i»iow lor .iny coninuMils you 



h.we .tlHuit (uir (ollr^o. ihis (iiiestionn.nr(\ or anylhing eUo ytni ( , 




<»M1MKKXKKM54'M 
U)M 27n LP Rob 2nAU)7 
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Program-Completer 

and 

Graduating-Student 
Questionnaire 

\ (Four-Year Institutions) 



PERSONAL IDENTIFICATION SECTION 

Do r)Ol con^plete this seci'lon unless you tire asked to do so. Plcusc print. 



I AS I 
NAM! 



NA.SU 



Mini )t 

INIII, 



V □ 



ANY O r I II K NAXtl \VI IK » I NlAY AI'IM AK ( >N V( )UK SCI t(3( Jl OK COI l l CI Kl COWnS 



SlUniM 11)1 Mil K AIK)NNU\tlUK 



r-l 1 1 ! I'l ION! NUMHIK 



I'l KMANI N1 MAIL INC, Al >DKl SS 
NUMIil K ANDSJKI I ! 



Naiional Center for Higher Educatifm Manage i?icnt Systems 

The College Board 



125 

131 



STANDARD QUESTIONS SECTION 



INSTRUCTIONS: 

S|«Hifu (fiuM tuins an* mvn for (oniplctinK many of 
tlu» qiuMions in thi*. (iU(".lioiin.iirr VVluuo ik) dirtM tions 
pltMsc nn \i\ \\w luinihrr or Icltor of tl)V 
nuist .ippropriiitc rr^ponM', hkIi •I'* m llu*- .siunpl** 
(juCNlioi) Im'Iow. 

Aroyoururrcntly iii.iriird^ 
n Yes 

If you an» not ( urrrnlly rniirruHl. you would i ircic the 
number 1 



VVli4»t IS yoLir 
-0 (rm.dp 
\tal(» 



2. I low do yoLi drsrriho yourself/ C/rc/c one 
-{) AnuTiLiin liulran or Al.iskan Native 

1 Asian, Pacific Mandcr. or Hiipino 

2 Black or Afro-Ariu»rican ^| 
\ Hispanic, Chicano. or Spanish 
4 While or Caucasian 



Other 



X Mow old ari»you? 
-0 Under 18 

1 1« to 22 years 

2 23 to 25 years 

3 2() to 30 years 
A U to yeajj 
^ 41 to.SOyejy^ 
6 51 to 60.<^a5i 

A. Ari»y(j,Li currently mal 



nvc a permanent handicaps 

ye^^^5^,yieO mobility 

2 Y^fetdtedhearinB 

3 Yes. rM^'ctPd vision 

'4 Yes. but I prefer not to record it on this form 
H7 5 hther —1^ — 



(). I low loiiM have V(ri lieen at our ( olle^e' 
• () One lern) 

1 One year 

2 Isvoyears 
i Ihreeyears 
A lour years 

I Ive years 
, (> Six ^'ars ^.^ 
-7 \U)re Ihcin s|)iiypai> 

Ihefollowiftl^ltlTem 
students^!& 
f/iose U^ff'^ 
second cdhn 
you are achicv'm 



lAwm^ c(rc/(? the IvUvrs of 
ou ar this tinu\ /n (lie 
f/unc ^'Oii/s you fwi 




? at tins time 
,Jlani achiovinK or have achieved 
B^mic Goals 



urease nw knowledge and 
'rstandinw in an academic fM'ld 
obtain a certificate or decree 
To corTiplt?le courses necessary to transfer 
to another educational institution • 



Career Preparation Coals 
To discover career interests ' 
To fornuiKite lonB-term career pl.ms and/or 
goals 

To prepare for a new career » 

Other 

|ol ) or Career-lm|)rovoment Goals 
\i) improve my knowledge, technical skills, 
and/or competencies for my job or car(?er 
^ ( increase my chances for a raise and/or 
promotion ^ 

Other . : 

Social- and Cultural-Participation Goals 
To become actively involved in student life 
and campus activities 
\\\ M IM M' To Increase my participation in cultural and 
social events 
To meet pc^oplc 

Other — 



Pei nn al-Pcvelopmcnt and Enrichment Coals 
I o increase my self-confidence 
To improve my leadership skills 
To improve my ability to get along with others 
To learn skills that will ennch my dally life or 
make m6a more complete person 
To develop my ability to be independent, n . 
self-reliant and adaptable 



12«> U 1 m U Other, 
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\l I roiii thr Im dl ^tlltK in ij(H*slii)ii /, pItMsp S(*li*( I 
ihiiM* th.tt .iii< inoM inipiwtiinl to ynii .li this (iitn* 
t'MtMi \\\v\t hh\vs \)v\{\\s lor <»XiUiif)l««. il your most 
iiniiorl.iiit HOitl is " I oohl.iiii ,i n>rtilt( .ili* oi (It'^ri'i*;' 
f'Uh'i tli»' IrMcr li II) iho (irsi hox 



Most I 1 

llH|HHt,IOt I I 

) n 



Sr( ond Most 
iin|H)itiiiil 



□ 



lliifdMosj 
tnipoilitrtt 



□ 



llu' lollnwiiuj lilt' srivM(»s (irtJvidiMl hy (ollt'^jcs flow 
would you rv.dii.itc IIh'sm s(»fVM rs providt'd by out 
n)llt«Mt'' ^t>f svr\n*\ nnlv i/it* luimhvr of thv 
n»s/)oMs<» f/uil IS (rif)>i iif}{)nt(Uh\tv 

I di<l not know iihoiit this scrvu r 

\ kiU'W.jhoiil this s(<rvM r hiil dul not use it 
I Used this siTVH (• iiDd vViis s.uisjiod with »t 
I liisrdtl lis srrvu <}bu| W«is not s.misIumI wMh it 



*K WliH li ol Ihc lolhwMi^ .Ml' ycni riMcivin^ Irotn 'oiii 
< oll('K»«' 
r-O (Vitiiit AW 
I Asso( t.it»'/d»'^}i('»« 
J IliU lirlor's di*^rtM> 
\\ \ -\ \ M.is|<»r"s do^rtM' 

•\ Sp(M i.dist d('Kr(M»(»' I d S I 
'i ProlossKui.il drKrccli* « . iiumIu mo, |,iw, theology) 
l)H<tnr,d(l»'KnMMi.'|l. I'll!), IdD.DPA) 



ID 

\\\ 
Ml 
ir. 

I>7 

Mtt 

r.n 
r.i 



1 J 
I J 
t 2 



0 i i 



AtinnsjJoin^i^S'"' . .„ • 

kculiiiH. WfiHhg;',i^a^^^^^ study skills 
inipr()V(»nu'nt 
lutoririK'^%, 



I 2 'lii*;AKMiiH>fily!;aff<i^ 

1 2 r'^lrtnanclarSto' 



to. .1 



l*lo,»s«' write III vnur ni,i|or or 
<it our ( »)ll»'^(' 



iU»M o( study while 



,t53^;b::?ii;v'2i^Ji 

■iMh^ MP ' 



Now l(M)k .It List A; Majt)rs tinci ArtMs of Study andj^v 
ent»»r in thi* l)Oves helmv the code ruiniher ul 



1V> 
ihn 



0 j7z:^3' 



i iite^orv in vs hu h vour n)aior or ,jrea of study fklhyi&^pilS^?^^^^^ 



etu pn)jv»nns 

(\Heerpl.iniiiiiK 
|()l> pM( enieni 
I lousing sefvM OS 
(!.ifeteri.i 
I Ictiltli services 
llhr.irv 
Child ( tire 
IU)okstore 
l'«jfkin« 

C.JDlpUS s<«/, uiitv 
()th(»r 



,s been your prini.iry L*hrb|lfTient st.itus whlll.'i'j'W^i-^' 
lit - fulHlme.nybr mw 



.11. What has 
(itteuchn^ 
-0 Primarily for rr»*dit — full'tlm^^ 
each torni enrollccl) 
1 Primarily for credit ~ 
each term enrolled) 
^'2 IVimarily not for credit 



15. 



J 2. for the r>rogram''v<>U^^r^V.nw^^ were any 



of the cr^dit$-(earned>fn)M^^^ collom?? C(>c7e all 

•0 No. they^vyef)e,ali^^^ 

1 Yes. frOin^;pubti^fw^|y^^^ 

2 Yes. from a public; fotif^Vwr collo^o or university 
:\ Yes, from a prlvilfe'collego or university 

4 Yes, from a vocatiorinl/technical school, hospital 
school of nursing, trade school, or business school 

Other . 



Ilavc> you taken any Ik (M)siri^ or t ertilic atton e\<imii)atior) 
related to your nia)or or iire.i ot studv <it our t olle^e^ 
pO Yes. I have taken and p.issed .in eviim 

1 Yes. I have t.iK'Mi <iii e\<inj but tin not vet know 
the results 

2 Yes. I have taken an exam but did not p.iss 

i No, I have not tak(»n lUiy (»xanis but phui todo s(j 
A No, and I do not plan to take .iny 

What are your current (Employment plans^ 
—0 I plan to continue working in the same |ol) I had 
prior to conipletin^ this edu( ational pro^r.jm 

1 I plan to work In a job I re( cntlv' oi)tained 

2 I am currt^ntly looking for a job 

3 I do not plan to Work outside the liorue 

4 I have not yet formulated my »*M)pIoyment {)lans 

Other 



16. If you currently 'have or will hi* starting a new )ob, lo 
what extent is it related to your major or area of study 
,«U our college? 

{0 Directly related 
1 Somewhat related 
2 Not related 
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17. It I )o yiHi t iirn-rnlv \\A\v pl.uis loi .uhlilmn.il rdm iillnn' 
rO Nn nttt «)i tins trrm* 

1 Vi's. 1 ))Ku) tnrrrnroll .)t llus t ollfMi' 

V«'N, I luwo .ilri'iulyrnrollrtl iit .iMotlicr ( >>lli'j;t' 
I Yt'N, I plan t(nMU(j|l at .inutlifr i nllrup 
) iirn ( utrt>r)tlv tirulct idrd .ilxuil any iidililioniil 
rdtuatioti 

I) II yt)ii (irdrd n»s|M)Hsr 2 or I, plisisi' SMiti' in 
IUU1U' n) tlip I ytui plan td alti'iul 



tlJ. If yoii plan fo- ( ontinuf ymir rdiu.ilion, svhaf ts the 
hipJii'M di'HUM' you iilllnMU'ly plan tn ram' 
(I (vnttuatr 
1 AsNU( latr d^KfiM* 
J llOi ht'lof''' dr^H'i' 

•l SpiM lalht di»^;fiH»(rM, I d S ) 
ft l'M)losM()nal(hw«l<'H.»iiH'di( me. Tass, tlu-oi niV) 
-() l)()(t()ialdi'Mn'iUi>.«. ^'I»l^ . I'l^'l^l^^) 



ADDITIONAL QUESTIONS SECTION o 

Addittnnal Mta-stiuns may luvr Imh-h addi'd U>nh.s prinlcd fonii hy your ( iMiW H ycut Imvo Immmi nskptl^o an^vcr .idditional 
(uirstinns, pir.isr use till' l)()\t'sl)rl()w to rt'toni your frsponsi's ^ 

□ □ □ □ □ □ □ □ □ □ □ □ □ □ □ 

1,) 20 21 n 2 J 2A 2U 27 20 29 30 31 ^ 

t 'o I M i:-! '7.. 177 t7R 1^) 1110 lU) UU' IM, • 



PliMs.. iisf.dir sp,i(i. lu'l.Av lor any conmuMUN you liavo about (Hir"c<!llloKi\ this qiirstiorinaiM'. or anythinK vUv ynin arc 
,toshari»svrtli us 



<)I4U>(XHH)(H)4SUK) 
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PERSONAL IDENTIFICATIOfiJ SECTION 

Do noi ( omplrU? this si'ction unless, you are askoci to do so. Nonso print. 



I AS I 
NA\U 



MKSI 



\tlt )l )l I 

ISIHAI 



□ 



ANVOIMIK NAMI VVHU H MA"* Al'l'l AK ( )N Vf )IJK S(H()C)I OK ((Ml I C.I KKOKDS 



S lUI )l M IDI N I II KM l( )N Nl IMIU K 



llliniOM NUMlilK 



I'l K.SIAM N I MMI I.Nf; Al )nKI SS 
SIKI M AND Nl IMIU K 



National Center for Higher Education Management Systems 

Jhc College ;Poard 



.. . .135 



STANDARD QUESTIONS SECTION 

:^r— — 



INSTRUCTIONS; 

S|H«!ilri fliM'i linns arc ipviMi lor t,(»m|>l<',li'm '»»,»MV ol 
ihiMtiM'stMHK in Oih (iiii'ttioniMiri' Whore noiimu hnns 
,ui» mIvjmi, pltsJiM <ircli» iIm» luiitjhrr or li'tlrr of tlu» 
most .ip|)rc)|)ri«itr 
(jurstiort t)(*lcisv 



•ri'sponir. >in h iiv m thi» SiiMM>l>* 



4, Afp V(H» ( iirriMiil» 'tuirtird' 
I) Yi»s 

If you ,iri* ni)i iiirrrntlv m.urii'cl. you wouM i(rclo tlio 
luin>l)i'r 1 



I low Uim tlui vou .UltMul our I olli'ni'' 
() Omm torin 
1 C)novi«i>r 

Ji Ivvoyrori ■ ' 

\ (hr»M»y(s\r\ 

'I I out yis>rs * ' 

1 I ivi» years ^ * 
U Six yrars ' ■ 
7 Woroth.inilHyciir^ 

I hp f<)llow|^j| |iaforTl<'nlii rpllc^.'^ ih^ Ko.iK of many » oI|i»m<» 
P'ynu .ire .» /iM'sinii or hiso 



Wiiat is your si'x' 
1-1 'Male. 



I low do Cou (li's( rihp yoursrll^ Circlvuw 
nl) Ann'riran liuium or Alaskan Nalivc 

1 AsiaiCI'at ihf M.MidiT, or rillf)ino j^^j^k 

2 lilack or Afro-American M&i 
\ Jhspanic, Chicano, or Spanish spedJpflltfM 
;\ White or Caui asian J^^^iMm. 

Ofher 




||mtorne 
Lani achievinM.(>r hove aihieved 



my knowli'due ami 
^^liHj^iiHdi'rHtandmMin aaauulertni held 
fit-}to obtain a cottif icate orilegree 

To compleU' cnurso^ nec essary to transfer 
ui another educational institution 



How old are you? 
-0 Under IH o 

1 IH to 22 years 

2 2.^0 2"^ years 
\ ^Oto .myears^.^ 
4 iTto40yuar$'g^l 
6 41 io^\^ 
b 51 to60ver 
-7 61 yearSOr, 

m 

4. Arif yoururrently nljlfl 




handir^ip? 



U1 



p 

Q 
R 
S 
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8-1 2 Yeis^rrttriped hearing 

H'i 3 YoifrtStrTcted vision 

Hb 4 Yes. but I prefer not to record it on this form 

fl7 5 Other . 



Other - 

Career-Preparation (joals 
To discover career interests 
To formulato lony terin career plans and/or 
Hoals . 

To preparo for a nevs' careei 

nihi'r — ^ . 

|ob- or Careordmprovement Goals , ^ 

To improve my knovVledwe. technu al skills, 
ami/or competencies In my lob or career * 
To iricrease mV chances for a raise and/or 
promotion • 

Ot her 1 ^ ~ 

Social' and CultiffahParticipation Goals 
To become activcly^involvod in student life 
and campus activities 
M To increase my participation in cultural and 

social events 
N * To meet people 

O Other — u . 

Personal pevelopment and Enrichn\eiit Goals 
P To increase my self confidence " 
Q To improve my leadership skills 
R To improve my ability to get alon« with others 
S To learn skills that will enrich my daily life 

or make me a more coniplote person 
T To develop my ability to be independent, 
self-reliant, and adaptable ' 



V/) U iU) U Other. 
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8. Kfdm the list of ^odls in \|u<»sli()n 7. plonsL* select the 
three that were most important to you when you 
attended our college. For example,' if your most 
important yoal was "To obtain a certificate or degree," 
ertler the letter B in the first box. 



Most I 1 

lni|)()rt.intl I 

1 u 



Second Most 
Important 



□ 



Third Most 
Important 



□ 



9. What viejiree Were yo.u .seeking when you attended our 
college^ : ~ - V 

pO Not seek if ig a certificate or degree 

1 Certificate 

2 Associate degree 

3 Bachelor's (fegree 

4 Master's degree ^ 

5 Specialist degree (e g., Ed. 5 ) 

6 Professional degree (e.g., medicine, law. theology) 
■-7 Doctoral degree (e g , Ph D., Bd.D.. D.B.A ) 



13. What was your primary enrollment status when you 
attended our college? 
-0 Primarily for credit — full-lime (12 or more hours 
each term enrolled) 
142-| 1 Primarily for credit — part-time (less than 12 hours 
each term enrolled) 
-2 Primarily not for credit 



14. While you were enrolled;,. how 'many hours did you 
normally work when clasisM'Vifere being held? 

0 I was not emplQY^^^;|^ ,^'-'-v" ' 

1 E mpl oy ed 1 -IJ); hSiSSer,\v|p^ 4vf^^{i ' 
14 1-1 2 Employed.1l|20;i^Wft^^rW^ 

3 Employed 21-^5'ttoiirej|4|0^^^^^ 
-4 Bmployed36hours.or mor^' Mr week 



15. Did youf^ipl^f o r f i na nc i al^assls tan cG ( I oa n or sc hoi a r>h i p) 
whil.e.St%^im'ilege? 4#tpf 

"^i^jGS, b u t I lef t' bef ore ■ i • f o u nd o u 1 1 f I r e ce i v ed i t 

^^•^ 

igM^*sion to leaver a particular college can be 
ji^t^ied^y a variety of reasons. Please circle the letters 
OW^^hitvsf^reasons that coritributed to your decision 
— -;oqg:of/ege. 



10. 



a. Please write in your major or area of study at our 
college. . 



b Now look at List A: Majors and Areas of Study and 
. enter in the boxes below the code number of thi 
category m which your major or area of study falls 



11. a Was our college your first choice? 



0 Yes 
No 



b. If no, what kind of college wai;y our first choi( 

0 ^PLihlic two-year col leg|^g^^^ 

1 A public four-year col le'fld"0wSn^S§r5ky.^^ /w. 

2 A private college or u^kewmr^^^^^^ 

3 A vocational/techmj^lllql^lfl^l^a^ 
nursing, trade scHoolT^p^lKSlnei&^^h^ 

L4 Other WW^W V- 

What was the namQ of the coIl^^w^Was your first 
choice? , <^'^-0'^^0 ^Pf?' 



iwas your overall grade 




AcaderhiC'Reasons 

""X^hieved my academic goals 
Transferred to another college 
Needed a break from college 
Courses/programs I wanted were not available 
Dissatisfied with my a.cademlc performance 
Dissatisfied with the quality of teaching 
Dissatisfied with the learning environnieril 
Course work not what I wanted 
Unsure of my academic goals 

154 ) Other ^ 




1 3.00 to 2.01 

2 2.00 to 1.01 

3 1.00 or less 

-4 Unknown or did not have one 



Financial Reasons 

15") K Did not have enough money to continue 

isf) ' L Could not obtain sufficient financial aid 

1S7 M Could not earn enough money while enrolled 

l.sa N Other 

Other Reasons 

O Achieved my personal goals 

MM P Accepted a |ob or entered the military 

161 Q College experience not what I expecte?d 

162 R Few people I could identify with . 

163 S ' Moved out of the area - 

164 T Could not work and go to school at the same time 

165 U Other responsibilities became too great 

166 V Personal problems 

167 W Other : 
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17. From the list of reasons in question, 16, please select 
the three most important reasons and enter their codes 
below For example, if the most.important.reason was 
that YOU "Transferred to another college.;' enter the 
letter B in the first box. 



Most! 1 

lru|X)rtant I 1 



Second Most 
Important 1 — 1 



Third Most | — 1 
Important I — I 

170 



\7\ 
\72 
17^ 
^74 
17S 
171. 

177 
17H 
17'» 

im) 

IB1 
IB J 

\^^^ 

\M 

ur* 

IH(. 
1H7 
1H8 
UIM 
VW 

r>i 

VM 



0 \ 
0 1 



0 12 3 
0-123 



0 1 

0 1 

0 1 

0 1 

0 1 

0 1 
0 1 
0 1 
0 1 



18. The followinK are services provided by colleges. How 
would YOU evaluate these serv.ces as provided by our 
college? For each service, c/rc/e the number of the 
response that is most appropriate. 

I did not know about this service . 

I knew about this service but did not use it 

1 used t'his service and was satisfied with it 

II used this service but was not satisfied with it 

2 3 Admissions 
2 3. Registration • 

Business office 
Academic advising 
Guidance, counseling, and testing 
Reading, writing, math, and study-skills 
improvement //? 
Tutoring 
Minority affairs 
College cultural programs 
Recreation and athletic 
Financial aid _ 
Student employment 
Career planning 
lob placement 
Housing services 
Cafeteria 
Health services 
Library 
Child care , 
Book sto rev 
Parkinii j^'ij'k^^ 
Campus security '' 



ADDITIONAL QUESTIONS SECTION 

Addi^onal questions m"<iy have been, added to this 
printed fomvby your coll(?ge, If you have been asked 
to answer addifion^'al questions, please use the boxes 
below to record your responses 

□ □ 

20 21 22 23 ^ 24 

V)u 1S7 



□ 

25 



□ 

26 



27 

202 



28 

203 



29. 
2()i 



30^ 

2oV 



31 



32 

.■207 



33 

2(IH 



34 

2()'J 



" Piease^use the space^ lielow for any comments you have 
:;ib6ut our college, this questionnaire, or'ahything else yon 
care to share with us. 



0 12 3 



0 1 

0 1 

0 1 

0 1 

0 1 

0 1 

0 ^ 

0 1 



19) 0 12 3 



Other; 



l')4- 



19. a. Do you currently fciV^ejpians;^ 
f~0 No. not at this time "<;y.V!,;^ 

1 Yes. I plan to reenroll at this college 

2 Yes- 1 hayealready enrolled at another college 

3 Ye£ l plan to enroll at anqthet college 
--4 j arri currentjv^ut^ ^^^o^'^ ^"Y additional 

■,:educatjon;'A>-:V;^^^^ 
b If youHircIedl^ 3. please write iK the 

name of the :coti# P»<"^" ^° °' 
attending.;- ; : 
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Recent-Alumni 
Questionnaire 

(Four-Year Institutions) 



PERSONAL IDENTIFiq^TION SECTION 

Do not complete this section unless you are asked to do so. Please print. 



I AS I 
NAMI 



























MKSI 
NAMI 



















MUDOIJ I I 
!NIIIAr I I 



ANY OIHl K NAMl VVMrCM NUY AtH'tAR ON YOUK SCHOOL OK COl LFCI RrCOKDS 



SI UDl N I \D\ N r IF IC A r ION NUMHI R 



lElFI'MONF NU.StlUR . 



f'l RAtANI NT .SV\U INt; AnOKI SS 
SIKH r AND NUMHI K 



SIAU 



National Cenler for Higher Education Managemenl Systems 

The College Board 
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STANDARD QUESTIONS SECTION 



INSTRUCTIONS: 

Specific directions are yivcn for completing many of 
the questions in this questionnaire. Where no directions 
are «iven, please circle the, number or letter of the 
most apfiropnatc reiiponse. such as >n the sample 
question below 

S.imp/e. 

4. Are you rurrentlv married^ 
0 Yes 
©No 

If you are not currently married, you would circle the 
■ number 1 



The following statements reflect the yoals of many college 
students. In fhe first cohnw, p/oase c/rc/e the /cffers of 
(hosegoa/s that were import.mt to you when you uttvnded 
our coflegv. In tho svcond co/umn. c»rc/e the letters of those 
tiojh you feel you are ac/i/ev/n« or hinv .ichieverl as a resi//f 
of voi/r expcr/ences a< pur co//e«e. 

These goals were important to me when I attended 
this collect? 

Thesegoils l am achieving or have achieved 

I Academic Coals . 
m A 'K) A ; Tojncrease my knowledge and 

■v^:-,ur^^ta^ in an academic field 
«n B 'i2 B ' to ii^^^^^^ or degree 

m C C TocomipS^^ 

to anothereduca^^^^ institution 

<)S ;.b.il5-'J<» D Otherg: 



F 



1, What is your sex? 
-0 l-emale 
Male 

1 low do you describe yourself? Clfc/e one. 
r-0 American Indian or Alaskan Native 

1 Asian, Pacific Islander, or Filipino 

2 Blnck or Afro-American p^^^ 

3 Hispanic. Chicano, or Spanish-speaking American^|^^^ 

4 White or C au ca s I a n ^■^>.^^.-/.f-s:><.vjf5/*{^<.-^>^ . 

-5 Other 

-3. How old are you? 
r-O Under 18 
•1 18 to 22 years 

2 23 to 25 years 

3 26 to 30 years 

4 31 to 40 years 

5 41 to SO years 

6 51 to f)0 years 
1—7 61 years br more 

4. Are you currently marriepj?^.. 

p.0 Yes 
»^-Ll No 



Pareer^rec>aration Coals 
'"^^^V^^i^i^^^^^ ^^^^^^ interests 



^(^f^^p^ long-term career pi 
102 Cii5;rp'"prepare for a new career 
104 H "bther : 



ans and/or 




lob- or Career-Improvement Goals 

To improve my knowledge, technical skills. 

and/or competencies for my job or career 

To increase my chances for a raise and/or 

promotion 



K Other. 



lU M 



117 



N 
O 



ricted moSiiil^i^," ^ , . ' ^ 



Do you feel that 
Ofc/eallfhaf 

0 No ..:V'.=J=^j:j... 

1 Yes, restricted mbbUltyj^-*/ 

2 Yes,- restricted beartnggl 

3 Yesi- restricted vision 



114 
121 
121 
121 



llH 



120 
122 
12-1 
'12f> 



4 Yes-^uVl prefer not to record it on this form 



H4 
H'l 
W» 

6. Howiorig:^^ 

2 Two-yeajreJ^'si;,- 

3 Three years ^ 

4 Fouryears^ 

5 Five years 

6 Six years 
-7 More than six years 
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Social- and Cultural-Partic ipation Coals 
To become actively involved in student life. . 
and campus activities . 
TOincrease rriy participation in cultural and 
social events 
To meet people 

Other : ■ — 

Personal-Development an d Enrichment Goals 
To increase my self-confidence ; 
To improve my leadership skills . 
To improve my ability to get along with others 
To learn skills that will.enrich my daily life 
• or make me a more complete person 
To develop my ability to be independent, 
self-reli.'int. and adaptable 



1 2P U 1 



U Other. 



From the list of goals in question 7. please select the three 
that were most important to you when you attended this 
college and enter thoir*codes below. For example, if your 
most important goal was "To obtain a certificate or degree, 
enter the letter 13 in the first box * ' , 



Mostrn 
Important L — I 



Second Most [ I 
Important I — J 
..132 



Third Most I 1 

Important I 1 

i:u 
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9. Wfi<it was the most recent ciMtificntc? or (fc«ree you 
received from our' college^ 

0 Certiflcite 

1 Assoc mtedeyree 

2 Bachelor's (jeyrec? 
IM-J 3 M.ister's degree 

A ■S[>ecMltst degree (e g, rdS) 
S (Votession.il degree(e g . medicine, l.uv. theology) 
b [;)()( tc)r,il degree (e g . Pfi P.. i d D . D H a ) 

10. A Please write m the m.i|or .or <ire,i ot Miid\ Mf • ; 
wjth the certificate or degree referred to ir^ ,>.*-s!ion • 



15. 



b Now look at List A: Majors and Areas oi Study atui 
ejUer.in the boxes below the co(fe nijrTil)er of the 
category m which your major or area of study falls; 



What certificate or degree were you seeking at the • 
college referred to in ques tion 14? 
-0 Certificate 

1 Associate degree 

2 Bachelor's degree 

3 Master's degree 

A Specialist degree (e.g.. hd S ) 

S Professional degree (e g, medicine, law, theology) 

b Doctoral degree (e g . Ph.D., Ed O . D B A } 



16. a Please write in your intended major or area of study 
<it the college referred to in question 1 4. 



b Novv look again at List A: Majors and Areas of Study 
and enter in the boxes below the code number of the. 
category In which your intended major or area of study 
at the college referred to, 



11. If you plan to continue your ecJucation, what is the 
bighi'st degree you ultimately plan to earn^ 

-{) Certifir.ite 

1 Associate degree 

2 Bachelor's degree 

3 Master's degree 

4 Specialist degreele g.td.S.) 

5 Professional degree (e.g., medicine. law, theology)'51^5 
M) Doctoral degree (e.g., Ph.D., Ed.D., D.B.A.) 

12. Have yoiijaken any licensing or certification examinadoiH^ 
related to your major or area of study at our college? ^¥§^1? 
-0 Yes, I. have taken and passed an exani J|^jSt:|^$^|^ 

1 Yes. I have taken an exam but do not y^tkribw3l®S 
the results M0^if0&^^^^ 

2 Yes, I have taken an exam but did not passi^^^J'^^'i^^ 

3 No, I have not taken any exarris, but plan to do^S:^^;^ 
•4 No. and I do not plan to take^ajiv '''^''^Wt^'\ 

13. Since completifig your program' atO^^^^^ have VOii 

enrolled at another colleeef -'i^^^^^^^^^ 

' ■ .^ jf Noj^slcip to quest ion^lV. 



?^'!v??3i;H!!^i^^ o^"" college prepare yoii for your 
i-'^^SA^collegeWork? 



ulditional 



' '■'^^ f^O p repa ra l ion 

Good y^^^^^ ra lion 

2 ^/f^deqiiate preparation 

3 rhadequate preparation 
^^^^'^^^i^Does not apply 



. 18;^Did you transfer any credits fror.i our college toward 
5^ your additional college work? 
pO Yes 

i-N J 1 No, I did not try to transfer any credits 
1-2 No, I tried but they were not accepted 



1 No ■ 



14. 



a After your program at our,yc6|je^^^^^ kind of 

college, university; professional;;oriVbca^ school 
did you most riecently attend?'V> v. . ^ ' 

^0 A publiic^tyyb-Vear'cq^ 

1 A public -fourryear c 

2 A priva te. eo I lege; o^ ii n ivei-s it y 

3 A ydcatjdnaj/tischnic'a^ fiospital school of , 
fHjrsing/trajde'school/^o^^^^^^ school 

■4 Other ' 



19. Are you currently employe<I? 

pO Yes, I have a full-time job outside of the home 
r.!)-^ 1 Yes, I have a part-tim^* job outside of the home 

L2 No. I am not currently employed outside of the home 

^ IfNo.sk ip to question 20. 

20. a. Describe your current job (e.g., account.uit, engineiv, 

salesperson, teacher). 



b Please write In the name of that institution. 



b. Now look at List B: Occupational Titles and enter in 
the boxes below, the code number of .the category 
' in which your current job falls, 



135 



21 After completing your program at our college, how lont 
didyou look forwork before obtaining your f.rs ,ob 
pO Had a job which continued after I completed my 

program . 
1 Obtained a job just prior to graduation 
,sH 2 Less than two months after graduation 
\ Two to three months after graduation 
4 I-our to eight months after graduation 
L-r, More than right months after gra(iuatK,n 

22. How did you find your first iob^ 

r-O College placement office or professor 
1 1 Professional periodicals or organi/ations 

2 Civil Service application 

:\ limployment agency , " . 

4 Newspaper advertisement 

5 Direct application to employer 

6 l-riends or relatives 

U; other ' ~ 



24. 



How well did our college prepare you for your first job? 
pO Excellent preparation ■ 

1 Good preparation 

2 Adequate preparation 
,3 Inadequ^^te preparation- 
-4^ Not applicable to first job 



25. ^o what extent is/was your first job related to your major. . 

or area of study at our college? 

pO Directly 'related 
r,7__ 1 Somewhat related 

L2 Not related 



26. 



23. What is/was your annual salary or wage in your first job? 
pt) Less than S3.000 per year 

1 $3,000 to $5,999 per year 

2 $(>.0()0to$8,999 peryear : 

3 $9,000 to $11,999 per year . , 

4 $12,000 to S14,999 per year . v^; ^ 

5 $1 5.000 to $1 7.999 per year ■ -^^^ ^v'^ 
b $18,000 to $20,999 per year 
7 $21 .000 to $23,999 per year . m:;:^^,^^^ 

-8 $24,000 or more per year 



M YOU currently are not employed or are working " 

in a job related tcyour major or area of study at our 

college, which of the following applies? 

O^neyer looked for work related to my major or 

ai^aof.study^ > 

\ |<>oked^for work related to my maior or area ot 
study i>iit could not find any 



: . 27 Whether YOU are currently employed or not. woul<l you 

; 5;:';Sr related to your major or area of study at our college? 

.•':''J?.>>?'"'',io''Yes ■ ■ 

'•'«?d.No 




rollw If you hav.. beon ..skcd to nnswer additional 



ADDiTIONALQUEST IONS,SEgi^ ;|| 

A<l<IUi^al <,u«tions may have bei a^d^ iftilt <°'- ^our 

'^■^■•^^^^a- a a a a n n n 

„„, u.^■ . u^ rrimi:'m.:^ >s ■ ^ 



IMcas.. us.- spar.> beiow-fdrany comhients y<,u have- 
to slwri- with us. 



about our . ollciie, this qucstionn, 



lire, or anythhiK else vou ( are 



10M27SU'RoU2llA.n() 
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Long-Term 
Questionnaire 

(Four-Year Institutions) 



personaCT 

Do not complete this section unless you' are asked to do so,' Please print. 



I AS t 
NAMl 



























FIRSr 
■ NAMl 



















MIODI.I 
INinAl 



□ 



ANY or HI R NA.SU WHICH MAY AI'FM.AR ON YOUR SCHOOL OR COlllCt Rt CORDS 
SlUni Nr IDf.N IIFICAnON NUMIU R 



II LECMONf NUMB{ R . 



■ I'I RMANtNhMAILINC ADDRtSS 
NUMHtR AND STRUT . 



STATi; 



2IPC0DE 



11 THIS IS A NI.VV ADDRtSS FM.tASE CHI CK Ht.RI, 



□ 



National Center for Higher Education Management Systems 

The College Board 
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STANDARD QUESTiONS SECTiON 



INSTRUCTIONS: 

Specific directions are given for completing many of. the 
questions in th.s questionnaire, Where no directions- are 
given please: circle the number or letter of the most appro 
priate'response. such as in the sample question below. 

Sample:. 

4. Are you curruntly married? 
0 Yes 
0No 

If you arc not currenMv marned, you would circle the 
number 1 



7. When did you complete ypur program at our college? 
Please enter the year m the box below. 



9. a 



1. What is your si«x? 
0 Female 
Male 



What was the most recent certificate or degree you 
received from our college? 
(-0 Certificate 

1 Associate degree 

2 Bachelor's'degree, •, 

3 Master's degree;/ Vi,, 

4 Specialist degree^Ce.g^.-'Ed.S ) 

Professional 'degree:(e.g., medici law. theology)^ 
-6 Doctoral degreeCe-g., Ph-D . Ed.D. D IS A.) 

Please write in femajbr or area ofitudy associated 
with the degree or certificate referred to in question 
a. !f you received- a;'degrw;;or certificate with a 
"double" major, please w^^^^ both. 



7*) 



-a 



^iSoW'do you describe yourself? Circle one. 
-0 American Indian or Alaskan Native 

1 Asian. Pacific Islander, or Filipino 

2 Black or Afro-American 

3 Hispanic, Chicano. or Spanish-speaking American 
4' White or Caucasian 



b r Now^lodk at L(st:A::iMa|brs and Areas of Study and 

V .'.^^enteRl^^^^ ^he code number{s) of the 

"'^c3[egoi|S«|^A^ your maior(s) or area(s) of 



-5 Other 



*J7-KX) 



(Use this second box 
only .if you took a 
"double" major.) 



How old are you? 
^0 Under 18 years 

1 18 to 22 years 

2 23 to 25 years 

3 26 to 30 years ^ 

4 31 to 40 years . • 

5 41 to 50 years 

6 51 to 60 years 

-7 61 years or more 



\. Are you currently married? 

^0 Yes 
'^-Ll No 



5, Do you feel that you 
■ C/fc/e all f^a^ app/y. 
Hi 0 No 

ft4 1 Yes, restricted mobjMVT^^jj™™ 
m 2 Yes, restricted hearing "i^^f^^m!^ 
a6 3 Yes, restricted vision ■^v^^->mi^Li.^'^.- , 
87 4 Yd but l,P5e?er^ot ^° '^'^^li^ir'^ 
m 5 Other _ ■ •^^ >' '&^^^' 



, '""^i^^'llfiiSlsin^ vour program at our college, have you 

'"^tzgg^nciertaken further formal study? 





p-lf No. skip to question 17. 

„ our college what kind of. 

/, professional', or vocational school 
attend? 

..y. lege 

A public four-year college, university or 
professional school ' / 

A private college, university or professional 

school ..If 
A vocational/technical school, hospital school of 
nursing, trade school, or business school 

L_4 Other , 

(Specify): ^ ' 

Please write in the name of that institution. 



(Please do not write in 
this box ) 




college? 



Three years 
Four years '"''^0 
Five years 
Six years 

More than six years 



12. What degree or. certificate were you seeking at the 
college, university, professional, or vocational school 
referred to in question 11? 
^0 Certificate 

1 Associate degree . ■ 

2 Bachelor's degree 

3 Master's degree 

4 Specialist degree (e.g.. Ed.S ) u i ^ 

5 Professional degree (e g . medicine, law, theology) 

6 Doctoral degree (e.g.. Ph D , Ed.D., D.B.A.) 
-7 No degree or certificate (e.g. job advancement, 

self-enrichment) 
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13. Did you complotL' the requirements of the certifictite or 
degree indi(<itcd in (juestion 12? 

0 Yes ' . , . . . 

1 No, but I am still enrolled seeking it 

2 No. but I still plan to complete it even throdgh I 
nm not currently enrolled 

J No. and I do„not expect to complete it 
4 Does not apply 

14. a. Please write' in the major or area of study associated 

with the degree or certificate referred to in question 
12. If you were pursuing a degree or certificate with a 
"double" major, please write in both. 



N(j\v look again at List A: Majors and Areas of Study 
and enter in the boxes below the code riumber(s) of 
the Cciteg()ry(ies) in which your ma)or{s) or arca(s) of 
study fall(s) 



15. 



(Use this second box 
only if you pursued a 
"double" major.) 



How well did our college prepare you for your addi- 
tional formal education?' ' ' 

0 F.xcellent preparation 

1 Good preparation . 
]1 Adequate preparation 
3 Inadequate preparation 

■—4 Does not apply 



19. The fol levying statements reflect some of the outcomes 
of college education or training. //) the first column, 
phase c/'rc/e the letters oi those outconies, which you.,, 
reali/.vd yv/ien yo(/ attended our college, /n the second 
column, circle the letters of those outcomes you (eel you 
have realized or <jrG renli/inf> since you left our co//ege. 

These are otit conies I realized while, I attended 
your college 

These are out conies that I have realised or aiii 

realizing since" l^lisfiv^ur college 

A(:a(iemicCollfe -^ 
Ui A )22 A An increase .in my,.knowl('dg^;dn(t 
u nde/standiiig ;in . an acadernic: f irld 
A <:ertific^te^Or jciegR'e .i.^^' -y 
Completod Ihei cbliniey to transfer 

to another educational instttution 

U7 D Uh D Other fsf)erify): ' 

. ; > . = ^ Career'Preparation Coals 
1 } 30. i^pls^p V ered jcaree^ n t eres t s 



1 n Fi^03if^J^(.^r7^ career plans and/or goals 
■!^0^%H .dther|spKg:ify):___ 



.€!^fWiy{7 i^ijaM Improved knowledge 



oir Career- lm[)rovement Outcomes 



■ ^H3|!p^!42;lC|^-' other' (specify) 



technical skills, and/or 
competencies for job or career 
Increased chances for a r«')ise an(l/or promotion 



16. 



out your options for further forni^':0d^^^s5^§§^&^l 
completed your program atour..coilMe?Ji^ '"^^^S^W^^^ 



17. 




How would you evaluate the counseling and a^ 
we gave you about 
cation after you 

0 Excellent 

1 Good 

2 Adequate 

3 I nad equate 
^4 Does not apply 



What is the highest degree^brJci^rtH^ ultim 
plan to earn? (If this is the^same^^as^ifje^flG^^ 
hold, circle that degre^.)||f;^^|g|^?^^ 

0 Certificate ^Ipl?!!?,^^:^ 

1 Associate ^$0' 

2 Bachelor's degree 

3 Master's degree ' " ■ '"^'^i^j^^fe-j. 

4 Speclalist;3egree (e.g.. Ed.SjJ^p^^jK 

5 Professional:^egree,,(e,g.. m^dicme^ law, theology) 
b Doax>ra\^e^ie^ D B A.) 
7 Does^ribit afjply5^^)Ss)SS^^ 



N 

I4M -O 



you now 



Social- and Cultural-Participation Outcomes. 
Became actively involved in student. life and 
campus activities 
M Mf. M Increased participation in cultural and «iocial 
events ' - ' 

J4rt N Met people I otherwise might notjiave known 

O ■ Other (specify) [ . 

Per sona foe ve lopm rnt and f nrichment 

Outcomes 
III P r.j P' Increased self crtnfidence 
. iiiQ. ri4 Q Improved leadership skills ^ • 

I'i'; K)h R Improveci ability to get along with others 
K.? S r.H S Learned skills that will enrich my (jaily life or 

make me a more complete person 
I7t T lui T Dt^veloped ability to be in(iopendent, self- 

r(»lian!, and adaptal)le ^ ' 



W.I U ihj U Other (sf)ccify). 



18. 



How well did ;pur^^ you for the work you 

a re n o w doj (6 r' i|;: y'iplu ; a re ^ tcuirentlyemployed, for 
the work you di d .'mipjs.t'.reic n 1 1 y ) ? 

0 Excellent preparation 

1 • Good preparation ' 

2 Adequate preparation 

3 Inadequate preparation 
^4 Does not apply 



20. I rorn the list of outrpmes in question 1*J; please select 
the three that now seem to you to he the most impor- 
tant outcomes of having attended our college' and enter, 
■ the codes below For example; if you now think that the 
most, important outcome for you was the "increased 
leadership skills" enter the letter Q in the first box ' 



. Most 
Important 



□ 



Second Most 
litiportant 



□ 



Third' Most 
Ihiportant 



□ 
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21. Since you complcu4J your proBram at our college, have 
you been eniployi'd for pay? 
-0 Yes. I. am currently employed full-time 

1 Yes. 1 am currently employee) tJart-time 

2 Yes. t was employed after leaving your college but 
. currently am unemployed and looking for work 
3. Yes, I was employed after leaving your college but 

currently am unemployed and not looking for work 
L-4 No. I was never employed after leaving your 
college 



23. What was your annual salary or wage in the first job you 
• had after you completed vour^)rogram at our college? 
What is your current annual sS^uy or wage? Grc/e f/ie 
■ number in the first column wbia\hcst cy&rcr/bes your 
sa/ary in the first ioh you f\id a/fe/ con?p/ef/n« yoi;r 
program at oi/r co//ege. Circle the nurhl^^r in the seconc/ 
co/i/n7n which best describes your ci/rrenlxsa/dry. // either 
job was part-time, g/Ve the ■ appro\irrii\te full-time 



22. 



"// No, skip to the Additional 
Questions Section 



What was the first |ob you had after you completed 
your program at our tollege (eg, accountant, 
engineer, salesperson, teacher) 



o(ntivalent annuol salary 
Starting salary Tn your jrstijob after college 
Salary at cijrf,enC:|i6b ; 



\ 



b. What is your current job? If you are not currently 
employed, what was your most recent job? 



t-0 
1 

2 
i 

5, 
6" 



pO Less tHan $i2,p6() per year ' 

2 $18,()0d'to $2iWper year 

3 S24,000 to $29,999:por year 
A $30,000 to $35,9^ per year 

5 $3b,000 to $41,999 per^ear 

6 $42,000 per year or more 
^7 Does not apply ; 



Now look at List B: Occupational Titles and enter in 
the boxes below the code nuriibers of the categories 
in which your first job and your current job fall 

First I — I — I 



Current 



Job 
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ADDITIONAL QUESTIONS 

Additional questions may have iaeen 
" l^ucstionsrpiease u^'thrtoxes-be 

□ D □ □ 



24 

173 




Jprn bv^'^our college. If you have been asked to answer additional 
^^pfonses^ 



25 26 2^|>.28 ' 29 • 31 . 



32 



33 



34 

IHJ 



35 

184 



36 

185 



37 

186 



38 

1»7 



Please use the 



space bebwfora^^^^^^ulou'college- th,squ 



lestionnaire, or anything else you care to share with us. 




0(.»201 l^)(XX14()0 
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Samples of Local Questionnaire Items 



Naturally, if local questions are to be asked, their design and format should reflect 
particular local needs. The following suggestions are intended to demonstrate the 
kinds of local questions that other researchers have used and to help stimulate ideas 
about how this aspect of SOIS might be used. 

5> . . ■ ■ . 

I ■ ■ . 

Overlapping Questions 

-While-the same-question:is always phrased in the sam 

naire, not every question is on every form. A local'researcher might wish to examine 
side by side.each of the questionnaires in the SOIS series (whether all will be used or 
not) to see if there are items on one questionnaire that might be usefully added to 
another for local purposes. The Enteririg-Student Questionnaire, for example, asks 
if the student had enrolled previously at any postsecondary institution. That ques- 
tion is not included on the Continuing-Student Questionnaire. An institution . 
might wish to know which of its continuing students came, from some other 
postscondary institution. The item from the Entering-Student^Questionnaire 
might be modified for the Continuing-Student form either to elicif a simple yes/no 
response to the questiori ''Have you attended any other postsecondary educational 

TnTtitution?'' or to collect inforniation about, the specific kind of prior institution 
(public two-year college, public four-year college, university). 

Similarly, a local question might be added to the Continuing-, Former-, and 

■ Program-Completer/ Gj-aduating-Student questionnaires asking if respondents had 
applied for financial aid, what their primary occupation/employment status is or 
had been, or whether this was their first-choice institution. This kind of overlap 
may be particularly important to an institution that is not conducting. longitudinal 
studies or that lacks the capability to match questionnaire responses with master- 
file information. . * ; 

. - i ■ ^ ■ ' 
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* Loc^ter Questions 

An institution may be interested in specific information about where its students 
have previously lived. For institutions v/ith a local service area, the information 
may identify the specific geographic location or the specific 'Teeder school." For 
those with a broader service area, it may .be 'phrased as a question of distance or of 
location. Some possible kinds pf questions are: * . 

At which of the following schools or colleges were you last enrolled? ^ 

What is the zip code of your permanent residence? 

What is the distance of your permanent residence from campus? 

In which of the following states/regions is jjour permanent residence 

located? 

A muiticampus institution 'that has not otherwise coded its questionnaires 
probably would want to add a local question asking respondents to indicate cam; 
puses at which they were enrolled. ' 

Mobility Questions 

Some institutions may be interested not only in the areas in which their.students 
have lived and their current local and permanent residence's, but also in where 
students reside or plan to reside once they leave the college; institutions may also 
want to know how mobile students are after graduation. For institutions interested 
in such information, the following kinds of questions might be helpful: 

Wliile you were attending our college, were you a legal resident of the 

state of ? 

In what state are you currently residing? 

What are your long-term plans in terms of residence? 

In what state is your current job? ; 

Travel Questions 

• Spme institutions, particularly those with parking problems, may want to get infor- 
mation about their students' commute to campus. The following might be asked: 

How do you travel from your residence to the campus? 
How long does it take you to get from your residence to the campus? 
How many days a week do you park a car on campus? 
What would you do if the daily charge for parking oh campus were raised 
to$ ? 

If the campus instituted a shuttle bus service from _ — _ to _ — . , 

how many times a week would you use it? 
If the metropolitan transit district carries through with its plan? to increase 

fares to $ ^ what will you do about travel to and from campus? 
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^Financial Questions 

Other than asking entering students if they plan to apply for financial aid, the SOIS 
questionnaires do not inquire about the financial plans, resources, costs, or other 
financial problems of students. Some institutions .may wish' to collect this informa-' 
tion in the SOIS surveys, although there are other standardized questionnaires 
designed specifically for these purposes. (Those interested in in-depth research into 
financial areas should review the 1976 College Board publication, A Guide to 
Student Aid Research: Using the Student Resource Survey and Student Expense Study 
Service,) The investigation may deal with family financial background, current ex- 
penses, or patterns of financing. Accurate.estimates can be determined, depending 
on the level of com"plex^ty and number of local questions added. 

A determination of financial background would require the student to respond 
to a range of op^tions about parental income: 

Which of the following intervals best describes your parents' income last 
year? -Be sure to include their total "annual income from all sources 
(such as salary and wages, pensions, interest and dividends, public. 
" • ^ assistance). .* / , 

* Similarly, students' dependency status could be determined by a simple yes/no ' 
response to ''Are you dependent on your parents for financial support?" Formore 
s^pecific information; questionnaires vSTiould include questions that ask where 
students lived for the last three years, whether they had been claimed as dependents 
for federal income-tax purposes, and how much money they had received from 
parents or guardians. 

■ Other areas of financing can be examined simply or in detail. Students may be 
asked "What would you estimate to be the total cost of a year's education for yoii at 
this "institution?" or "How much do you spend each year on each 'of the following' 
items?" Financing patterps may be determined from a simple "Check each of the 
following sources that you used to finance your education here" or "Which interval 
describes the amount you actually received from each of the following sources 

during the 19..: academic year?" 

Some institutions might be interested in investigating the behavior of students 
or their reactions to alternative methods of financiiTg their educations. The follo\v- 
ing might be included: • * • , 

What is the highest amount of tuition you think'you would be willing to 
pay for the program in which you are enrolled? 

What would be your response if tuition were increased^to $ ^_? ' 

, How much money would you be ^yilling to borrow to finance your educa- 
tion at this institution? ' 

How would you prefer to repay money borrowed to finance your edu- 
cation? 

e 
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There ai;e a variety of^i^^ple and complex questions about financing an educa- 
tion that might be considered. Most campuses have a director of financial aid who is 
experienced in and knowledgeable of the kinds of issues and problems involved in 
studies of financing patterns. It might be well to involve that person in the survey 
planning process if this area is to be investigated. 

Information ^ailability and Quality 

Particularly with entering students, an institution may want to evaluate the amount 
and/or ^Iky-OiWoTmationYfiatl student has about the institution itself Some 
^ ' ofthc kinds of questions that might b^^gi^wd are: 

How easy' was it for you To get the information you needed to apply for 
admission? 

How would you rate the quality and quantity of information you received 
about the costs and financialaid available at this institution? 

How would you rate the- information that you have received from this 
institution abatit o'pportunitiesior employment in your major field 
foUowi.rjg graduation? y \ 

The'thstitution might also be interested in the-i^ind of prior information, 
■ . guidance, and counseling the student had received: 

How would you rate the quality and quantity of information yoil received 
in high school about the various opportunities for postsecondary 
education?,. 

How would :.you 'rate the vocational counseling you received in high 
school? 

Educational-Satisfaction Questions 

Many faculty, adijwtiistrators, students, and constituents are interested in how 
studerxts feel about the quality of their educational experiences and whether they 
are satisfied with the contribution the college has made to growth and development 
in certain areas. In trying to obtain such information-, it is worthwhile initially to 
gain some understanding about how students value a college education in general, 
and then ask students questions about the extent of their satisfaction in more 
specific areas tJf growth and development. FdT instance, the following series of 
questions might be initially asked of students: 

In general, how well do you like attending college? 
If you could start over again, would you still choose to attend our college? 

. RegardlesE-sfeny vocatiohSf benefit college may have for you at this time, 
do you think,that being in college is an important and beneficial 
experience? 
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This initial series of questions could be followed by a second series of satisfac- 
tion questions concerning the extent to which students' experiences at this college 
contributed to their progress in areas such as vocational preparation, critical think- 
ing, human relations, and verbal and written communication skills. 

Other Local Questions 

The list of kinds of questions that a particular institution might wish to add to the 
standard SOIS questionnaires potentially can be as long as the number of institu- 
tions using the questionnaires and the groups of students they will be surveying. As 
NCHEMS and the College Board gain experience in helping institutions develop 
local items to be added to the standard SOIS questionnaires, an inventory of local 
items wiirbe created and made, available so that future users of the SOIS question- 
naires will not have to start from scratch. 
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APPENDIX D 



Planning Chart for Survey Activities 



PERSON/OFFICE TARGET 
ACTIVITY RESPONSIBLE DATE 



1. Decide on the objectives of the* survey and the specific study 
questions to be answered. 

2. Meet with a commrttee of potential users of the survey to discuss 
and if necessary modify survey objectives and study questions. 

3. Finalize study objectives and prepare a schedule for survey 
administration. 

4. Study the appropriate questionnaire to ensure that it will provide 
data apprppriate to the survey objectives. 

5. Decide on an appropriate sampling strategy. 

6. Establish a methocl for identifying the students in the sample (total) 
population to be surveyed. 

7. Decide on a method for distributing questionnaires. 

8. Produce a complete list of those to be surveyed; if using a 
computer to generate the list, also generate a computer file 
containing all students fo be surveyed. 

9. Prepare all survey materials for distribution (questionnaires, cover 
letters, follow-up materials, mailing envelopes, return envelopes, 
postage, address labels, tracking sheets). 

10. Prepare a set of follow-up procedures. 

11. Administer or mail out questionnaires. 

12. As returns are obtained, maintain tracking sheets, implement 
appropriate follow-up procedures. 

13. Edit and code returned questionnaires; prepare for submission to 
SOIS Questionnaire-Analysis Service. 

* \ 

14. Integrate data with institutional master-file data. 

15. Document analysis printouts. \ 

\^ ■ ■. 

16. : Prepare initial reports; meet with users committee on resjults 

obtained. ^ . 

■ x 

17. Respond to requests for information on demand. \ 
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SOIS Questionnaire- Analysis Service: f 

Output Documentation and 
Guidelines for Further Data Analysis 



AcGompanying each report produced by the SOIS Questionnaire-Analysis Service 
is documentation on how the data were organized for computer analysis and on how 
the cross-tabulations included in tlie report were prepared. This documentation is 
contained in two tables—the Question Table and the Cross-Tabulation Report— 
which appear at the end of each report immediately following the index. The pur- 
pose of this appendix is to briefly describe each of these tables, and to show how the 
information contained in them can be used in designing further local data analyses 
of the output tapes that can be provided by the analysis service. 

The Question Table 

The Question Table illustrates ^ow data from the original questionnaire were 
converted to the QUEST analysis system for processing. (For those who receive 
tape output, the Question Table ^rresponds to the record layout for individual 
student records on the computer tape.) A sample Question Table is illustrated in 
figure E.l. . \ 

\ ■ 
■ • ^ f- i 
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FIGURE E.l 
SAMPLE Question Table for SOIS Analysis 



TITLE - 
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1. QUESTION. This describes the identification, location^ length, and ' 
number of possible responses for each item. Within that section, 

a) NO. is the sequential number assigned to the question for process- 
ing. In the Cross-Tabulation Report, this number is also used to 
identify questionnaire items. 

b) PRT# is a designation,corresponding fo the original item on the 
questionnaire. This number identifies the sequence in which items 
are printed in the computer-generated output and the actual pumber 
that precedes that item in the output. 

c) LOG. describes the starting position of that itefn in the computer- 
tape record. 

d) LGTH. describes the number of positions occupied by that item in 
the computer-tape record. 

e) R# indicates the number of possible responses to that item. In ques- 
tion 005, handicapped status, for example, up to five different 
responses can be recorded to indicate students who have multiple 

''handicaps. 

2. RESPONSES. This describes coding internal to the QUEST system 
regarding processing items. 

3. PRINT. This describes the manner in which the analysis of the item is 
printed (number only, percent only, summary only). 

4. COUNTERS; This describes, the size of the item in terms of core 
storage. 

5. CROSS-TAB REQUESTS. This shows the number of the cross- 
tabulations used against this item. For example, question 010 is ana- 
lyzed using only cross-tabulation 03, while question 020 is analyzed 
with cross-tabulations 01, 02, 03, and 04. The method of constructing 
these cross-tabulations is described in the following section. 



Cross -Tabulation Report 

A sample Cross-Tabulation Report from the two-year college, Entering-Student 
Questionnaire is reproduced in figure E.2. It shows the way in which the cross- 
tabulation columns were prepared, the headings that appear in the cross-tabulation, 
and the items^.on which the cross-tabulation was used. Users of the Analysis 
Procedures will find this report helpful in understanding exactly which responses 
to specific questions were used in producing each cross-tabulation. 
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FIGURE E.2 

SAMPLE Cross-Tabulation Report for SOIS Analysis 



1 1 1 



CHOSiifAIUJlAflONMimiU 



01 ALGOFllfflM I 001 01 - 

? 001 00 cjiARI 



} 004 01 
4 U04 00 

f) m 00 

6 00[> 01 0? 03 04 O'j 



© 



Nor 

HEADING, ^« MALES FtMALES NOT MAfiniED MAIIHIED MANOICAPPta) MANl)ICAPHi:t) 

USED ON • Oni 00? 003 004 0?0 030 0/0 1)0 1^)0 190 



m AiGonirHM >■ i oo? 04 . 1 

?00?0? ' A 

\ iW^ OJ . ' 

4 00? 00 01 OS NH \ START 

'inooo 

(i no 01 • 



MEADINl. . EIHNIC BACKGROUND FUU. PAfU Z^) 

WMIIE BUCK HISPANIC ^OIHER flME TIME \tf 

! USEDON - OOfi 0^0 040 OHO 120 150^00 \ 



4 



03 'ALGOHUHM • t 00;i 00 01 
? 003 02 03 

3 003 04 [Yj 

4 003 06 
^ 003 0? 



.HEADINO^. *'"*;^*';;23 23 10 30 3lT0M 51TO60 OVERW 

USEDON - 010 020 O'jO 090 1 30 170 ?10 ' . ' 



04 ALGORITHM- 1 010 02 03 04 05 

.2 010 00 01 • STAR! 

3 020 01 02 03 04 OD 06 07 

4 020 00 STARl 

5 ilO 03 . 
'6 210 00 



@ 



, USEDON- ,020 060 100 140 180 ^ , . \ 



NoTEi^ec icxi for descriptions corresponding to numbered items 



/ 153 



1. ALGORITHM. This indicates the way in which student responses 
were selected for inclusion under a cross-tabulation heading. In this 
example, the algorithm 1 00 1 1 indicates that the responses grouped in 
column 1 (headtw. MALES) were those who answered question 001 
(gender) with a response of 01. Similarly, those whose responses are 
grouped in column 6 (headed HANDICAPPED) are those who 
responded to .question 0Q5 (do you have a physical handicap?) with 
responses 0 1, 02, 03, 04, or 05. 

In some cases, student responses to two questions are used to sort 
the responses into cross-tabulation groups. In those instances, two 
algorithm statements will be connected in the Cross-Tabulation 
Report by the words arid or or; and is used when a student responded to 
both indicated questions with the desired response; or is used when a 
desired response to either question would result in inclusion. 

2. HEADING. These are words that appear at the top of the individual 
columns in the cross-tabulations. In many cases, they abbreviate the 
original responses in the questionnaires. The heading HANDI- 
CAPPED, for example, collapses the responses from all types of handi- 
caps (restricted in ability, hearing, vision, and not reported) into a 
single analytical^category. . 

3. USED ON. This indicates the individual questions cross-tabulated by 
thp algorithm shown. In this example, cross-tabulation 04 has been 
used on questions 020, 060, 100, 140, and 180. 

Guidelines for Further Institutional Data Analysis 

In many cases, institutions will want to supplement the cross-tabulations produced 
by the SOIS Questionnaire-Analysis Service with data analyses of their own. These 
may take the form of additionial cross-tabulations not prjrfvided by the analysis 
service, of analyses using more sophisticated statistical techniques such as correla- 
tion, factor analysis>or multiple regression, or of subgroup analyses probing the 
relationships between student background characteristics and questionnaire 
responses within a particular subgroup of students. For example, an institution 
might want to know if the academic aspirations of males and females were different 
for different ethnic or age groups within the institution. ' 

If questionnaire data are matched with institutional master-file data, many 
kinds of local data analyses are possible. For example, an institution may wish to 
relate earned GPA and SAT scores to expressed academic goals and attitudes 
toward the institution. Or the successive responses of a cohort of students to. 
different questionnaires as the cohort progresses through the institution can be 
directly related to one another by means of local analyses. 
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The most efl'iclent way to perform additional data analyses on SOIS Question- 
naire-Analysis Service output tapes or on merged institutional master-file data sets 
is to use one of the many user-oriented statistical packages available. Three of the 
most widely used are: 

1. Statistical Package for the Social Sciences (SPSS). This package is 
highly user-oriented and includes considerable data transformation 
capability (recodes, and so forth) as well as a wide range of statistical 
packages including cross-tabulation, correlation, factor analysis, 
multiple regression, and discriminate analysis. The basic reference is 
Norman Nie, C. Hadlai Hull, Jean J. Jenkins, Karin Steinbrenner, and 
Dale H. Bent, SPSS, 2nd Edition, New York: McGraw-Hill, 1975. 

2. Statistical Analysis System (SAS). This package also provides 

' numerous data manipulation and analysis options. A primary virtue of 
SAS is that it can read and analyze data from several different data files 
simultaneously, eliminating the need for merged data sets with a single 
record for each respondent. The basic reference is SAS Institute, Inc., 
SAS User's Guide, P.O. Box 10066, Raleigh, NC 27605. 

3. P-STAT. This package is primarily designed for interactive computing 
and is particularly adapted for maintenance and transformation of data 
files. It also contains a wide array of katistical-analysis options. The 
basic reference is Shirrell and Roald Buhler, P-STAT-78, P-Stat Inc., 
P.O. Box 285, Princeton, NJ 08540. 

Each of the users manuals for these three packages lu'ains not only complete, 
instructions on how to use the package but also a brief presentation of the assump- 
tions and applications of particular statistical techniques. The reader is urged to 
consult the manuals in detail. c 



APPENDIX F 



Sample Reports from 
Student-Outcomes Assessment Surveys 



■ • . \ 

The NCHEMS-College Board SOIS questionnaires were developed over a three- 
year period. Versions quite similar to those currently available were field tested by 
four two-year and four four-year institutions during 1977 and 1978.. The reports,^ 
inclucied here are drawn from actual data collected by those field-test institutions, 
although their identities have been disguised. In some cases, the questions and 
responses do not correspond exactly with the version of the SOIS questionnaires 
currently available because of modifications made after the field-test experience. ^ 

. The first two samples are intended to show how results of the surveys can be 
summarized for senior administrators or governing boards— they present high- 
lights only.. The third shows how survey results can be used to address a particular\ 
problem area. The fourth shows how the complete survey results can be 
documented as a reference for a variety of campus offices and officers. 

' These reports are intended to illustrate and to suggest ways in which institu- 
tions can use andcommunicate the results of SOIS surveys. Each example is accom- 
panied by a brief introduction that presents some of the reasons why the report is 
constructed as it is and some of the ways in which data presented in output from the 
analysis service were modified to meet particular needs. 
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SAMPLE 1 



A Summary Report for 
Governing Boards or Senior Administrators 



The first sample is of a report on the Entering-Student Questionnaire intended for 
the board or senior administrators of a two-year institution. The emphasis in this 
report is upon providing simple! straightforward, primarily verbal information on 
the characteristics of an entering student body. Particular features of the report 
worth notipg are: ^ 

• an introduction explaining briefly zohy the survey was done 

• an assurance that respondents were representative^ but no metjiod- 
ological details on procedures 

• a description of the characteristics of r^ ndents, in simple declarative 
statements, highlighted for easy readsn;[, 

• a description of opinions presented in the same way 

• a brief conclusion suggesting how the information will be used by 
college decisionmakers 

• a brief abstract summarizing the principal findings, placed before the 
main body of text 

Note that most of the information presented consists of frequency counts on 
major questions and that the three tables included in the report are simple. Informa- 
tion drawn from cross-tabular analyses is presented relatively infrequently, and 
then only verbally. (Many nontechnical people will simply skip over a cross-tab 
table rather than try to figure out what it means.) The intent is td present essential 
information simply and straightforwardly, while at the same time conveying the 
point that a great deal of additional inforniation was communicated to relevant 
decisionmakers as a basis for action. 
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Broo^side College 
As Entering Students See It 



A Report to the Trustees 
Prepared by 
LI Walter 



Abstract 

This report presents, some of the findings of a survey conducted by the College 
using the Entering-Student Questionnaire of the Student-Outcomes Information 
Services (SOIS) made available by NCHEMS and the College Board, It includes 
responses received from 76.6 percent of the students entering in the fall of 1978. 
Data from these students indicate that: x^.^ 
( ■ • ^ : " 

1 . Students come to the College first, to prepare for their future career; 
second, for reasons relating to self-improvement; and third, for 
reasons relating to current job or social factors. 

2. Students see the College as providing them with a desirable range of 
courses in a low-cbst, convenient setting. • 

3. -Prospective students rely heavily on information from teachers, 
friends, and former students in the community in deciding whether to 
come to the College. Information from our admissions-office repre- 
sentatives appears to be considerably less important. 

The survey results include considerably more information than is presented^ 
here. Separate and special reports have been prepared for different officers and 
offices at the College. In the future, additional reports will be prepared for the 
trustees. 
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Introduction 

Throughout its history, Brooksidc College has collected considerable inlbrmrttion 
from its students. Most of the information collected, however, was needed by the 
College for its own administrative purposes. Seldom were students uskcd In any 
systematic way why they had come, what they expected to receive, and how they 
believed the College experience had benefited them when they left. ^ , 

■ The appointnjcnt l)y the Board of Trustees of President Nelson in 1977 
changed that. One of his first acts was to charge the institutional research olTice 
with thejeSponsibility of developing a complete data base about the College's stu- 
dent body. This report is the first of a series growing out of the development of that 

data base. * r 
An advisory committee was convened in the fall of 1 977 to outline the kinds of 
information the College should have from and about its students. Included were 
representatives of the admissions office, the financial-aid office, the faculty, and 
students. In the initial meetings of the committee, it became evident that a number 
of questions would need to be addressed. Among theqi were what students expected 
to get from the College, how they found out about it, wh^t their actual experiences 
were, why they left, and what happened to them after they left. 

After an extensive analysis of the time and expense involved in developing 
suitable questionnaires, the committee decided to use the Student-Outcomes Infor- 
mation Services (SOIS) Questionnaires jointly developed by the National Center 
for Higher Education Management Systems (NCHEMS) and the College Board. 
SOIS provided a series of questionnaires addressed to different groups of smdents, 
collected information relevant to the issues that the advisory group wanted to 
address, and had a predesigned computer-analysis system that prov ided the.kinds of 

displays needed. " ' 

SOIS includes questionnaires for newly admitted entering students, students 
who have previously enrolled at the College and are continuing their educations, 
students who have left without completing their formal programs, graduating 
students, and alumni. The first two questionnaires have been administered; the 
other three will be administered during the current year. This report describes 
some of the findings of the survey of entering students. 

In addition to providing information on enrollment patterns at the College, the 
SOIS questionnaires produced a wealth of information that will help the College in 
other ways. Special reports have been prepared for the deans of e^ch of the faculties, 
for the dean of Student Services, and for the director of Fiscal Planning. _ 

Study Methodology , 

Questionnaires were mailed during the spring and summer to all 2,048 students 
oftered admission for the fall. After a follow-up mailing, we received responses 
from 1,569 entering students, or 76.6 percent of those oftered admission for fall 
1978. A cpmparison of the respondents with some of the known demographic 
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characteristics of the total entering class reveals no significant differences between 
the two groups. We believe that this respondent group is sufficiently large and 
representative to allow recommendations to be made with the confidence that the 
responses represent what would have been found if all entering students had 
responded. 

General Characteristics of the Respondents 

Analysis of the background characteristics of respondents revealed the following 
information: 

• Nearly six irr ten were women (58.5 percent). ^ • 

• Nearly six in tien (58.3 percent) indicated that they would describe 
themselves as white or Caucasian; just over a third (35.8 percent) were 
black or Afro-American. 

• The average age was just under 26 years; women were slightly older 
than men (26.4 versus 25.2) and white students were slightly older 
than nonwhite (26.3 versus 25.4). 

• The average family income was $13,872. Nonwhite students came 
from families with significantly lower mean income ($9,430) than did 
white students (for whom the average was $17,050). More than one- 
third (35.6 percent) of the nonwhite students came from families with 
incomes of less than $6,000', as compared with only 9. 1 percent of the 
white students. 

• More than half were employed, 40.9 percent more than half-time and' 
12.7 percent less than half-time. White students were more likely to be 
working than were^nonwhites(66.4 percent compared to 35.9 percent). 

• In view of their low family income and greater level of unemployment, 
it is not surprising that nearly sixin ten (59.1 percent) of the nonwhite 
students indicated, that they had some concern about finances. Only 
about three in ten (31.9 percent) of the white students said they would 
have any concern about finances. 

• Slightly oyer four in ten respondents (41.7 percent) planned to major 
in Arts and Sciences, 3'5.6 percent in Business Administration, 15.1 
percent in Engineering, and the remaining 7.6 percent in Education. 
About a third (33.6 percent) indicated that they had some prior work 
experience in their intended major field. 

What Are They Looking for? 

AWbstantial ;XU /Tion of the information collected from the entering students 
related to what uity wanted to get out pf their experience at the College— what were 
their goals? For rhost, the goals were serious and related to their future activities. 
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• The most frequently cited goals had to do with career or job advance- / 
mem. More than six in ten (60.2 percent) said that they had come to 

■ prepare for a new career. Slightly fewer (56.2- percent) said their goal 
was to obtain a degree or certificate. Just under half (49. 2,percent) said 
that long-range career development was one of their goals. 

• Other goals had to do with s:elf-improvement of a more personal 
nature. Just under half (47.6 percent) said that one of their goals was to, 
learn skills that will help them enrich their daily lives and become 
more complete persons. Improvement in self-confidence was the next 
most frequently cited goal, reported by 43.6 percent. 

Other goals cited by smaller percentages of the entering students included 
seeking a way to improve their lifestyle, 39.5 percent; meeting people, 37.7 percent; 
getting courses needed to transfer to another institution,,35.7 percent; learning how 
to get along better with others, 31.9 percent; improving leadership skills, 25.7 
percent; improving skills for a current job, 25.2 percent; discovery of vocational 
interest, 24.3 percent; getting a raise or promotion, 1^.6 percent; increased partici- 
pation in cultural activities, 18.8 percent; and more/opportunity for social activity, 
14.3 percent. (Responses are summarized in table. 1.) 

These data shoJ that students at the College typically have as one of their goals 
for attending a desire to prepare for the postcollegiate world, rather than simple 
self-improvement or social/cultural participation! The most common goals relate to 
career advancement and career preparation. Participating in social or cultural 
activities appears/to be less important to the College's entering students.. 

I ' i 

Why Dp They .tiome Here? i 

There are morejthan 2,000 accredited degree^anting colleges and universities ii^ 
the United Stales. There are more than sixty in this state, and there are tweh^ 
within reasonable commuting distance of the College. Presumably among this 
selection of institutions there are a number at which students could ^chjeve the 
goals they set for themselves in enrolling ih postsecondary education. Why, then, 
would they choose Brookside? / , r 

Our enteriiig students were asked to respondto a variety of different aspects of 
the College andW indicate how important an influence each was in the decision to 
enroll at Brooyide. Their responses s^y much for the image that the College 
projects to potential students. ; ^ ^ 

• Nearly eigllt out of ten (78.6 percent) reported that the range of courses 
available influenced their decision to attend. 

• Almost as many (72.0 percent) viewed BroofeJaP' as "convenleni. to 
attend," and Wd that influenped their decissoffi. 

i A similar percentage perceived the College as a low-cost educational ■ 
alternative (69^6 percent). | 
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TABLE 1 



Goals of Students Entering Brookside College 
Fall 1978 



GOAL 


PERCENT OF RESPONDENTS 


Prepare for a new career 




60.2 


Obtain a degree or certificate 




^56.2 


Long-range careec development 




|49.2 


Skills to enrich life 




47.6 


Improved self-confidence 




Improved lifestyle 


~ 39.5 


Meet people 


^7 7 


Obtain credits to transfer elsewhere 


^35.7 


Learn to get along better with others 


^31.9 


Improve leadership skills 


125.7 


Discover vocational interesis 


1 24.3 


Get a raise or promotion 


. -\ 19.6 


Participate in cultural and social activities 


1 18.8 



' Three other reasons were cited as influencing the decisions of more than half of 
th^;_entering students: the College's academic reputation (66.6 percent), the ability 
to work while attending classes (61.6 percent), and the ability to live at home (50.9 
percent). About one-third (34.4 percent) said that the range of student services was 
important. Less than two in ten (18.4 percent) said that friends attending the 
College influenced their decision to enroll.. Table 2 summarizes these responses. 
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TABLE 2 

Factors Influencing Decisions to Attend 



FACTOR 


PERCENT OF RESPONDENTS 


Course offerings 
Convenient to attend 
Low cost 

Academic reputation 


1 72.0 

^ ^= j 66.6 


Can work while attending 
Can live at home while attending 
Range of student services \ 
Identify with fellow students | 


^ 34.4 



i 



In addition to describing why entering students came here; table 2 provides a 
capsule description of the image that the College projects to potential students. We 
are seen as a place that is accessible and affordable, with a good range of courses and 
a solid academic record. Some of the less frequently named reasons may be duplica- 
tions of some of the more frequently named. "For example, it may be convenient to 
attend because the student can work or live at home while enrolled. So too the ability 
to live at home may be one reason why low cost is an important influence to so many 
students. Clearly, however, student services and friends attending the College are 
not serious influences on student choice. 

How Do They Find Out about Us? „ 

In addition to describing what students are seeking in postsecondary education in 
general and what elements of the College's image they think will help them reach 
those goals, the survey sheds light on how students'flnd out about this institution. 

. .Nearly six out often (57.1 percent) said that information provided by a 

teacher or friend was important in their decision to enroll. 
' • Nearly four out of ten (38.5 percent) got information from former 
students or alumni. - . 
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Other important sources of information were our catalog, 37.6 percent; mail- 
ings from the College, 28.2 percent; and material in the newspaper, 13.8 percent. 
Radio and TV advertising and stories were a source for 12.2 percent, while displays 
that the College set up at supermarkets and^ fairs were a source for 7.6 percent. 

Three other "people" sources provided information to some students. 
Employer recommendations were cited by 13.6. percent of our entering students, 
information from a guidance counselor by 13.5 percent;, and information obtained 
from a representative of the College by 5.2 percent. It is interesting that the two 
sources traditionally seen as having the most direct input to potential 
students— guidance counselors and college admissions officers— were the two least 
frequently cited individuals providing information to our entering students. These 
responses are summarized in table 3. 



TABLE 3 

Sources of Information about the College 
Important to Entering Students 



SOURCE OF INFORMATION 


PERCENT OF RESPONDENTS 


.People in the high school ' 


157.1 


Friends or acquaintances 


38.^ . 


College catalog 


37.6 


Information received in the mail 


"=^18.2 


Information from the newspaper 




1 13*8 ' . ' 


College placement service 


^^^^^ 13.6 


People at another college . 


=1 13.5 


Radio or TV 




12.2 


Displays at shopping centers, fairs 




College representative 


^5.2 



The information in table 3 indicates that teachers, individuals in the commun- 
ity, an\l former students are important sources of information about the College to 
our prospective students. This suggests that we should broaden our focus of infor- 
mation dissemination to assure that the general public knows our story^ rather, than 
focusing narrowly on high-school guidance counselors. 
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■ These responses also provide insights into the ways in which we might market 
our image. The importance of our catalog (ij frequently undervalued marketmg 
device) and direct mailings 'indicates that our prospective students are mfluenced 
by what they read in materials -Ehat the College sends to them. The lower impor- 
tance attached to newspaper, ladio, and TV coverage suggests that what other 
media sources say about the College has less influence on student decisions. 

^rvnally, these responses su^^gest that a traditional method of disseminating 
vji&rmation about colleges and umversities-a college .representative talking, to or 
through a high-school guidance counselor-might well be reexamined. Direct mail- 
ing and distributions of the catalog are less expensive ways of reaching prospective 
students than are one-on-one meetings. The College might better spend its 
recruiting budget in the development of more and better direct-mail campaigns 
than in sending recruiters out to find students. 

Conclusion 

The first survey of students entering Brookside Community College reveals a 
diverse student body but one that shares a number of characteristics. The responses 
show Brookside to be a true community institution, drawing a student body cbnsis- 
tem with its mission. Students perceive the college as a convenient, low-cost alter- 
native, with a good distribution of courses and programs suited to their future 
career and self-improvement goals. Knowing these goals should enable us to design 
even more effective programs. Furthermore, knowing the image that we project to 
prospective students should help us develop more effective recruitment and 
outreach efforts. . 
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SAMPLE 2 



A Summary Memo to 
Senior Executives 



. Often the memo format is more appropriate than the report format in communicat- 
ing survey results internally. This sample of an attrition-study report abstracts 
critical executive information from the survey in the context of a previously estab- 
lished collegewide retention program. Thus one emphasis of the memo is to inform 
this program by comparing the results obtained on the ^questionnaire this year with 
those obtained in a previous year. Many of the principles used to construct the. 
previous sample are apparent here as well. 

TO: President Nelson, Vice-President Smith and Vice-President Monroe 
FROM: G, Bennett, Director of Institutional Research 
RE: 1979 Attrition Survey 

As you know, for three years we have attempted to discover some of the reasons why 
students have not returned to Fairview Community College (FCC), by administer- 
ing an annual survey of nonreturning students. The instruments used in this survey 
were provided by the Student-Outcomes Information Services (SOIS), jointly 
developed by the National Center for Higher Education Management Systems 
(NCH^S) and the College Board. The purp9se of this niemo is to inform you of 
some of the salient features of this year's survey. By examining the results of the 
survey andVhy comparing it with last year's survey, ^ye can evaluate the College, 
Retention Program and .effectively guide its future development. Chairman BrisQoe 
and the oiher members of the Student Success Task Force have received a detailed 
report of these fii^dings, and I will meet with them on October 17th. 
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During July of 1979, 2,560 students at FCC who failed to return for at least one 
quarter during the 1978-79 academic year were'sent a questionnai.' v.. AH a follow- 
up mailing in September, 825>usable questionnaires, were recei^^ed V^v adjusted 
response rate of 38 percent". The 825 respondents were divided into three 
categories! 8 percent were seeking a certificate from the college when they left, 20 - ,• 
percent were seeking an associate degree, and 70 percent were not seeking a degree 
or certificate. 

Background Characteristics. The following demographic profile of those not 
returning to FCC was obtained. 

• Almost all respondents (94 percent) were Colorado residents 

• Respondents ranged in age from under 18 to 65, with a median age 
range of 26 to 30 years 

• Of the respondents, 61 percent were female and 39 percent were male 

• Almost all respondents were white (94 percent) 

• Almost two-thirds of the respondents (66 percent) had a high-school 
diploma as their highest degree 

This set of background characteristics is essentially the same as we obtained in 

the 1977 and 1978 surveys. 

Overall, about one-third of the respondents were enrolled one academic term or 
less before leaving, almost half were enrolled one year, and the remainder were 
enrolled longer. Grade-point averages were high (3.01 to_4.00), with only 8 percent 
in each category of respondents below a "C" (2.0). In all categories of respondents, 
the majority were part-time students during their attendance at FCC. Correspond- 
ingly, the bulk of respondents were employed while at FCC. Large percentages in 
all groups were employed full time (36 or more hours per week). Most respondents 
were not receiving financial aid. ' 

Slightly more than 60 percent of those seeking an associate degree were en- 
. rolled piimarily to complete courses that would transfer to another college. Other 
important' goals identified by associate-degree seekers attending FCC were increas- 
ing knowledge and understanding in an academic field, obtaining a degree or 
certificate, formulating long-term career plans, and learning skills to enrich; their 

daily life. n i 

Certificate seekers, on the other- hand, identified the improvement of knowl- 
edge, skills, and competencies for their jobs and the increase in knowledge and 
^ understanding in an academic field as the two most important goals they wished. to 
achieve at FCC Other important reasons for attending included the completion of. 
courses necessary to transfer tp another school and the improvement of chances for 
.a raise or promotion. Those not seeking either a degree oi^ a certificate most 
frequently indicated their important goals to be the upgrading of job-related 
knowledge and skills (32 percent), personal enrichment (27 percent), and an 
increase in knowledge and understanding in an agldemic field (25 percent). 
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These goals are not significantly different from those reported by students who 
returned to FCC except that a higher proportion of those not returning cited 
employment-related goals. Added to the fact that many 'are leaving to seek employ- 
ment, this response suggests that FCC may have fully met the needs of many of 
these students even though they chose not to complete degree or certificate 
requirements. ^ 

» ' ■ ' 

Reasons for Leaving. The three most important reasons respondents gave for 
leaving Faifview were conflict between Job and studies, lack of money, and other 
responsibilities too great. For those not seeking a, degree or certificate, two other 
reasons frequently mentioned were fulfilling academ/c and personal goals and 
accepting a new job. Those seeking a certificate or associate degree cited the need 
for a temporary break from studies as another important reason for leaving the - 
college. Certificate seekers also frequently mentioned personal problems as a reason 
for not returning, and associate-degree seekers ranked dissatisfaction with specific 
aspects of FCC as the fourth most important reason for leaving. 

Although conflict between job and studies remained an important reason for 
leaving'in this year's study, the percentage citing this as a major reason is about 15 
percent less than last year. Implementing the Task Force's recommendation on 
evening classes as part of the Retention Program may have had an impact here. At 
the same time, more students than last year cited lack of money as a reason for 
leaving. 

Evaluation of FCC Services, Respondents were asked to«. evaluate,, the various 
services offered by the College in terms of their awareness of a particular service, 
their use of it, and their satisfaction. In general, most of the respondents were aware 
of the specific services offered by the College. Almost all of the respondents (over 90 
percent) who used a particular service were satisfied with it, with the exception of 
registration (67 percent satisfied), college cultural programs (71 percent satisfied), 
financial-aid opportunities (74 percent satisfied), and employment opportunities 
(74 percent satisfied). - 

These responses were essentially the same as those obtained in last year's 
survey. Implementing recommended changes in the registration process as part of 
the retention program has not apparently reduced this as a perceived problem area. 

Current Plans of FCC Former Students, Slightly more than half of the respon- 
dents planned to either reenroU at FCC or enroll, at another college. Of those not 
planning to return to school in the near future, alniost two-thirds were working, 9 
percent were looking for a job, and 21 percent were caring for home and family. A 
somewhat higher percentage reported plans to return to^FCC than was the casfe last 
year— an encouraging sign. (!: 
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Implicatiom. Attrition remains a serious problem at FGC, but there is some 
evidence that the Retention Program is beginning to have a positive impact. The 
■re'gistration process remains an area where considerable improvement could be 
■ made! Financing is also an increasing probiem-one we ought to be able to address 
more effectively. Finally, while retention shouM remain a priority at FC.C, we 
should recognize that many students who leave do so for positive reasons. Many of 
those who leave should be counted among our successes. 
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SAMPLE 3 



A Memo on a 
Particular Problem Area 



.. . / . . • - 

Often the results of SOIS surveys are most appropriately used on an ongoing basis 
and communicated in terms of particular problem areas. This example shows how 
data from a previously administered Entering-Student Questionnaire was used to 
address a particular problem— how to effectively ^^communicate information about 
the College to prospective students. Note that the major table included in the memo 
is designed to efficiently present on a single piece of paper many of the most impor- 
tant pieces of inforniation related to the communication process.^ Carefully. design- 
ing such tgbles rather than simply, copying a large- number of cross-tabs directly 
from computer output will considerably enhance the usefulness of the inforniation. 
. (Note that this memo is based upon the same survey as Sample 1.) 

TO: Members of the Inter-Campus Committee on Articulation 

FROM: R. Lovell, Director of Admissions 

SUBJECT: Review of Current Information Services for. Prospective Students 
DATE: November 9, 1978 

When President Nelson created our committee last year,, he charged us with a 
review of the current methods of communicating information about the College to 
prospective students, with the view of determining whether different groups of 
students or different campuses would benefit from different kinds of information- 
dissemination techniques. He was particularly concerned about the ways in which 
we try to reach **underrepresented" groups, ... 
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At the last Trustees' meeting, Professor ^X^lter presented information from the 
Entering-Student Questionnaire we administered through the NCHEMS-College 
Board Student-Outcomes Information Services (SOIS). His report, provided some 
information about how the total group of respondents viewed the different 
information-dissemination activities of the College. He further indicated that my 
ofRce had been provided with detailed analyses of the responses of our students to 
individual items. This memorandum provides a more detailed look at our 
information-dissemination activities. 

■You will remember that we sent SOIS Entering-Student Questionnaires to all 
students offered admission for the. fall 1978 semester. Of the 2,048 offers we ex- 
tended, 1,569 students completed and returned the questionnaires. That repre- 
sented 76.6 percent of the total group. We anticipate that further surveys of 
enrolled students, students who leave without completing their programs, and 
graduating students will be conducted during this year-providing us with infor- 
mation that will help us better understand student decisionmaking. For now, we 
need to focus on the information from the entering students as we make plans. for 
our ."campaign" for new .students for the fall of 1979. 

The "Walter Report" to the Trustees showed that students said that they had i 
used the following sources (in rank order of reported frequency) in learning about i 
the College: people in the high school (57. 1 percent), friends or acquaintances (38.5: 
percent), the College catalog (37.6 percent), information received in the mail (18.2 
percent), information in the newspaper (13.8 percent), a college-placement service 
or educational information service (13.6 percent), people at another college (13.6 
percent), radio or TV advertisements (12.2 percent), displays at shopping centers 
and fairs (7.6 percent), and a representative of the College (5.2 percent). 

Table 1 examines the use of those sources of information by different subgroup 
"target" populations of the College's articulation efforts. It reveals that our 
students are far from monolithic, at least in their use of information sources. 

Nonwhite students are considerably more likely to rely on advice from people 
in their high school than are white students. More than two-thirds (67.4 percent) of 
the former group reported using a high-schgol source^compared. with only half 
(50.6 percent) of the latter group. This perhaps is a reflection of our efforts at 
"generalized recruiting" in inner-city high schools and the encouragement that 
nonwhite students, who' are represented in those schools in^high percentages, 
receive from the "you-can-make-it". campaign. The only slight differences in use of 
information received in the mail suggests that our attempts to target our direct-mail 
campaign to what we think are student characteristics and interests have not been a 

great success. I 

It is perhaps encouraging to note that nonwhite students were somewhat more 
likely to have received information from a representative of the College than were . 
white students, but the generally low rate reported for use of the college represen- 
tatives suggests that we might redirect our efforts in this regard. Radio or TV seems 
to be a more efFicient [vay of reaching students, regardless of racial/ethnic group, 
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than does the college recruiter. * ' . 

When students of different ages are considered, no clear pattern of information 
usage emerges. As would be expected, older students make less use of information 
sources in the high school than'do younger students, um ilic dlxTwrgnccc arc smpll n n - 
than might have been expected. Older students also make less use of information 
received from friends than do younger students. That perhaps is contrary to what 
might be expected. Even more contrary to expectations is the relatively low use. 
made of college-placement services by older students. The establishment of the 
local community-education information centers last spring presumably would have 
made more information resources available to out-of-school adults. If that has 
happened, it is not reflected in the responses of our entering students.* 

Homemakers oceking to return to school have been a particular target of the 
College over the past few years. Consequently, their information sources are of 
particular interest. In our current entering class, people who characterized them- 
selves as homemakers gave responses that were not very different from the total 
group or from the students under 21 years of age. Homemakers placed slightly 
higher reliance on people in the high school, the College catalog, and newspaper 
information than did the total population. They reported. slightly less reliance on 
friends or acquaintances, the educational-informationxenters, and people at other 
colleges. 

Of particular interest is the only marginally higher percentage ofhomemakers, 
as compared with the total group, who reported receiving information from the 
displays we set up at shopping centers, fairs, and community centers. We had 
assumed that these would be good ''initial contact" places for homemakers. That 
assumption may need to be reevaluated. 

Table 2 shows separately the responses of students entering each of the 
College's three campuses this fall. In many respects, these data reflect the dif- 
ferences shown on table 1. Students at the Center campus were considerably more 



TABLE 2 



Sources of Information Used by Entering Students: 
Different Campuses 



SOURCE OF INFORMATION 



NORTH 
CAMPUS 



SOUTH 
CAMPUS 



CENTER 
CAMPUS 



People in the high school . 
Friends or acquaintances 
College catalog 
Information in the mail 
Information In the newspaper 
College placement service 
People at another college 
'^Radio or TV 
Displays 

College representative 



45.5% 
39.0 
39.1 
18.3 

8.8 
13.0 
13.0 
10.0 

8.9 

5.4 



53.0% 

40.6 

39.8 

20.2 

16.2 

8.7 
13.0 
12.7 
- 8.7 

4.2 



65.1% 

34.9 

39.3 

20.3 

17.1 ' 

17.1 

M.7 

15.1 

8.5 . 

6.8 
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likely to use information froni people in their high schools than were students at 
either of the other two campuses. Again, this may reflect our special campaigns in 
the inner-city high schools from which Center draws most heavily. Students at the 
South campus were less likely to rely on the community educational-information 
center than were those at Center. This may indicate a problem with the center 
branch in that community. 

Students at the South and Center campuses were more likely to get information 
from the media than were students at North, Nearly twice as large percentages of 
students at South and Center reported getting information from the newspaper 
than was true at North; about 50 percent more Center students reported using in- 
formation from radio or TV than at North. As in other analyses, the good old col- 
lege representative runs dead last at all campuses. 

These analyses must be tentative until confiuned through additional years' 
survey data. They do provide, however, a basis upon which we can do some more 
in-depth study of our own activities. I draw the following tentative conclusions 
from the data and urge you to consider them prior to our next meeting: 

Regardless of the target population, the secondary school remains the 
information source used by the largest groups of potential entering 
students. We should consider expanding our high-school relations 
efforts, particularly through extending the ''you-can-make-it" cam- 
paign beyond the inner-city schools. 

Friends and acquaintances (who may or may not be our former 
students) are a very importarxt information source toward which we 
currently direct little attention. We should seek out ways to utilize this 
information source more; 

While we had downplayed our catalog as a recruiting device infavovof 
more direct mail/media activities, potential students still find it a very 
important information resource. We need to reemphasize the catalog. 

Media appear to be a more effective way of reaching students than do 
individual college representative visits. We should reassess the propor- 
tion of resources directed to each kind of activity to see if we can make 
more productive use of our limited resources. 

The admissions office at- each of the campuses has been provided with a copy of 
the analysis of the SOIS Entering-Student Questionnaire. This wilPgive you an 
opportunity to review in more detail the responses of the total group and students at 
your individual campus. I will appreciate any findings that you identify from those 
reviews that would shed additional light on oUr information services and needs. 
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Complete! Docume^ntation of 
Survey Findings 
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While the intent of the first three samples is to communicate survey results to par- 
ticular audiences on particular problems, the intent of this sample is to completely 
document the results of a survey in a concise fashion. While such a report should 
not alw^ys^be widely distributed, it should be prepared as a ready reference or as a 
follow-up to be provided to those expressing a desire for further information. 

Again, note that tables are carefully designed to be easy to read and to com- 
municate a maximum of information. ^X^here appropriate, graphic presentation has 
been used to enhance communication of the results. Also the specific number of 
respondents to each item (N) as y^ell as percentages has been included in many 
tables, although this level of detail should not normally be transmitted to decision- 
makers. Although this report summarizes the results of a first-year data-gathering 
effort, the tables could easily be.modified to report comparative results from several 
years of surveys. ' , 
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The Fairview Community College 
Attrition Study, 1977i 



1. Introduction 

For some time, the faculty, administrators, and trustees at Fairview Community 
College (FCC) have expressed concern about (1) the number of students (botl. ill- 
time and part-time) who leave the College without completing their degree and 
certificate requirements and (2) the paucity of information regarding their reasons 
for leaving and their feelings about the 'ege ar^l the programs and services it 
provides. As a result of this concern,. F ^aident Nelson decided to undertake :an 
attrition study at FCC. The purpose of this document is to report the findings of 
that study. 

The Fairview;, Community College Attrition Study was conducted oa the total 
population of 23560 students who failed to return to the College in at least one of the 
.three quarters during the academic year 1976/1977. An initial mailing was sent to 
the 23560 students on July 25^ 1977^ and a follow7up mailing was sent to all those 
v;ho had not yet responded on September 10, 1977. The total number of returned, 
usable questionnaires was 8253 for an adjusted response rate of 38.3 percent. 



1 . This sample repo/i is based on the results of an attrition study conducted by NCHEMS at one offour pilot-test schools 
that participated in the NCHEMS Information About Students project. This project, which wasone ofNCHEMS pioneer- 
ing efTorts concerned with student-outcomes data collection and use, was designed to develop materials and procedures for 
conducting attrition studies in postsecondary institutions. • r 
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This report of the survey results is divicl-td into three major sections. Section I 
describes the survey-administration procedures and includes discussions of response 
bias and response rate. Section II presents the results of the study in narrative and 
tabular form. Section III is a summary of the major results of the survey. 

II. Survey- ADMIN1STRA7 ion Procedures 

The Questionnaires and Cover Letters. The survey questionnaire (shown in the 
appendix) was developed jointly by the National Center for Higher Education 
Management Systems (NCHEMS) and the College Board, and it is one of a series 
of student^outcomes questionnaires in the NCHEMS-CoUege Board Student- 
Outcomes Information Services (SOIS). An ihitial-mailing cover letter was 
developed and printed. The follow-up mailing cover letter used in the survey con- 
sisted of a copy of the original cover letter with a brief handwritten note urging 
student^ to return completed questionnaires. 

Other necessary materials for the survey included mailing envelopes and return 
envelopes (printed with bulk-rate mailing permits). 

The Sample. The sample of 2;560 nonreturning students was identified by Fair- 
view staffby a computerized search of institutional.records for any student who had 
failed to reenroll for one of the three quarters during the academic year 1976/1977 
(excluding those who had completed a program). 

On July 25, 1977, 2,560 questionnaires, cover letters, and return envelopes 
were mailed to the total sample of nonreturning students. On September 10, 1977, 
a follow-up mailing (which included a duplicate of all materials) was sent to all 
students who had not yet responded. 

Table 1 shows the final distribution of questionnaires for the mailing sample of 

2,560 students: ^ ^ 



TABLE 1 

Final Distribution OF Questionnaires 

% CATEGORY 

825 32.2 Returned, usable questionnaires 

56 2.2 Returned-, unusable questionnaires (for example, 

' student graduated from degree program) 
26 J 10,2 . Questionnaires returned by postal service as 

undeliverable 

1,418 55.4 No response 



2,560 100.0 TOTAL 
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Thus the unadjusted response rate was 32.2 percent. An adjusted response rate is 
calcuUued as 38.3 percent when the undeHverable and unusable questionnaires are 
considered.^ 

Response Bias, Response bias is the tendency for those who choose to respond to 
a survey to differ systematically from those who choose not to respond; this can bias 
inferences made from the questionnaires. Frequently in attrition studies those who 
complete and return a questionnaire differ from those who do not in that they are 
more positive toward the school they left and toward school in general, particularly 
in studies of four-year colleges or universities. In a community college such as Fair- 
view, however, where many nonreturning students never planned to cohiplete a 
degree or certificate, it is not as likely (as in four-year colleges) that not returning for 
a particular school quarter is a sign of a negative attitude toward the school itself or 
the educational process. It is also not as likely, therefore, that in a community 
college those who choose to respond will be more positive in attitude than those 
who don't. This does not suggest there are no differences between the 825 who did 
respond and the 1,418 who did not; it does' suggest that any existing bias between 
the two groups is not particularly clear simply from trying to guess why students 
complete and return questionnaires. The reader should bear in mind when reading 
this report that conclusions and inferences are .based on the three-d'ighths of the 
sample who chose to respond, and to the extent that this group differs from the five- 
eighths who did not complete questionnaires, these conclusions and inferences do 
hot apply to the general or typical nonreturning student at Fairview College. 

III. Analysis AND Resuj-ts 

Questionnaires were analyzed by computing frequencies .and percentages of 
responses for each item and by computing a cross-tabulation between certain items, 
where- appropriate (for example, reasons for leaving by sex). The questionnaire 
results can be conveniently divided into four categories: 

• Background/status information 

• Educational goals achieved 

• Reasons for leaving 

• Evaluation of institutional services 
■ •: • Current educational plans 



2. The adjustmeni was calculated by first subtracting the 26l.undeliverable questionnairesTrom the base sample of 2,560, 
resulting in a new base sample of 2,299 students. Then, since 56 of the 881 returned questionnaires (6.4 percent) were 
unusable, the assumption is made that 6.4 percent of all 2,299 questionnaires probably would have been unusable or 147 
students. These 147 students were therefore subtracted from the base of 2,299 resulting in the adjusted base of 2,152 
students. The 825 returned, usable q\iestionnaires divided by the adjusted base of 2>152 questionnaires yielded an adjusted 
response rale./. 38.3 percent. . ' 
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These decisions of questionnaire information will be discussed, both in terms 
of the total responding sample of 825 students and separately for three subgroups: 
students enrolled in a certificate program (N - 65), those enrolled in an-associate- 
degree program (N = .o5), and those in neither (N - 574). Since respondents were 
primarily students who were not seeking a degree or certificate (7 1 percent), percen- 
tages and frequencies for the total sample will be heavily weighted by (he responses 
of the nondegree/noncertificate group. \ 

Background/Status Information. The backgrpund and student status infor- 
mation available from the questionnaire included: ' 

• Gender 

• Racial/ethnic 

• Age 

• Marital status 

• Handicap status 
Length of time at college ' ^ 

• Highest degree held^ * 

• Pegree goal , 
Enrollment status while attending 
Employment status while attending 
Number or changes of major 3 

• Major or area of study 

• Grade-point average 

• Applied for financial assistance ^ , • 

• State residence^ 

With exception of major or area of study, table 2 shows the frequencies and 
percentages of responses to each of the background/demographic items Usted above 
for all respondents and separately for thosr vho were seeking a certificate, an 
associate degree, or who were not seeking a certificate or degree. Major highlights 
from these tables are: 

» More women than men responded to the survey. For tnose not seeking 
a degree, the r^tio was two to one; for the degree/certificate seekers, it 
wa? 1.5 to 1. 

• Respondents ranged in age from under 18 to 61 years or more. With a 
^ median age range of 26 to 30. In all three subgroups, the 1 8 to 22 year 

olds represented the largest category of respondents. The associate- 
degree seekers had the lowest median age range (23 to 25). 

• Almost all respondents were while (94 percent), with little variation 
■ across degree categories. 



3. Highest deyrce .'H, nu '.vangcs ofmajor, and stale i csidcncc were locally developed items that were added to the 

SOIS Former-Studeiii QuesiiCiiJire. 
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Slightly over half of the respondents \yere not married (52.8 percent). 
Only in the '^Nciihcr" category were there more respondents who 
were married (56.3 percent), when they attended Fairview Community 
College than those who were not married (43.7 percent). 
Slightly over 10 percent of the respondents indicated that they had 
some type of permanent handicap. Restricted mobility and restricted 
hearing ranked as the top two permanent handicaps. 
Overall, about one-third (34.6 percent) of the respondents were enrolled 
for just one term or less before leaving, almost half (47,9 percent) 
were enrolled one year, and the remainder were enrolled longer. The 
associate-degree seekers were somewhat different in that only 20 per- 
cent were enrolled for one term or less, while 39 percent left after one 
year, 25 percent in two years, and 15 percent had been enrolled more 
than two years. 

Almost two-thirds of respondents (66 /percent) had a high-school 
diploma as their highest degree. For thosb seeking an associate degree, 
however, this proportion rose to more than four-fifths (82 percent). 
The majority of respondents (71.3 percent) were seeking neither a 
certificate nor an associate degree when they attended FCC. Eight per- 
cent of the respondents were seeking a certificate, and slightly over 20 
percent were seeking an associate degree. ^ . 

Of both the degree and certificate seekers, 70 percent had never 
changed major fields of study and very few (3 to 4 percent) had changed 
majors more than once. 

Over 65 percent of the respondents in each of the three groups had 
grade-point averages above a "C" (2.01 or better). (It should be hoted 
that almost one-third of the respondents did not respond to this item on 
the questionnaire.) 

There was a fairly equal split in the part-time/full-time status in certifi- 
cate seekers (42.6 percent full-time and 57.4 percent part-time) and 
associate-degree seekers (47.19 percent full-time and 52.1 percent part- 
time groups). In the group of respondents who were not seeking either 
a certificate or an associate degree, only 12.1 percent were full-time 
enroliees, while 48.6 percent were part-tinie students enrolled for 
credit and 39.3 percent were -not enrolled for credit. 
Large percentages in all groufS's were employed full time (36 or more 
hours per ^yeek). Certificate seekers were the group with the largest 
percentage employed fuli time (60. 7 , percent), followed by nondegree/ 
noncertificate seekers (56 percent) and associate-degree seekers (47,6 
percent). , . ' 

Correspondingly, the bulk of respondents were employed while at FCC. 
Certificate seekers were the least likely to^be employed (13.1 percent), 
followed by assocj^pte-degree seekers (20,1 percent) and those not seek- 
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ing a degree or certificate (22,7 percent). This finding is somewhat 
counter-intuitive in that one would expect that nondegree/noncertificatc 
seekers would be more likely to hold jobs than degree-seeking students. 
It seems probable that the larger proportion of women respondents in 
the nondegree category accounts for these results. 

• Most respondents did not apply for financial assistance. Slightly over 
16 percent of respondents in the certificate group reported they 
received some form of financial aid; 14 percent of the associate-degree 
group and 6.2 percent of the nondegree/certificate group also received 
financial aid. 

• Almost all respondents (94 percent) were Colorado resiaents. As 
expected, more of those not seeking degrees were residents of Colorado 
(96 percent) than were those in the certificate group (86 percent) or the 
associate-degree group (92 percent). 

Table 3 summarizes the majors or areas of study of the respondents. Majors or 
areas of study for the certificate-seeking group were diverse but tended toward the 
applied or vocational fields. Two majors accounted for over 44 percent of the 
respondents in this category: Business and Commerce Technologies (20.6 percent) 
and Secic'^rial Technologies (23.8 percent). In the associate-degree group, majors 
and areas of study were even more diverse, with five majors or areas of study account- 
ing for over half of the respondents: Business and Commerce Technologies (22.4 
percent). Public Service Technologies (10.6 percent), Health Services and Para- 
medical Technologies (8.1 percent). Data Processing Technologies (7.5 percent), 
and Mechanical and Engineering Technologies (6.2 percent). Of the noncertificate/ 
nondegree. group, responses were even more scattered than for the other two groups. 
Business and Commerce Technologies (16.2 percent) and Health Professions (13.1 
percent) wer6 the two majors or art;as of study above the 10 percent level. 

Respondents' Goals and Achievements. Tables 4, 5, 6, and 7 are most significant 
for answering these questions: What were the respondents' goals when they came to 
FCC? How are they doing with respect to achieving these goals? As table 4 shows, 
the goal pursued by the largest majority of all respondents was "to increase my 
knowledge and understanding in an academic field" (83.2 percent). The s^pond 
most pursued goal (54.7 percent) was "to improve my knowledge, technical skills, 
and/or competencies for my job or career." Correspondingly, these two goals ranked 
the'highest as goals achieved or being achieved by the total respondents group. 

With the exception of the respondents group seeking an associate degree, the two 
goals of the certificate-seeking group and the group seeking neither a certificate or a 
degree were the same as for the total respondents group (see tables 5 and 7). The 
group seeking an associate degree varied much more as far as.goals that were impor- 
tant. According to their responses, this group was especially interested in (1) in- 
creasing their knowledge and understanding in an academic field, (2) obtainmg a 
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certificate or degree, (3) preparing for a new career, (4) discovering career interests;, 
(5) completing courses needed to transfer, and (6) formulating long-term career 
plans and goals. Over 75 percent indicated that they had achieved or were achieving 
the goal of increasing their knowledge and skills in an academic field. 

Reasons for Leaving, Item 16 of the Former-Student Questionnaire provided 
data from which students' reasons for leaving were tabulated. Table 8 summarizes 
the responses of each of the groups with respect to this item. Table 9 shows the five 
most important reasons for students* leaving (pe five reasons with the highest 
frequencies and percentages) for the total sample and for each subgroup. 

While no single pattern emerges from table 9 across all three subgroups or 
across the five top-ranked reasons within each group, several points are noteworthy: 

• Conflict between work, home, and study responsibiUties is the major 
reason for leaving. 

• Lack of money and inability ^o earn enough money deter program 
completion. 

• A good share of the persons who did not return had met their academic 
and personal goals. ; 

• Dissatisfaction with the learning environment was a reason for leaving 
for only one of the groups— the noncertificate/nondegree seekers. This 
result does present some cause for concern since 1t is linked with the 
group that draws most frequently on FCC program^. 

Evaluation of College Services. Item 18 of the Former-Student Questionnaire 
asked respondents to evaluate a number of the services FCC provides students. The 
purpose of the item was to assess students' awareness, use, and satisfaction with a 
particular service. To accomplish this end, each person was instructed to evaluate 
each service in one of four ways: (1) I did not know about this service, (2) I knew 
about this service but did not use it, (3) I used this service and was satisfied with it, 
and (4) I used this service but was not satisfied with it. 

Table 10 presents the services each respondent was asked to evaluate and 
identifies the number and percentage of respondents selecting each of the four 
response options. It should be noted that while Housing Services was listed as one 
of the FCC services to be evaluated, the college does not have any formally recog- 
nized service in this area. 

Table 1 1 shows which five services were most recognized (that is, services the 
most persons were aware of) and the Five that were 'east recognized. Actually the 
five services most recognized could possibly have been predicted since they are all 
services that respondents must use in the process of attending FCC. However, it is 
important to be aware of this fact since it is through these services and the College's 
academic programs that the College has its most constant contact with students. As 
a result, the greater extent to which these services are accessible and relevant to 
students' needs, the greater the impact of the College in terms of helping students 
become more efficient and effective and make better use of the services. 
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In terms of the least recognized services, the two that need further study are 
child care and career planning. Given the growing number of persons with children 
who are attending FCC, it is significant that the College be aware of needs concern- 
ing child care and publicize the availability of this service. As far as career planning 
is concerned, additional analysis needs to be conducted to determine the extent to 
which students who desire such a service are getting it. As the data oij student goals 
indicate, career planning is especially important to students seeking an associate 

degree* * 'A 

Table 12 presents the five services that respondents Indicated are most satisfac- 
tory and least satisfactory. The ranking of services was deterniined by calculating 
the proportion of students using the service who were satisfied with it (number ol 
students who used the service and were satisfied with it divided by the total number 
of students who used the service), As the data show in table 12, the FCC library 
ranked as the most satisfactory service in terms of the proportion of students who ^ 
used it, This finding is most gratifying in light of the work that has been done over 
the last two years to improve this service for all of our students. • 

The high rankings of tutoring and student-employment services are also sig^ 
nificant since they are both services that potentially enhance students' ability to 
complete their programs. Administrators might consider extending these services^ 
In interpreting the'services that ranked least satisfactory, a low proportion of 
the persons who used the career planning service evaluated it as satisfactory. This is 
cause for some concern. With the exception of housing services, concern also must 
be expressed with the other "least satisfactory" services. Academic advising, and 
guidance and counseling are critical to ensure effective student planning and per- 
formance If FCC is to remain a viable institution in a time of shrinking enrollments 
and national challenges-to the quality of postsecoadaLyJnstitutions, the College 
must determine the reasons for the low evaluation. , , r 

Current Educational Plans. Table 13 summarizes the, respondents plans tor 
additional educatidu. This is an important, table of information with respect to our 
new institutional marketing goals. Over half of all respondents (54.2 percent) indi- 
cated that they do not have any additional plans for formaleducation pursuits at this 
time and 8 3 percent identified that they are currently uiidecided. It may be impor- 
tant to contact these persons in the near future to inform them about our continuing 
and new offerings as well as remind them of our continuing intere.^t in helping them 
meet their educational needs. The 104, respondents who indicated they plan to 
reenroU at FCC (13.3 percent) is a group we should contact i: mediately to deter- 
mine if they have' any needs we can help them meet. 
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J To improve my knowledge, technical skills, and/or 


^151^^ 


54,7 


329 


39,9 


- rompetcncicsformyjobor career 










K To increase my chances for a raise and/or promotion ^ 


J'lV 


J0,0 


1 OA 


1 JAf 


L Other 


'7/1 


v.U 


I A 


A A 


Social- and Cultural- Participation Goals 










M To become actively involved in student life and 


162 


19.6 


118 ^ 


14.3 


campus activities ^ 










N To increase my participation in cultural and social 


121 


14.7 


72 


8.7 


I vents 










0 To m':et people 


112 


. 13,6 


95 


11.5 


P Other 


. 12 


1.5 


9 


1.1 


Personal- Development and Enrichment Goals 










Q To increase my self-confidence 


83 




44 


5.3 


R- To improve my leadership skills . 


87 


10.6 




4.7 


S To improve my ability to get along with others ^ 


' ■ 48 


5.8 


31 


3.8 


T '^^0 learn skills thjr?^'iU enrich my daily life or 


252 


30.6 


190 


23.p 


make me a more complete person 










U To develop my abi||[ty to be independent, self-reliant. 


121 


' 14.7 


53 


6.4 


, and adaptable^' * c 






48 




V bthec ' : . 


73 


8.8 


5.8 



N -.825 
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200 ■ , ^ 
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(loaln achieved 
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iioaiH tiuit 








• were important 
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being achieved 
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57 


86.4. 


25 


37,9 


tKUUCllllL III 111 










n 1 0 oi'iiiin ii icrniiiiuc or uij^rci 


64 


^)7.0 


31 


47.0 


V.« 1L;L\'11I^MS>IS> llWlLkoOill^ IV'llilllolVl ik'illlV'lllVl ^ 

ciluc;uioii\il institution 


13 


\4j 


8 


12,1 










D To complete high-school requirements 




4.6 


2 


3.0 


H Other 


1 1 


16.7 


3 


4,6 


"^C^nrL'er-l'ri^niinuioii Goals ^ 










1 1 0 uisci'Ver lurLLr inicrLM> , 


15 


22.7 


4 


6. 1 


G To tbrnnilate long-term career plans and/or goals 


18 


27.3 


6 


9.1 


H To prepare for a new career 




31.8 


9 


13.6 


I Other ' ' ' 


8 


12.'1 


3 


4.6 


Cl:iri?pr-lmnrovement Goals 










J- To improve my knowledge, technical skills; and/or 


64 




... .45 


68J 


Competencies for my job or career 










N 10 increase my cnanies lor a ral^L jnu/or piuinouuii 


42 


63.6 


24 


36.4 


L Other 


' 1 3 


19.7 


4 


6.1 


Social- and Cultural-Participation Goals. 










A'l X 0 uccome aciivtiy invoivLu m muuiui ihc uuu 


4 


6.1 


3 


4.(j 


campus activities *■ ^ 










N To increase my participation in cultural and social 


2 " 


3.1) 


2 


3.0 


events * 










O 'Ti"\ nippt npnnli* 


3 


4.6 


3 


4.6 


1 utner 


0 


0.0 


. 0 


0.0 


PprQnnnl-Opvplnnmpnt nnd Rnrlchment Goals <* 

Jl ^IdVJllUl jL^^ V ^ 111 UitU i^l i 1 J 1 Will, 










Q To increase my self-confidence 


9 


13.6 


5 


7:6 


R To improve my leadership skills ~" 


16 


24.2 


8 


12.1 


S To improve my ability to get along with others 


5 


7.6 


3 


4.6 


T To learn skills that will enrich my^daily life or make 


. 5 


.,7.6 


2 


3.0 


me a more complete person 










U To develop my ability to be Independent; self-reliant, 


2 


^3.0 


"2 


3.0 


and adaptable 










V Other ' ' 


7 


10.6 


0 


0.0 



N = 66. 
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I) 
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Q To increase my sell^conndence 
'R To improve my leadership skills ^ • 
S To improve my ability to ^et alon^ with others . 
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1 13 


S 


A') 


21 


12.7 


10 


6.1 


IS 


<).l 


10 





206 



202 



TAH1.M7 



Hy Kiisp<)Nni;Nis Who W'liuii Si-J-KiNtj Nhiiii^k a*( li.iu u-u ;^vii' Noi< an AssnciAii-; Di.uiu i ' 









<i:)iilH achii'Vril 




<Miuis that ' 








were 


iinptirtani 


bviitK achli vvU 


AcaUcinic ( huils 


N 




N . 




A I'o iiKTc;isr my kiunvit'il^i' ;uul U(ulcrsl;nuliii^', in an 






302 


50.8 


, iiciulcinic fiiM 
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0 
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0 


0,0 
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1 ).H 


7*i 


12,f» 
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l\ To discover career interesis 


JOl 




1 7 1 


8 


(i I 0 loniuiUiie lon^-ierni career pliins iiiKl/or ^oals 






.,0.- 


VJ .0 


1 1 '! 0 prepare for a new career 


7 1 
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3. 1 


I Other 
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1.2 
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3.0 
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ctinipetencies lor my job or career 










R To increase my chances lor a raise and/or promoiion 


I 10 
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L Other „ 


17 
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i\\ To become actively. involved in suidcni liic- and 
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95 


Ui.O 


campus act iyiiics * 










N To increase niy pariicipatiini in cultural and social 


1 n 1 
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1 7 n 


59 


10.0 


events 










0 To meet pei^ple 


91 


15J_ 


. 75 


12.6 


V Other ^ 


1 1 


1.9 




1.5 


Persontri- Development^ and Enrichment Cioals 










Q To increase my self-conl'idcnce 


32 


5.4 


21 


3.5 


R Mo improve my leadership skills 


4H 


H.I 






S To improve my ability lo gei alon^ with others 


2S 


1.2 


17 


2.9 


T To learn skills that will enrich my daily lill- or make " 


225 


37.9 


' IHO 


30.3 


me a mort complete person \ 










U To develop my ability lo be independent, seH-reliani. 


98 


Uv5 


41 


7.0 


and adaptable 










V Other . " 


51 


HA) 


38 
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A Achicvd my iicailcinic pills 



T m\m 



1) 

C Needed a break from colli'i^c 

1) C()urscs/pro(?ranis I warned were not 
available 



E .Dissmisficd with my academic 



F' 

G ' Dissatisfied with the Icarnini; environment 
H Course work not what I wanjed 
L Unsure ofmy academic goals 



FinanciSi Reasons . 

J Did not have enough money to continue 

[C Could not earn enough money while 
enrolled 



21 



12,1 
7.6 

7.6 



13 V 



15.2 
19.7 



22 
18 



33.8 
27,3 
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3') 
•11 
20 



'25 

31 
35 
-12 
25 



65 
59 



216 
218 
12,1 
8.5 

15.1 

18.8 
21,2 
25.4 
15,1 



39,7 
35,9 



204 



266 



21 



99 
135 
77 
109 



169 
131 



3.5 



16,7 
22:7 



28,5 
22.0 



lOl'AI. 



326 
159 
'19 



180 
112 ' 
M5 



208 



TABLE 8 (Continued) 





CERTIFICATE 

N % ' ' 


ASSOCIATE DcGREE 

N 'I) ':, 


MilTHER 

N , 


TOTAL 

N % ' 


A/UICI IxCdoUUo 




• 














|L' Achieved my personal goals ^ 


r 


13,6 


27 


16if' ^ 


185 


31,1 


i 

221 


26,8 5 


;,M Accepted a )ob or entered the military 


5 


n 


14 


8.5 


101 


17,0 


120 


14.5;^ 


AT U • IT 1 

'.N . College experience not what I expected , 


4 


i\ 


12 


7,3^ 


38 


6,4 ■ 


54 


J.5 : ; 


jO : Few people I could identily with 


5 




14 


/ 8.5 


31 


5.2 


50 


6.1 i 


fj Moved out of the area, ^ 


9 


13,6, 


16 


. 9,7 


59 


9.9 


.'84 


■I0,2l 


D" Could not work and go to school at 


32 


48,7 .■ 


93 


56,4 


251 


42.2 


376 


45.6 'y 


g: the same lime 


















', . 

B Other responsibilities became too great 


21 


31,8 


■ 59 


35.8 


i29 


, 21.7 


209 • 


25.3 ;| 


|S "Personal problems - 


17 


25,8 


31 


18,8 


109 


■ 18.3 


157 


I9.0| 


|::Othcr ■ , 


5 


7,6. 


15 


9.1 


■ 65 


10,9 


85 


10.31 



N = 66 N = 165 N = 594 N = 825 
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Coiikl HOI work iind 1^0 10 school 
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1 




ft;, t 


1 9] 




2 


251 


42,3' 

1 


1 


376 


45.6 


ALiiicTOlniyiiaiilcniicijoals 


4 


21 _ 






23,6 


1^ 


266 


44.8 

i 
1 


1 


' 326 


39.5 


, Did not hiivccnmigh luoiicyio 
contiiuie 


2 


22 




• 


39,4 ; 


4 


169 


28.5 

\ 


3 


256 


31.0 


Ai'hit'vi'il inv iu'rs(Mi;il I'oiis 




9 


n,f) 


2 27 


16,4 


3 


185 


31.1 


4 


221 


26.8 : 


Other rcsixinsihihticsbcciinic 


] 


'21 


31,8 


i 

4-5 59 






129 


21.7 


5 ^ 


209 


25.3 , V 


too great 
























Could not earn enough money 
to continue 


5 


18 


27,3 


4-S '-S^ 


35,H 




131 


97 1 




208 


25.2 ^'I 


Dissatislied'Wiih learninn „ 




10 


1S.2 


- . 35 


21.2 


5 


135 . 


22.7 




180' 


21.8 
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TABLE 10 



Respondents' Awareness, Use, ANDSATisEAq^ioN with Coli.t-ge Services 



Legend 



Did not know about service 
Kacw about service but did not use it 
Used service and was satisfied 
Used ser\'ice but was not satisfied 



25% 



50% 



75% 



100% 



Admissions 



Registration 



Business ofllce 



132 



82 



668 



8 




































1 






273 



536 

















































75 



627 



Academic/ Ad vising 





165 












1 


24 
132 


' ' » • • • ■ • ' 





404 



Guidance, Counseling 



Career planning 



Job pkicenveni 





206 












124 






83 



412 





272 






41 


116 





396 





190 


26 




255 


•. •.•.•.•/.•.] 116 



207 



TABLE lO(eontinucd) 



L egen d 

PI Did not know about service 

Knew about service but did not use it 
T Used service and was satisfied 
/.*." Used service but was not satisfied 



25% 50% 75 



Housing services 




Caleieria 





91 


p 


91 






206 



437 



Health services 





281 








.115 



413 



■:• 16 



Tutoring 



92 



114 



Minoriiv aflairs 





256 














130 




[:•>:■ 35 



404 



College'culuiral programs 





124 








i 






165 



536 



•I 40 



Tlecreation and athletic programs W^^21 



65 



Financial aid 


^^■H 148 








214 




42 

• « 




r 

■ 




^§08 



421 



TABLE 10 (Continued) 



Legend 



Did not know about service 
^^^new about service but did not use it 
Used service and was satisfied 
Used service but was not satisfied 



25% 



50% 



75% 



100% 



Student employment 



Library 



v| 20 
2 





|I37 




















226 



432 





239 


1 














1 


I 
1 























553 



Child care 




Bookstore 



41 





82 




















1 
I 


























124 



578 



Parking 



82 



207. 



536 



Campus security 





289 






\ 






101 






1^ 


33 



402 



213 

209 



TABLE 1 1 



The Five Most and Least Recognized Services 



SERVICES 



M ost Recognized 

Parking 
Registration 
Admissions 
Bookstore 
Business OtTicc 



I^asiJK^coijnizcd 
Housing Services 
Child Care 
Campus Security 
Health Services 
Career Planning 



RANK 



1 

2 
3 
4 
5 



825 . 

817 

808 

784 

743 



751 
347 
289 

281 
272 



TABLE 12 

The Five Most and Least Satisfactory Services 
Based ON the Proportion Using Who Were Satisfied" 



lOO.O 
99.0 
97.9 
95.0 
90.1 



N = 825 



■•^91.0 
42,1 
35,0 
34.1 
33.0 



N = 825 



SHRVICI'S 



Mosi^S^ujstai^^ 
Library 
'Tutoring 

Student Employ mem 
Business OiTice 
Health Services 

Recreation & Athletic Programs 



RANK 



2 
3 
4 
5 
5 



N 

SA-TISFIHD 



553 
114 
226 
627 
115 
65 



N 

USING 



584 
122 
246 
702 
131 
74 



94.7 

93.4 

91,9 

89.3 

87.8' 

87.8. 



Least Satisfactory , 

Career Planning 

Academic Advising 

Housing Services 

Child Care 
. Guidance and Counseling 



1 


■ 41 , ■ 


1.57 


26.1 


2 - 


■ 124, 




48,4 


3 


8 




50,0 


4 


91 * 


173 


52.6 


5 


: 124 


207, 


59,9 



214 

210 



TABLE 13, 



Plans for Additional liducaiion 



N,o,p,anhistinie 



;Ycs,Iplaniorcniro!l 



aiihiscollcE:.- 



I Yes, I plan lo enroll 



ati 



' Yes, lhaj/e already 
■ enrolled at another 
i college , 

.:;[am currently undecided 



No Response 



CHRTIFICATI! 



^ N 



40' 
15 



66 
0 



% 



60.6 
22.7 



4.5 



7,6 



4,5 



100.0 
0.0 



ASSOCIATliDliGRlili 



N 



62' 
3i 



34 



30 



162 



,3 



,38.3 
19.1 



3.1 



100.0 



322 



58 



61'' 



■56 



57 



•554 
20 



58.1 



\ 



100.0 
3.5 



N 



424 
104 



98 



91 



65 

• 782^ 
23 



ERIC 




IV. Summary ■ . . " ; 

During July of 1977, 2,560 Fairview College students-who had failed to return for 
at least one quarter during the 1976-77 academic year were sent a questionnaire^ 
They were asked their reasons for not returning, satisfaction with various aspegjs of 
FCC present and future plans, and background and demographic information. 
After'a follow-up mailing in September, .825 usable questionnaires were received 
for an adjusted response rate of 38 percent. Of the 825 respondents, 66 (?. percent) 
were seeking a certificate from' the College when they left, 165 (20 percent) were 
seeking an associate degree, and 594 (70 percent) were not seeking a degree or certi- 
ficate Data from the survey were analyzed separately for_each ofthese three groups. 

■ The questionnaire background data for respondents revealed fairly predictable 
.patterns among the three groups of students (certificate, associate, and neither). 
Those not seeking a degree or certificate v^ere almost entirely residents of Colorado; 
they tended to be somewhat older, with an average age ra-n^e of 26 to 30 and a range 
from undef 1 8\o 65; they were more likley to be female by a ratio of two to one,and 
most were white. Two-thirds of this group held a high-school diploma or GED,. 
almost one-third held a higher degree, and less than 4 percent held no degree. 
Nearly three-fourths enrolled at iFCC to le«rn new skills, upgrade skills, or for per- 
sonal enrichment and 4© percent had been enrolied one term or less One of eight 
was enrolled full time, three-fourths were employed, and few received any financial 
aid: Grades were high for this group, averaging 3.4. 'The majority (nearly two-, 
thirds) had never declared a major. 

The respondents seeking a certificate or an associate degree generally shared 
similar backgrounds. These students were primarily from Colorado. They tended 
to be older than traditional students (certificate seekers averaged 26 to 30 years of 
. age, while associate seekers were 23 to 25); they .were more likely to be female by a 
raVio-ofHhree to two.; and most were white. Most associate-degree students had a 
high-school diploma or-^GED (88.percent); the same was true of 70 percent of the 
certificate seekers (with an'additional l j percent in this group holding bachelor sor 

higher degrees). ~ - ,^ • . , , .„ • 

The two groups shared a desire to increase their knowledge and skills in an 
academic field and obtain a certificate or degree. However, over 40 percent of-the. 
associate-degree respondents enrolled to complete courses necessary to transfer to 
another college, while only 20 percenr..of the certificate seekers aspired to that goal. 
- On the other hand, only 37 percent of the associate-degree seekers, aspired to 
improve their job-related skills,, while 97 percent of the certificate seekers sought 

this goal. ^ c 1 

-Almost 30 percent of the certificate group attended the College for only one 
term before leaving, while 20 percent of the associate-degree group were enrolled 
for one ttrm before leaving. Slightly over 40 percent of both groups were full-time 
" students Only 13 percentVthe certificate respondents were not employed at all 
while at FCC, and over 60 percent were employed full time. In the associate-degree 



216 

212 



. group, 20 percent were not employed, and almost half were em fuli timerA 
sub?^lslntial minority of both groups received financial aid (between 26 and 34 
pep cnt) while at Fairview. Grades for both groups were good, with 68 percent of 
the certificate, group and 84 percent of 'the associate-degree group averaging2.01 or 
bc?:icr. Over two-thirds of both groups had declared a major and never changed. 

. Over 40 percent of the certificate seekers were from one of two major fields: 
Business and Commerce Technologies and Secrefarial Technologies. Nearly 50 
pefcent of the associate-degree seekers were from one of ^four technology majors: 
Business and Commerce, Data Processing, Health Services, and Public Services.^ 
These'"?esults may have programmatic implications for the College if the propor- 
tions of all students enrolled at FCC in these major fields are substantially less than • 
the proportions in these majors who left FCC. (For example, if the percentage of all 
associate-degree seekers enrolled in the Public Service Technologjes program is, 
say, 2 percent, but 10 percent of those who leave are in the same program, this may 
indicate a potential problem in this program.) - 

Among all three degree groups, three reasons for leaving Fairview surfaced as 
important: conflict between job and studies, lack of money, and other responsi- 
bilities outside of college becoming too great. For those not seeking a degree or cer- 
tificate, t\yo other reasons were frequently mentioned: achievement of personal 
goals and achievement of academic goals. Certificate seekers also frequently men- 
tioned personal problems, ar\d associate-degree seekers ranked dissatisfaction with 
the learning environment of FCC as another major reason for leaving. 

Respondents were asked to rate their satisfaction with various services and 
functions of the College. From these ratings, the five most and least satisfactory 
aspects of FCC were inferred for each of the three groups of respondents by 
calculating the proportion using a particular service that was satisfied with it. The 
services that were most satisfactory were library, tutoring, student employment, 
the business office, and health services/recreation/athletic programs. The five least 
satisfactory services were: career planning, academic advising, housing services^ 
child care, and guidance and counseling. 

Most of the students in the certificate-seekers and noncertificate/nondegree- 
seekers groups (60 percent and 58 percent, respectively) did not have any additional 
educational plans. at. the time they were surveyed. Of the certificate seekers who did, 
23 percent planned to reenroll at FCC. 

In contrast- to the other two subgroups, only 38 percent of the associate-degree 
seekers had no current plans for additional education. Of the reinainder, 19 percent 
planned to reenroll at FCC, 21 percent planned. to enroll at anuthercollege, and 18 
percent had already enrolled at another college. 



EXAMPLK OF INITIAL CQVI-.R LUTTnR 

* " 



FAIRVIEW COMMUNITY COLLEGE 



July 25, 1977 



Dear Former Student: 

Our institutional records indicate that you have not returned to Fairview 
Community College. The Collegers interested in determining the reasons why 
vou left FCC and your degree of satisfaction with various aspects of the 
Collj:ge. This information will be particularly helpful in our institutional 
planning as,we continue to meet the needs of the students. 

To'-help us determine this we have enclosed a confidential questionnaire for 
vou to complete. Please complete the questionnaire as soon as possible and 
return it in the enclosed envelope. You may notice that this questionnaire . 
includes personal data about yourself This is included in ojder to verify our 
institutional records and for statistical purposes. This infprmation will remain 
confidential and your responses will become part of our statistical report . 

If you have reenroUed at FCC, the receipt ^4his questionnaire in no way 
afreets that reenroUment. You were merely selected, to 'receive this ; 
questionnaire because you were not continuously enrolled at FCC during one 
of the preceding years. . 

Your cooperation and assistance in completiri|this questionnaire as soon as 
possible is greatly appreciated. Thank you. 'Sr; "' 

-Sincerely,- 

'4 



Richard A. Nelson 
President . 
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APPENDIX 



Sample of Questionnaire 
Used in Study 



J 
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ERIC 



PERSONAL iblr 

Do not complete this se 
I Jil I I I I 

ANYOIIIIRNAMi: WHICH.' 
SILiOl NI IDI NIK K AIION 



VI RMAM M MAtriNC. ADC 
NijMBIKArvJDS.IRIf I 




Former-Student 
Questionnaire 

(Four-Year Institutions) 



TION 

to do so, Pieasc print.' 



.IIRSl 
NAM I 



INIIIAI 



□ 



iORCOU K.i KKOKOS 



II lll'ilOM NU\U1I K 



SIAII I I 1 
%-7a 71-72 



National Center for Higher Education Management Systems 

The College Board 



0 
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o 

ERIC 



STANDARD QUESTIONS SECTION 



INSTRUCTIONS: 

Specifit: tfirections an? ^ivfn for complotinK niany ot 
tht? (Hit'stions in thii* queslionn.ilrcv VVh(?ri» no diri»clions 
are nivt»n. please l in le the number or letter ot the 
most appru|)nate res()onse, such as iii tlie sample 
(luestion below g 

4. Are voii currently marru'(i'' 

^U^Ytis _ 



\\ \()u .ire (H)\ I uffrntK tn.iftu'd mhi would ( ir( le the 
numbi'r 1 



1. W h.it IS v<nir srv' 

r- 0 I emale 
•it -I 

L-l \Uile 



2. H<A\ (l(i\(ni tlescril)e yourself Cin lronv. 
— O Arnerii an ItK.lianor Alaskan Native 

1 Asian, I'ai itK Islander, or F ilipino *» 

2 lilai k or Atro Arneric an 

\ \ lispanic. Chit ano, or Spanish-speaking American 
4 White t)r Caucasian c ? 



L-', Other. 



.J. Mow old are you^ 

r-0 Under 1» 

1 IH to j;.' years 

2 2 ^ to 2S years 
.i 2b to M) years 
4 Vl to 40 years 
i") 41 to 50 years 
f) =>1 to W) years 

^7 61 years or more 



4. Are you currently married? 



0 Yes 

1 No " 



5. Do you feel that you have a permanent h.jndicap^ 

Circle a\\ that apply. 

n> 0 /No . 

HI 1 Yes. restricted nrobility 

H4 2 Yes, restricted hearing 

n^ } ^Yes. restricted vision 

M, 4 Yes. but I prefer not to record it on this form , 

Hr 5 Other ^ 



Kow lon|« did you attend our college' 

'0 One term 

'1 One year 

2 Two years 

i Three years 

4 hour years 

5 Five years 
b S\\ years 

-7 More than six years 



7. I he !t)llovvin« statements rHIect the ^^o.lls ot many < olle^e 
students In f/)e first column. p/e,iso c<.'(/i' f/u' /eff<vs 

.s o/ fhose ^,'oa/s that uere important to yoi/ v\/)<v) yot/ 
affrruyef/ 0(;f college. ^In 'the sccqrld cohmnx cfrr /e 
7effefs"fi^ f/)fTsl?~^iM/i"'yoi; 7<K?/ you jrt* <ic/i/evfn^'^rjr /j.jvc 
,ic/i/eu>f/ as a resu/f o/- your experiences ,it our (otlf^o 

1 hese j^oah were important to me 

lliese j^oals \ am achieving or have achieved 

j Academic CoaU 
A To increase, my knovvle(i«e .i^nd 

understandini^ in an acad<?mu; field 
B To obtain a certificate or (i<*wree 
C To complete courses necessary to transfer 
to another educ.itional institution 







90 


91 


B 




93 






')S 




«M> 


97 


.E 


98 


99 




100 


101 


C 


102 


\. 103 


H" 


104 




1 


lOh 


107 


1 


10H 


HI') 


K 


1 10 


111 


I. 


t IJ 


1 


\\ 


114 


1 1'> 


N 


1 1(> 


117 


O 











KM 


Q 


1 


ijr 


R 


\2\ 


1J'> 


S 


\2U 


137 


T 


UH 


12'> 


U 


1 to 



Other I 

. Career-Prepa r iion Goais 
To discover career interests 
To formulat<' lo'n^-term career plans ami'or 
Hoals 

. To prepare tor i new career 

Other ■ 

lob' or Career-improvement Goals 

To impr ne niv knowledge, technical skills, 

and 'or f ompelencies in my job or career 

To increase my chances for a raise and/or 

promotion 



.Mtier — 

Social- and Cultural-Participation Goals 
To become actively involved in student life 
and campus activities 

To increase my participation in cultural and 
5oclal events » 
To meet people 

Other : 1 

Pejjonal' Developmcnt'and Enrichment Goals 

_ J_ o tn:. my self-confidence 

lo unr/ov.' 'V\ leadership skills 

■ lo improve my ability to K<?t.alon^ with others 
To learn skills that will enrich my daily life 
or make me ,a more complete person 
To develop my ability to be independent, 

^ self-reliant, and adaptable - ^ 

Other ^ 
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8. from iUv list of i*(hiis in (iftrsfiori 7, pItMst' sMrct thi* 
lliriM' lli.il wort' must iMiport.uit to you wht»n \ou 
• at ti'i 1 oiir tolicHO for ex.iinple. if your most 
important goal was ro obtain a ct»rtifiGatt» or (fcHrco," 
I'ntcr tly» letter B in tht» first box 

^lost I I Second Most 1 1 Third Most | 1 

riant I 1 Important I I Import.int | J 



Most I 
lhi(K)rt.] 



13. Wfiat was your primary enroilniont status when you 
attendee! our college^ 

f-0 Primarily for credit — full tinie»(12 or*n^ore hours 
e.u h term enrolled) 
1 fVimarily for credit — part-lime(less than l2 hours 
each term enrolled) 
'2 Primarily not for credit • 



0. What de;^re(» were you seeking when y(Hi attended our 
tolh'ii*'' ' » 

-0 Not seekiMj^ a ( ertificate or de^jree 

1 (>rtiti( ate " 

2 Asso( i.ite dej^ree ^ 
\ |Ja( helor s di-^ree 
'} M.isler's (ifj^rer 
'i Spcpalisi dfyfcf(p ^ 

I'rolessional dr^^reel 



I d S 1 

^ . nifdu jiU'. law. theoloj^y) 



-7.. |)r» toraldf^reelt-K. Phn . ( d I) . I) H A) 



10. a l'leas«' write in vour niaior or area ot situiv at our ' 
< ollej^e 



14. While you were eniolled, how many hours did you 
~^^i>oniially work when classes were beiny held' 

pirTwas not employed 
1 f niplo'yed 1-10 hours per week 
1 n-j J 1 mployed 11-20 hours per week 

{ f ni{)loyedJ21-35 Jiqurs per week J 
4 I nipfoyed 30 hours i^more per week 

15. Did you apply tor tinancial asslstaiu e (loan or st.holaiship) 
while at ouf tollej^e? 

^0 Yes. and \ received it 

1 Yes, but I didnot rcceiv it 

2 Yes. bulMeft before I found out it 1 re( «'i\ed it 
-3 No 



I) Now look al List A: Majors and Areas of Study and 
enter in the boxes below the code nuniher^ot the. 
^ < ate>»(ir\ in which your major or area ot study tails. 



11. a Was fiiir collevie yotir first choice^ 



f 



0 Y( 



b If no. what kind of college was your first choice? 
j— 0 A puf)lic two-year college 
I 1 A public f()ur-year college^or university 
' 2 A private college or university ^ 
\ A vocarional/lechntca! school; hospital school of 
nursing, trade sch66|/or iDu^iness school : 

4 Other ' - - ' _ ' ■ ^ - 

What was the name .of t^ho college that was your first' 
choice^ , . . . * * ' 



12. When you left our college, what was your overall grade 
point average (CPA)? 
-0 4.004O 3.01 ' . 

1 3.()0to2.01 *' 

2 2.00to1.qi • 

3 lOOorless . 
1-4 Unknown or did not have one 



16. The decision to leave a particular ( ollege can he 
motivated bya varit-ty of re.isoii'- P/easecyf(7erhe /errors 
of all of f/ie reasons that contrihutcd to your dvasion 
to leaveour co//e^'e ^. 

Acadcnr^K Re asons 

Achieved my a( atleniu goals ' 
Transf(»rred toanotfier ( olli^c 
Needed a break from ( ollege 
Courses/programs I wanted were not avail.il)Ie 
Oiss*atisfie(l with my academic pertorni.un e 
Dissatisfied with the (luality of tea( hiiig 
Dissatisfied with the'learning environment 
Course work not what I wantetl ■ 
Uosurt^of my academic goals 

Other , 



14". 


A 




1^ 


147 


C 


14a, 


D 




I 




-J 


r.i 


G 


i 


H 
1 


r.4 


\ 



h nancia l R easo ns " 
H'i ^ K Did not tjave.enough money to continue 
l^f. L Could not obtain sulficient-financial .nd* 

M Could not ^'arn enough money while enrolled 

l%n N Other ^_ 



IV) 
U>4 



Other Reasons^ 
ii, ■ 

O 

Q 

R 
S 
T 
U 
V 



Achieved my personal^goals <x 
Accepted a job or entered the riiilitarv • c 
•College experit'iire not what I expe( led 
Kow people I could tdeniify with 
Moved out of th« area- 

Could not work nrnd go. ,tc> school at the same time 
Other responsibilities became too great 
PersonaJ problems ' . 



u>7 ■' W Other 
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17. ljt»n» the lisi rtMsons in ciuostion l6, pleaso select 
llu' ihier most im|HHt,»nt u'ascms ,incl enter their codes 
below! ^oI example, i^ llu? nmst im|)ortnnt reason was 
Jhat YOU "Transferred to another college," enter the 

' letter B in the first box. -j, 

Most rH Second Most | 1 Third Most I | 

iri.^Mt L I Important I 1 Important I ! 



lm()ortant I — I 

KiB 



I7n 



171 

\72 
\7\ 
174 
y7^y 
\7U' 

177 
17B 
174 
1B« 
IBl 
1«2 
IBl 
1B4 
IB"". 
1B(> 
TB7 
IHB 
ltt'1 
I'H) 



0 1 
I) 1 

0 

0 1 

0 1 

0 1 

0 1 

0 1 

0 -1 

0 1 

0 1 

0 1 

*0 1 
0 1 

a 1 
"6 1 

0 1 

0 1 

0 1 

0 1 

0 1 



3 
3 

t 2 3 
2 3 
2 3 
2 3 



10. The following are services provided by colleges. How 
would Vou\»valuate these services. as provided by our 
college? Tor cach'scrWcc, c/rc/e tf]C number of the 
response thiit is most uppropriate. 

I did not know about this service 

1 knew about this service but did notnjse it 
I used this service? and was satisfied witli it 

II used this service but was not satisfied with it 

Admissions ^ 
Registration 
Business office 
Academic advising 
Guidance, counseling, and testing 
Reading, writing, math, and studv ^kills 
improvement 
Tutoring 
Minority affairs 
College cultural programs 
Recreation and athletic programs ^ 
Financial aid j 
Student employment 
Career planning 
Job placement 
Housing services 
Cafeteria 
Health services 
Library ,. ■ 

Child care , 
Bookstore 
Paiking 

Campus secuntyjfv ..^^^ 



Other . 



have plans J or/aff^^^ a t io n? 



193 0 1 2 3 

19. a. Do you currently, hay e'plan^^^ 

0 No. not at this time"^^|^J^S^..,.,,. 

1 Yes. I plan to reenroll M't^^XoH^ 

2 Yes. I have already enrolled ai|ppt^ college 

3 Yes. I plan'to enroll at anofhel^coliege 
•4 I anj current^^^ akwuljany additional 

education" 

b. If vbihc^clc^Si^^ 3. please write in the 
nam^^^oKtiSie^^^ to attend or are 

attending:^ /U---'' ■r'li^^yt^y'^.^^ 

c ; / 



ADDITIONAL QUESTIONS SECTION 

Additional questions may have been added to tiiis 
piiiited form by your college. If^you have l)et'n askeil 
to answer additional duestions. please use the l)Oxes 
below to recoid your responses 



□ 


□ 


□ 


□ 


□ 


20 


21 




23 


24 




VH, 






i»i»i 


□ 


□ ■ 






;□ 




26 




28. 


29 












□ 


□ 






□ 


30 


31 


32 


.■V:33 


34 






207. 




m 



Please.use the^space below for any comments you havv 
..about our college, this questionnaire. ()r anything else you 
. care to sha re wi t h us. : v 



')Ul(>0(K)(XK)-1'i'KK> ., 
10M 27'J LP.Roh 2HA:iO'J. 
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LIST A: MAJORS AND AREAS OF STUDY 

Programs usually requiring four or more years of study 

0100 Agriculture and NaturnI Rosourcos 

0200 Architoclure nnci Environnienlnl Design 

OJOO Aren Studies (inclucles Asian Studies, Black Studies, etc ) 

0400 Biological and Life Sciences 

0500 Business and Management 

0600 Communications 

0700 Computer and Information Sciences 

0800 Tiducalion 

0900 Engineering 

1000 Fine and Applied Arts (includes Art. Dance, Drama. Music, etc ) 

1100 Foreign Languages 

1200 Health Professions 

IJOO Home Economics (includes Clothing and Textiles. Institutional 

Housekee[)ing, and Food Service Management, etc.) 

1400 Law 

1500 Letters (Includes Creative Writing, Literature, Philosophy. 

Speech, etc.) 

1600 Library Science 

1700 Mathematics 

1800 Military Sciences 

1900 Physical Sclences(lncludes Chemistry. Physics, Enrlh 

Sciences, etc.) 

2000 Psychology 

2100 Public Affairs and Social Services 

2200 Social Sciences (Includes Anthropology. Economics, 

History. Political Science, Sociology, etc.) 

2J00 Theology and Religion 

4900 Interdisci[)linary Studies 

6000 Other 

7000 Undecided but probably program of four or more years 



Programs usually requiring less than four years of study 

5000 Business and Commerce Technologies (includes Accounting. 

Banking, Commercial Art, Hotel and Restaurant Management, 
etc.) 

5005 Secretarial Technologies (includes Office Supervising and 
Management, Stenographic and Typing Technology, etc.) 

5006 Personal Service Technologies (includes Stewardess Training, 
Cosmetologist, etc.) 

5100 Data Proces'singTechnologies (includes Computer 'j 

Proit;rarnming, Keypunching, etc.) 
5200 he.iilh Services and Paramedical Technologies (includes 

Dental and Medical Assistant Technology, LPN, Occupational 

and Physical Therapy Technology, etc.) 
5300 Mechanical and Engineering Technologies (Includes 

Aeronautical and Automotive Technology, Welding, 

Electronics, Architectural Drafting, etc.) 
5317 Construction and Building Technologies (includes Carpentry. 

Plumbing, Sheet Metal, Heating, etc.) 
5400 Natural Science Technologies (includes Agriculture Technology, 

Environmental Health Technology, Forestry and Wildlife 

Technology, etc.) 
5404 Food Services Technologies (includes Food Service 

Supervising, Institutional Food Preparation, etc.) 
5500 Public Service Technologies (includes Law Enforcement 

Technology, Teacher Aide Training, Fire Control Technology. 

Public Administration Technology, etc) 
'5506 Recreation and Social Work related Technologies 
8000 Other 

9000 Undecided but probably less than four year program 
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Additional Questions 

In addition to tin' (UH'Mioms yoii luivr alfcmly .uiswrrod, \\v would apprrt i.itr youi .uisurniiK .i Irw .ulditional (luostions thai 
4iriMiii|)ortiUU tor our study 

niiMM- ri'tord ydur aiisurrs to tlu- tollowinu (lurslioiis in du- iM)|)ro|)riat«» boxrs provided in tlu' ADDlllONAl (^Ul SI IONS 
SI ( HON 



20. What IS tlv hiuhi'st (|i«i»rt'o you ( urrtMitly liold' 
Circhonv 

0 ('.I D iHiuiv.dcnt y 

1 I li^li liool diploni.i 

2 Assoc liUr (U'l^n'f 

i li4u lu'l(M s (joi;rrt» 
•I MasltT s dt'Kf*'*' 

"•i nr()|fssu)naldoKn'r(l)l)S>\n.r)Vi\U I D) 
(> 0(Mtor'sdM«r»v(PliD.ldl).niiA) 
7 I [uw'V no (It'vtrt't' or diplonui 



21. How nuuiy linii»s did you chariot' Vour ni«i|or or iUvA 
of study whikMMirolled? Circle one 

{) Nt'ver (hn lar(»d u major or rirea of study 

1 Ni'vi'r ( hani^cd major or area of study 

2 Oru: time 

i I wo or iiior«Minu»s 

22. Wlu'rc was your pcriiiani'nt residenci* whilr you wore 
(Mirollfd In our roller*"' 

0 111 Colorado 

1 In a state other than Colorado 
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SOIS ORDER FORM 



Quantity 



Unit 

X Cost = 

$j5/hundrcd 
or each 



Amount QUHS TIONNAIRHS 



Scries 



4.Ycar 
Scries 







$10.00 




$ o.oc) 




W or 




$2.00 " 





luiiLTin{»-StudLMil Qiicstionniiirc 
C'onlinuin^-StudLMii Questionnaire 

I'ro^ram-Clonipleier nnd Cjrnduulinj.? Student Questionnaire 
I'ornier'Student Questionnaire 
Recent- Alumni Questionnaire 
Long-Term Alumni Questionnaire 
BOOKS 

Student Outtoffics Quest ionmiircs: An Implementation Handbook^ 2nd ed. 

A Manual for Conduct ini* Student Attrition Studies 

Shipping and handling (50^ per book or sample questionnaires; 

$2,00 for quantity questionnaire orders) 



□ 


n 


□ 
□ 


□ 
□ 


□ 


LI 


□ 


□ 


□ 


. □ 



TOTAL 



Name 

Depart metit 

Address l. 



Title 



IZl Payment Hnc lose d 

(Please make checks payable to NCHEMS) 



Institution 

. City_ 



State_ 



Zip. 



D Charge Institutional V.O, # 



(Enclose purchase order with this form) 



To order; Fill out applicable sections and mail form to; 
NCHHMS Publications Dept. * RO. Drawer P • Boulder, Colorado 80302 
Or call (303) 497-0390 



SOIS ORDER FORM 



Quantity 



Unit 

X Cost = 

$15/hundred 
or 15^ each 



\ Name 



Amount QUESTIONNAIRES 



2-Ycar 4-Ycar 
Scries Scries 



$10.00 
$ 6.00 
50C or 
$2.00 



Department 
Address 



Entering-Student Questionnaire 

Continuing-Student Questionnaire D CH 

Program-Completer and Graduating Student Questionnaire D dl 
Former-Student Questionnaire 
Recent-Alumni Questionnaire 

Long-Term Alumni Questionnaire D CD 

BOOKS 

Student Outcomes Questionnaires: An Implementation Handbook^ 2n3'ed. 

A Manual for Conducting Student Attrition Studies 

Shipping and handlingXSO'^ per^book or sample questionnaires; 

$2.00 for quantity questionnaire orders) . 



TOTAL 



. Title 



. Institution 
.City 



Slate. 



iZip_ 



Payment Enclosed ^ [U Charge Institutional P.O. . _^ 

I (Please make eheeks payable to NCHEMS) (Enelose purchase order with this form) 

I To order: Fill out applicable sections and mail form tor 

\ ■ NCHEMS Publications Dept. • P.O; Drawer P • Boulder, Colorado 80302 

I . ' Or call (303) 4^7-0390 
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06820139000400 • 
2M:683:GD:Rob:2BA357 
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